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Student Assessment Techniques Currently Used:

Worksheet ‘B’

Student Instructional or
Assessment Grouping

Number of Grouping

M

Methods of Methods
Organization of Data
Recording
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Ongoing Student Activities

Written Assignments

Presentations

Performance Assessments

Homework

Quizzes and Tests

Oral Assessment Items

Performance Test Items

Extended Open-Response Items

Short-Answer Items

Matching Items

Multiple-Choice Ttems

True/False Items
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1 - @Purpose for Using Student Assessment Technique:
~

-

.- Worksheet ‘C’
-

'

I -

I p Student Instructional or
- sessment Grouping

I - As Groupi

"

'

: y Number of Grouping

B

5
.gy @

- Sl e |&
’ - N =
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,. ot Ongoing Student Activities

-' - | Written Assignments

Presentations

Performance Assessments

Homework

Quizzes and Tests

Oral Assessment Items

Performance Test Items

Extended Open-Response Items

Short-Answer Items

Matching Items

Multiple-Choice Ttems

/?‘) W

) True/False Items
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y Using The Techniques To Their Best Advantage:

Worksheet ‘D’

Student Instructional or
Assessment Grouping

Number of Grouping

Thoughts for
enhancement of use
of technique

Systematic
Recorded
Lowest Possible
Inference
Appropriately
Frequent

Methods of Organization

Assessment Stations

Individual Assessments

Group Assessments

Contracts

Self- and/or Peer-Assessments

Portfolios

Methods of Data Recording

Anecdotal Records

Observation Checklists

Rating Scales

Ongoing Student Activities

Written Assignments

Presentations

Performance Assessments

Homework

Quizzes and Tests

Oral Assessment Items

Performance Test Items

Extended Open-Response Items

Short-Answer Items

Matching Items

Multiple-Choice Items

True/False Items
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@ Matching Student Assessment to Course Objectives:
Worksheet ‘E’

Student Instructional or
Assessment Grouping

[
<
7] LN
o ] =
£lm Syl ¥
| =1 +# 8|
3} E[gg|g 8
B g |eg 2 g
g8 |32|&e
Major Assessment Additional Uses? Best
Objectives Techniques Assessment Use?
Used Now Techniques Diagnostic?
To be Formative?
Included Summative?
Objective #1
Objective #2
Objective #3
Objective #4
a1
















Weighting the Student Assessment Information: )

Worksheet ‘F’

Course Name:

Learning Component to be Evaluated

Sources of Assessment Information

Weighting

36

Total:







Reflecting on Student Assessment:

Worksheet ‘G’

Course Name;

Issue for Reflection

Comments and Observations

Action to be Taken

Did the plan cover enough of:
* knowledge?

* understanding?

¢ gkills?

* attitudes?

* processes?

s growth?

Did my student evaluation plan
allow me to make efficient use
of time?

Did my evaluation plan make
use of a variety of assessment
techniques?

Did the range of my techniques
allow me to make interpretations
and evaluate my students’
progress?

Did I consider the appropriateness
of my assessment techniques in
conjunction with the instructional
approaches used?

Were the assessment techniques
appropriate for the information
I required?

38
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Comments and Observations

Action to be Taken

g Issue for Reflection

Did my assessment techniques
allow my students to show their
best performance?

Were my techniques fair, and
were they used fairly?

Did the assessment
techniques that I used involve
my students in transferring
their knowledge and skills into
life experiences?

Did I involve my students in
self-appraisal?

Did I communicate my
evaluation plan to my
students in advance?

Did I regularly communicate
evaluation information to
my students and to their
parents/guardians?

Were my reporting procedures
meaningful to my students and to
their parents/guardians?

39













































Setting Up a Contract

Contracted Work:

Date:

Student: Class:

Contract Questions Answers
1.
2.
3.
4.
5,
6.

