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I. INTRODUCTION
The study of French in Saskatchewan schools may be divided into two broad
categories:
° French for native speakers of French

° French for speakers of other languages

French as a Second Language instruction follows one of three patterns:

° Core French: Daily instruction in French where students study the
language for a minimum of 30-40 minutes per day;

° Extended Core: Core French plus one or two other subjects where French is
the language of instruction; and

° Immersion programs: An Immersion Program means a program of instruction
consisting of various courses of study in which more
than 50% of the total instructional time is in the
French language.

This curriculum Guide is intended for the teaching of Core French beginning
in grade 7 (6 year program).



<



- 9 -

II. RATIONALE

"A person who has failed to acquire minimal proficiency in at least one
foreign language has missed an experience which is essential to understand
the world he lives in."!

This statement by Frank Grittner summarizes the basic reason behind learning
other languages. If we want our young people to mature into well-rounded and
responsible adults, it is important that they be given opportunities to
broaden their horizons, to learn about their nation and to explore another
language and another culture.

Learning a second language should, therefore, have instant appeal, and
acquiring new communication skills should be both an enjoyable and a chal-
lenging experience. However, as with all courses that improve and expand
human consciousness, nothing can be achieved without considerable effort.

The undertaking of learning a second language can be a delightful voyage full
of new expressions and ideas, a voyage where one should be glad to go slowly
and savour the trip.

Learning a second language promotes the ability to listen critically, to ana-
lyze, to reconstruct and to apply acquired knowledge to new situations, thus
enhancing the development of problem-solving skills. It is the most effec-
tive medium by which, when properly taught, one can acquire a sensitivity to
language. This in turn leads to an appreciation of the unique richness and
unique limitations of one's own language. Once a second language is learmned,
other languages are more accessible and more easily mastered.

Growing global interdependence is a reality which cannot be overlooked. With
widespread mobility, knowledge of more than one language is becoming increas-
ingly valuable: tourists, technicians, business people, civil servants, dip~
lomats, athletes — people from all walks of life - are travelling more fre-
quently. In learning another language, we enable ourselves to consider cri-
tically the ideas as well as the cultural similarities and differences of the
world. This can be a positive force in creating wholesome attitudes towards
the people represented by that language, and the broadening of an under—
standing of people and of the world.

While the knowledge of any second language has its value, the learning of
French as a second language is appropriate to Canadians not only because it
is a language of world stature, but because it is the mother tongue of many
of our fellow Canadians and one of the two official languages of our country.
Learning both languages encourages the growth of communication and respect,
both of which are needed to bind this nation together.

1. Grittner, F. Teaching Foreign Languages. New York: Harper and Row, 1969.
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Because of the limited time factor, native like fluency & bilingualism are
not realistic objectives of the core French program. A six year program will
however provide students with a basic knowledge of the oral and written
aspects of the French language. Furthermore, such a program will give the
students access to the thought and literature of French speaking people and
enable them to recognize the influence and contribution of French language
and culture to the Canadian and world civilization and to the Arts.

Relationship between the 6 year core French program and the Goals of
Education for Saskatchewan

Like programs in any other discipline, the core French program must adhere to
the goals of the education system of the province. The nature of the content
of the program makes possible the development of the cognitive, affective and
soclal values embodied in the series of statements detailing these goals.

The core French program enables students to communicate their ideas and
experiences in a second language and in so doing makes them aware of the role
language serves in developing a good understanding of the cross—cultural
relationships in Canada and the world. By encouraging them to develop their
language skills, to take an active interest in the world around them and to
accept different ways of expressing thoughts and doing things, the core
French program reinforces the knowledge, skills and attitudes needed by
today's students in a changing world.
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ITII. GOALS AND OBJECTIVES

Definitions: 1In this curriculum guide, the following definitions apply:

Goals: These are general statements of purpose. They should
be seen as broad, long-range statements which we are trying to
achieve.

Objectives: These flow from the long-range goals, and should
be attainable within the scope of the program.

Learning Outcomes: These describe the competence that the stu-
dents should have acquired in relation to the content of the
course.

Content: This refers to the tools used to achieve the objec—
tives, i.e.: grammatical structures, vocabulary, and cultural
content.

Goals

In addition to the "three R's", we expect students to learn about our
democratic way of life, how to think for themselves, how to express them-—
selves creatively, how to develop self-confidence, how to acquire moral
values, etc. Briefly, we expect our schools to give students both the
academic and social foundations which will equip them to become respon-
sible citizens in our society.

Language learning occupies an important place in the building of these
foundations. Through the exploration of the French language and culture,
particularly as manifested in our country, we can reasonably expect stu—-
dents to broaden their horizons and to learn more about our nation.

The goals of the Core French program can be divided into three parts and
defined individually. It must be stressed, however, that they are
intertwined and should not be dealt with in isolation.

1. Attitudinal: The Core French program should enable students to develop
a positive feeling towards the French language and fran-
cophone peoples throughout the world and more particu-
larly, throughout Canada.

2. Linguistic: The Core French program should enable students to in-
crease, within realistic limits, their ability to commu-
nicate effectively in French, and consequently, take
advantage of vocational and leisure opportunities or
meet post—secondary requirements. It should also enable
students to gain a better understanding of language and
language learning in general.
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3. Cultural: The Core French program should enable students to develop
an understanding and an appreciation of the French
language and culture, particularly as experienced in
Canada.

B. Objectives

1. Need for Realistic Objectives

Realistic objectives are necessary for a number of reasons:

- to determine details of a program (time allotment, type of teacher
required, beginning grade level, curriculum, etc.);

- to evaluate the effectiveness of the program;

- to provide parents with the information they need in choosing the
program option suited to their child's needs; and

- to guide parents, students, teachers, administrators and trustees in
assessing progress and achievement.

Sometimes parents have felt that they have been misled when they see
how little their children are able to achieve in oral and written
language after several years of study in a Core French program. This
misunderstanding is often caused by the unrealistically high expecta-
tions of parents and students. Educators are now aware that the aims
and objectives of second language programs should be made clear in
order to enable parents to better understand the programs. What
should be emphasized, in realistic terms, are the probable results
students will achieve after studying French for a given number of
hours. Stating that children would achieve a "limited” knowledge of
the second language may not be precise enough for some parents.

The Gillin Report (1974) defined for the first time more realistic
objectives for second language programs. It pointed out that students
need a minimum of 1200 hours to attain a .basic level of second
language proficiency, oral and written. It also indicated that one
would need 5,000 hours of second language instruction to become
functionally bilingual.

As a result of this report parents and students began to see why it is
unreasonable to expect that a 4 year High School program (300-400
hours) a 6 year program (500-600 hours) or even a 9 year program
(700-800 hours) will produce students proficient in all four language
skills. Expectations became more realistic, and therefore attainable.
Today more parents accept that a Core French program will not produce
a fully bilingual student and people are aware that something less
than fully bilingual is still a worthwhile goal.
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2. Objectives of a Core Program

While the intent of the Core French program is not to produce a bilim
gual graduate, it should meet the following objectives.
The student should:

have a basic knowledge of the oral and written aspects of the target
language. The student can build on this base later in life if
he/she has the need or the desire to do soj

acquire a better knowledge of his/her own language (English), its
structure and vocabulary, because much of the grammar is common and
many English words come from Latin or French roots;

have access to the thought and literature of other linguistic