Evaluation Criteria Rating
A, 4 5 6 7 8 9 10
B. 4 5 6 7 8 9 10
C. 4 5 6 7 8 9 10
D, 4 5 6 7 8 9 10
E. 4 5 6 7 8 9 10
Comments: Overall Grade:
54
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JExample 1 of a Learning Contract

Student Name:

Teacher Name:

Time Period of Contract:

Description of Purpose of Contract:

1. I am planning to do an in-depth study of

9. The reason I have decided to work on this topic is

3. The main focus of my study will be

(

W4, Some questions that I want to answer are

5. Tintend to collect information from: (Check (V) at least 5.)
__ books

interviews with experts

experiments

magazines

encyclopedias

newspapers

filmstrips, records, pictures, films, videos

museums

community agencies, organizations

my own research (Explain.)

other sources (List.)

... continued

55



6. The product of my study will be in the form of

7. The learning skills I will be using in order to complete this study are

8. I will make these arrangements to share the information from my study.
* who I will share it with:

* when I will share it:

* how I will share it:

9. My study will be completed by

10. This study will be evaluated by

11.The important things that the evaluator(s) will be looking for are

12.T will evaluate this study and my own learning by

Teacher Signature Student Signature

Date

56
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dExample 2 of a Learning Contract

Student Name:

Teacher Name:

Date:

General topic to be studied:

Questions or problems I will try to solve:

Information I already have on this topic:
(‘ Information I need to look for:

When I will have this done:

Who will evaluate this project when I am done:

Teacher Signature Student Signature

Date



Example 3 of a Learning Contract o

Student Name:

What I am going to do:

How I am going to do it

This is a good thing to do because — .

I am going to show this to

Student Signature

Teacher Signature

Date

o8

A
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- Student Name:

1.

JRating Scale for Student Self-
Assessment in Cooperative Work
Situations

’ Date or Time Period of Assessment:

Directions:

Read each question. Circle the phrase that best describes how you feel about each statement.

How do you feel about choosing the members of your group on a project?

I really like it. It’s okay. I don’t like it.

L4

U N A N N A N N N N N A U A A W A U Y Wl

How do you feel about having your teacher choose the members of your group on a project?

I really like it. [t's okay. I don’t like it.

SN SN N N
AW

-

¢

L
bl

How do you feel about deciding in your group how you are going to work together to do a project?

I really like it. It's okay. I don't like it.

.-
L . Y
R

How do you feel about taking a leadership role in your group when you are deciding how to do a
project?

I really like it. It's okay. I don't like it.

How do you feel about someone else taking a leadership role in your group when you are deciding how
to do a project?

I really like it. It's okay. I don't like it.

How do you feel about working together to finish a project in class?

I really like it. It's okay. I don’t like it.

¥ E E O I E Il N IS S IS TS S I TS IS IS IS I I IS I I TS TS B IDE I T I T T EEE DD TEE BEE D D EEE TEE D D EEE EEE D TS TN EEE EE I T
~

How do you feel about being part of a group that works together to complete a project for your school
work?

I really like it. It’s okay. I don’t like it.

61



Self-Assessment Rating Scale to Assess
Attitude

Subject: Reading

Date or Time Period of Assessment:

Student Name:

Directions: Color in the face that is closest to how you feel about the questions you or your teacher will
read.

1. When you think about reading a book all by yourself, how do you feel?

)
)

2. When your teacher asks you to read something out loud to her/him, how do you feel?

)
B

3. When your teacher asks you to read something out loud to the other students, how do you feel?

02
B

4. When you are reading by yourself and you see a new word, how do you feel?

02
)

5. When you get up in the morning and you know you are going to school, how do you feel?

03
B

&

When your teacher gives you time to read in school, how do you feel?

02
)

... continued

[#2]
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When your teacher reads a story to your whole class, how do you feel?

®‘2
B

8. When you have work to do that you do all by yourself, how do you feel?

03
B

©

If an adult asked you to read to a younger child, how would you feel?

02
B

10. When your parents/guardians read to you at home, how do you feel?

02
1

'“. 11. When you think about growing up and reading when you are an adult, how do you feel?

0%
B

12, When your teacher asks you to talk about a book that you have read, how do you feel?

02
)

13. If you got a book for a present, how would you feel?

02
®

OIOAGIGAGAGE®
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Self-Assessment with Essay
Question/Assignment

Student Name:

Data:

Directions: Check (¥) appropriate criteria.

Pre-Writing State:
¢ Have I read the question carefully?
¢ Did I highlight the key words or phrases?

* Did I construct an outline that includes the key words and the main ideas?

The Essay
A. Introduction
* Did I make sure the topic of my essay is included in the introductory paragraph?

+ Did I say what my point of view or theme was in a clear manner?

B. Body of Essay
* Does each of my paragraphs link back to my introduction?
* Is each of my ideas or details in the introduction followed up in the body of my essay?

» Do I have encugh proof to support my reasoning?

C. Conclusion
* Do I have a concluding paragraph that supports what I have already stated?

* Have I been careful to avoid putting in new data that I have not already reported?

Post-Writing State:

* Did I read over my final copy to look for possible changes
and improvements of such things as spelling and sentence structure?
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Anecdotal Records in an Art Class ®

Student Name:

Date or Time Period of Assessment:

Activity:

1. Attitude Comments:

Keys: toward own work
toward other people
toward work of others
materials/techniques
time frame for completion
acceptance of eriticism

2. Awareness of Visual Art Concepts Comments:

Keys: elements/principles of design
the designed environment
the natural environment
own role in an environment

3. Process Comments:

Keys: learning experience
initiative
gelf-agsessment
application of learning
striving for improvement
imposes a structure for working on self
develops project into expression of self
originality/creativity in evidence
uses elements/principles of
design effectively
brings closure to projects

4, Product Comments:

Keys: results in art form of best personal effort
new learning evident in product
able to criticize own work constructively
able to use established work as step to
next project/level
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79
12 dAnecdotal Records for Group Process
I .- L L ] [ ]
1> Activities
B
v
"I
1 g Students’ Names:
¥
I w
1’
Y
I .
.
'3
- Date or Time Period of Assessment:
I v
I _:‘: Observation Period:
I "_‘ .
" Comments Regarding Group Members:
J
[ I
- 1. Demonstrating balance between talking and listening:
e
. ’
9 :
! oy 9. Demonstrating respect for others:
b5
: Y
i 7y 3. Demonstrating active participation:
.
I -
.
: 7 4.  Stating own opinion:
O
! 7y Student(s) who fulfilled the
[ J role of recorder for group
| “_’ information:
AN /‘
:_ "y Effectiveness:
Y Student(s) who fulfilled the
1 role of reporter for the group:
b 5 Effectiveness:
[ [
1 Student(s) who fulfilled the
I v/ role of participant:
s
| Jp Effectiveness:
I g
"' - @ Student(s) who fulfilled the
g role of time-keeper:
bas Effectiveness:

e









Science Observation Checklist

Class: Names
Date:

= " -

& Evaluation Criteria

g stated an observation

é accurate (relevant?)

spoke clearly

listened to others

waited for turn

relevant

not repetitious

Discussion Techniques

challenged a remark

gave reasons for challenging ‘

noticed a discrepant event

“T think”, “I'm not sure”

offered a hypothesis

changed opinion on basis of data

suggested a model

‘Scientifi¢’ Thinking

suggested further experiments

stated a relationship between facts

constructive

innovative

carried out an experiment

devised own experiment

Manipulation of
Materials

made a discovery

observed safety rules
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1

;

7

§ )Observatlon Checklist for the

3 Assessment and Evaluation of Affective
° Aspects

Evaluation Criteria In Evidence Not in Evidence

A, Task Attitude
* shows enthusiasm
¢ cooperates with others
» works hard at improving
¢ can work with others on a team
¢ shows consideration for the
safety and well-being of others

B. Motivation
¢ can work by her/himself
* is able to predict/understand
.’fq the tasks to be done and
completes them without being
told

~ s

NN w s S m ar w A U D A A R 0 U R W A W U U U U UL

C. Reliability
* can be trusted
* ig able to follow oral or
written directions

PN

¢ ig on time with tasks
s attends class regularly

RN

* meets responsibilities

D. Flexibility
* is able to learn new methods
of doing things easily
* can adapt to new
assignments easily
* follows detailed directions

well
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Checklist to Assess a Student’s

Handwriting in a Writing Sample

Student Name:

Date or Time Period of Assessment:

Description of Writing Sample:

Check (¥) appropriate criteria.

76

Problems with spacing between sentences, words, or letters

Problems keeping ‘on the line’

Evidence of large amount of erasing or scribbling out words

Lower case letters evenly made

Incorrect formation of capitals

Capital letters correctly formed

Writing consistent in cursive letters

Writing shows a mixture of cursive and manuscript letters

Slant of the letters consistent within a sample of writing

Slant of the letters inconsistent within a sample of writing

Certain letters consistently malformed

Able to produce a reasonable amount of writing in the time period allotted
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| d Checklist to Assess Problem-Solving
Skills in Mathematics

Student Name:

Date or Time Period of Assessment:

Check () applicable criteria.

Student is able to decode the words in
story problems/performance tasks/activities.

Student is able to understand the
gituation or circumstances described in
the story problems/performance tasks/activities.

Student is able to choose the correct
mathematical operation (addition, subtraction,
multiplication, division).
9
"W Student is able to distinguish between
relevant and irrelevant information that
is presented in the story problems/tasks/activities.

The student is able to correctly write down
the necessary computations.

The student demonstrates a facility with
number facts.

The student is able to correctly choose the
correct computational algorithm for use
in the problem/task/activity.

This instrument may be adapted
for use as a rating scale,
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Checklist for Marking an Essay

Student Name:

Date or Time Period of Marking:

Evaluation Criteria

In Not in
Evidence Evidence

A. General Elements

* theme or point of view is evident

* theme or point of view is developed
in a systematic way

* the arguments have a logical
consistency

* examples or illustrations of the theme
or point of view are evident

* composition reflects proper
essay form

¢ the information included in the
essay is compatible with the
form in which it is written

B. Criteria for Confirming a Mark or Grade

Check (V) Applicable Criteria

1. Above Average Answer

* Clearly stated an overall conclusion
based on a synopsis of facts

¢ Includes information suitable
for the main idea or theme

* Presents data to reinforce the
particular point of view or idea
that is being proved

* If applicable, presents alternate
aspects of an issue to demonstrate
the superiority of a certain interpretation

* Contains convincing evidence of
development of form and clarity of
organization and display

This instrument may be adapted
for use as a rating scale.
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. Average Answer

¢ Includes sufficient detail to
explain the question/topic
sufficiently

* Tllustrates a perception of the facts
implicated in the issues; however,
constructs only sufficient connection
between the facts and the main idea

or point of view

* Undertakes with fair success to
validate a point of view and associate
proof to that point of view

. Below Average Answer

¢ Includes inadequate data to
answer the question sufficiently

* Does not adequately support a point of

view S

* Gives a listing of data rather than
structuring them and giving a

point of view supported by the data

2% Xa Xa Xa Xa XaXaXaXerar e

o

ccecceccecca

cocoocecccocccecececcceccccecccec

L

.



1

4 O

TR TR VE YRV VRY,

PRI
-

P R AP P S SRS M D P W U B S WA WA WAL SR WAL S WL W)

[ Y

AN
LA S

~.r

e any
Crar v

Y

[
Koy

R E-E -

M TEHEE S S S S S I I @ I e EEEEE,Ee,s,s,re—ms,,e—ms,m,m,emrYr——Y———"—Y"—7>"—7™ "7 — — —
n o
IS

dChecklist to Assess Student’s Ability to
Use Information

Student Name;:

Date or Time Period of Assessment.:

Check (V) applicable criteria,

1. Student is able to state the purpose for
the collection of the information.,

2.  Student is able to gather information from
own recall of past learning.

3. Student is able to identify main elements
needed in information.

a4 Student is able to organize information
"’ into usable units. ,

5. Student is able to identify related
details. -

6. Student is able to recognize relationship
of information gathered to information
remembered.

7.  Student is able to clearly state ideas that
fit with the topic being addressed.

8.  Student is able to give evidence of checking
information for accuracy.

This instrument may be adapted
for use as a rating scale.
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Checklist to Assess Spelling @ )

Student Name:

Date or Time Period of Assessment:

Check (¥) appropriate criteria.

Silent letters left out

Sounded letters left out

Letters, other than those required, added

Letters, other than those required, substituted

Word(s) spelled phonetically but not correctly

Letters reversed in position

Letters correct but in wrong position
Incorrect doubling of letters
Apostrophe left out or in wrong position

Handwriting mistakes

connections between letters poor

below-the-line looponf g j p q reversed

incomplete formation of the letterss o g d q p a

e 1 not looped

i tlooped

t not crossed

letters ¢ h y u b over-formed and appear closed

letters m/n, u, v, or w unclear or easily mistaken for each other

odd or out-of-the-ordinary mistakes

no answer or answer omitted
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Checklist to Assess Students’ Attitudes
and Values in Relation to an Issue

Student Name:

Date or Time Period of Assessment:

Check (\) applicable criteria.

Student read the material, watched the film/video or listened to the tape of the background
information about the issue.

Student was active in the discussion on the issue.

Student contributed an answer when asked a question concerning the issue.

Student followed the established procedure for classroom discussion.

Student gave her/his own opinion on the issue.

Student cited information to back up her/his position on the issue.

Student expressed ideas, comments, agreement, or disagreement with the response
of other students.

Student showed evidence of seeking more information on the issue,

Student defended her/his position on the issue regardless of how much in
agreement with it others were,

Student accepted criticism of the position she/he took on the issue.

Student showed she/he had thoughtfully developed a position on the issue.

This instrument may be adapted
for use as a rating scale.
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Rating Scale

Performance in Debates

Course

Activity

English

Date November 21

Student Name

Activity Component

Scale Points

Susan
Vince
Gloria
Gordon

States argument clearly

L S A e R

Very logical
Logical

Average

Not very logical
Virtually illogical

Demonstrates background preparation

Lnal o B B N

Very well prepared

Well prepared

Average

Not all that well prepared
Ill prepared

Responds to opposition
arguments relevantly

[l S oo S

Very relevant arguments
Relevant arguments
Average

Only some relevance
Virtually irrelevant

Speaks clearly and
without hesitations

Ll SR e RS ) |

Very clear, no hesitations
Clear, few hesitations
Average

Not always clear

Not clear, many hesitations
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JRating Scale for Cooperative Group
Learning

Date or Time Period of Assessment:

Student Name:

The student works with a wide

range of peers, not just with close friends. 1 3 4 5
never sometimes always

The student willingly shares materials

and ideas with others. 1 3 4 5
never sometimes always

In group work the student shows

respect for others by listening and 1 3 4 5

considering other points of view. .
never sometimes always

The student follows group work .

rules as established for the activity. 1 3 4 5
never sometimes always

The student fulfills her/his work

responsibilities in the group. 1 3 4 5
never sometimes always

The student exhibits appropriate work

behaviors during time set aside for groups. 1 3 4 5
never sometimes always

The student participates in discussions

during the time set aside for group work. 1 3 4 5
never sometimes always

The student contributes ideas to

the group efforts during the 1 3 4 5

discussions in the time set aside

for group work. never sometimes always

This instrument may be adapted
for use as a checklist.
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Rating Scale for Technical Skills

(Example: Science Laboratory Work)

Student Name:

Date or Time Period of Observation:

unacceptable excellent

1. Clearly shows an understanding of

the problem to be investigated. 1 4
2. Is able to follow written or oral

directions with care. 1 4
3. Chooses and uses appropriate materials

and equipment for the task. 1 4
4. Is able to use the chosen equipment

with efficiency and accuracy. 1 4
5. Uses the equipment with proper

safety procedures. 1 4
6. Records data in a systematic

fashion. 1 4
7. States conclusions based on

data collected. 1 4
8. Refers to limitations and/or generalizability

of the results of the investigation. 1 4
9. Cleans up work station according

to accepted procedure. 1 4

This instrument may be adapted
for use as a checklist.
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JRating Scale for the Assessment and
Evaluation of Affective Aspects

Student Name:

Date or Time Period of Observation:

Evaluation Criteria

Average

Above
Average

Improvement
Needed

Task Attitude

* shows enthusiasm

* cooperates with others

* works hard at improving

¢ can work with others on a team

* shows consideration for the safety
and well-being of others

Motivation

¢ can work by her/himself
* is able to understand the tasks to be done
and completes them without being told

. Reliability

* can be trusted

* is able to follow oral or written directions
* ig on time with tasks

¢ attends class regularly

* meets responsibilities

. Accepts Recommendations

¢ shows a desire to improve
¢ asks for help
* carries suggestions through to completion

. Flexibility

¢ is easily able to learn new methods
of doing things

* can change and adapt to new
assignments easily

* follows detailed directions well

Group Interaction Skills

¢ is able to cooperate with others
in a group

* is considerate of others’ feelings

* demonstrates self-control

¢ appears to be a happy and
contributing member of a group
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Rating Scale for a Food Preparation

Class

Student Name:

Date or Time Period of Assessment:

Evaluation Criteria

Done with
Minimal
Effort
Giving
Unsatis-
factory
Results

Done with
Effort
Giving

Satisfactory
Results

Done with
Flair
and
Creativity
for
Exceptional
Results

1. Chooses a meal
plan that incorporates
the instructional
concepts

2. Organizes the structure
and sequence of the
activities leading to the
successful completion
of the meal production

3. Has within the organizational
features:
a) timing
b) presentation
¢) dietary considerations
d) cost
e) ‘audience’

4. Produces the meal according
to the plan

5. Cleans up appropriately
after the meal
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Holistic Rating Scale to Mark an Essay @

Student Name:

Date or Time Period of Assessment:

Assignment to be Graded:

The essay being awarded a rating at a specific scale point will show some or all of the following qualities.

A,

Papers at the top two scale points exhibit the following general qualities.
well-developed

a feeling of active involvement with the subject

focused and intentional writing

originality

reader can detect a feeling of ‘voice’ in the writing

command of sentence structure and vocabulary

technical errors do not intrude on the reader’s appreciation and pleasure

likeable paper written with creativity, animation, and style

has strong sense of personal ‘voice’

is intentional and direct

moves smoothly from a convincing beginning through a progression of occurrences or concepts to a

convincing end

particulars and illustrations used effectively to set mood, form character, or explain a controversy

writer takes chances; outcomes convincing

¢ offortless skill in sentence structure evident; may involve suitable and accurate subordination, and
effective use of parallel structures and fragments

¢ vocabulary proper and well-suited; it may be refined

¢ infrequent mechanical errors

¢ proficient paper, well-developed

* less skillful sense of personal ‘veice’, strength, and creativity

¢ is deliberate and centered

* moves rationally from constructive opening through a sequence of circumstances or concepts to a
finish

* particulars and instances used effectively to set mood, unfold character traits, or detail an argument

* writer takes some risks but effects irregular

* sentences regulated and diverse

* subordination for the most part appropriate and accurate

¢ yocabulary suitable and correct

* few technical mistakes
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Papers at the two mid-points of the scale exhibit the following general qualities.

¢ proficiently written

e show concern for formalities of standard English

+ contain few cases of innovation or distinctiveness
* give little evidence of polish in ideas or vocabulary

... continued
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« have a core of ideas that is for the most part clear but development often unsophisticated
or fragmentary

s indicate the writer shows some command of elemental sentence structures and
vocahulary

» have technical mistakes that reduce the effectiveness

centered and ordered

few examples of creativity

substance of the paper exhibits lack of depth or insight

logical arrangement of ideas

introduction and conclusion but ideas not mature in nature

writer takes small risks but outcome weak

paragraphing, sentence structure, vocabulary elementary and accurate
technical mistakes present

paper considers topic but development unsubstantial and many times immature
little creativity or distinctiveness or chance-taking

introduction and conclusion included

order and connection between ideas/events indistinct or unreasonable

sentences predictable

difficulties found with pronouns, verb tense, and punctuation

vocabulary restricted, tedious, and often idiomatic

¢ technical mistakes inhibit comprehension

Q

Papers at the bottom two scale points have numerous deficiencies,
unsubstantial sense of intention, organization, and development
numerous difficulties with conventions of standard English
substance of theme or ideas insufficient and frequently hard to follow
no sense of ‘voice’ '
sentences elementary and tedious

numerous mistakes evident in usage

vocabulary restricted

paper laborious to read and understand

some effort to center on topic or relate a story shown but little, if any, development of ideas

may have an introduction and conclusion but not strong

some efforts at logical structuring of events evident

some efforts at paragraph development seen

the subject matter and the amount of material weak — may be restricted to a solitary example or
happening

* yocabulary narrow in range and at times inappropriately idiomatic

may have repetitive sentences in structure or content

mistakes in usage and sentence structure frustrate reader’s flow of thought; however, writing is
understandable

little or no impression given of purpose, directedness, or organization

if development exists, it i3 unreasonable and baffling

logical progression of ideas not observable

few linkages between concepts or ideas

no mastery or skill observed in structuring sentences

word choice inappropriate and random

s vocabulary elemental and often used out of context

* mistakes in verb tense, point-of-view, and idiom

e technical errors extreme and large in number so that understanding of the meaning lost
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Holistic Rating Scale for an Oral
Presentation

Student Name:

Date or Time Period of Assessment:

Scale: 3 = Words are clear.
Voice has good modulation.
Speed of speech is well-paced.
Pauses or emphases are appropriate.
Voice is loud enough to be heard easily.
Presentation is organized, logical, and interesting.
Large amount of student preparation is evident.
Material in presentation is relevant to topic.
Language used in presentation is appropriate.
Evidence of creativity exists in presentation of topie.
Audience appears ‘involved’ in the presentation.

2= Some words are not clear.
Voice has some modulation.
Rate of speech is at times too quick for the listener to catch the full meaning.
Sentences have some inappropriate pauses or run on together, hampering meaning.

Voice dropping in volume at times makes it difficult to get the full import of the
" presentation.

Presentation shows signs of organization; however, there may be portions that do not tie
together. -

Presentation has ‘down’ portions with regard to keeping the audience interested.
There is evidence of a fair amount of student preparation.

Material in presentation is, for the most part, appropriate.

Format of presentation is predictable.

Audience is passive listener.

1= '~ Many words are not clearly spoken.
Voice 1s more monotone in presentation.
Rate of speech is either too fast or too slow.
Pauses or emphases for effect are not in evidence.
Voice is low, making hearing of the presentation difficult.
Presentation shows poor organization.
The audience reacts in a disinterested manner.
There is minimal student preparation in evidence.
Material in presentation is inappropriate or does not appear relevant to the topic.
Format of presentation lacks structure.
Audience is not engaged.

Scoring for the presentation is done on the basis of the category that is most representative.
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‘JA Framework for Marking a Project or a

Written Assignment

Student Name:

Date or Time Period of Assessment:

Topic or Project Description:

A. Organizational Features

Yes

Comments

1. Student understood the objectives
of the assignment.

2. Student understood the specific
terms/requirements of the
assignment.

3. Student understood the timeline
and due date for the
assignment.

4. Student understood the method/
procedure/criteria by which the
asgignment would be marked.

5. Student had an opportunity to
discuss the assignment topic
and have input into the assignment
direction.

6. The assignment is within the
capabilities of the student.

7. Consultation has occurred with
the student throughout the
stages of development of the
assignment.

... continued
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B.

Student Learning

Yes

Comments

1.

Student formulated her/his own questions
and found answers to them.

Student showed evidence of
individual initiative,

Student exchanged ideas with other
students in developing the
assignments,

Student brought in references to
learning prior to this experience
or from other areas that relate
to this experience.

Student worked in a methodical
manner to produce the assignment.

Evidence exists in the assignment
of the following.
¢ planning

* organization
interpretation
inference
analysis
application
synthesis
hypothesis
prediction
evaluation

Technical aspects of the assignment

reflect accuracy and suitability of the following.

* sentence structure

* vocabulary

* grammar and punctuation

* spelling

* handwriting .

* information included in assignment
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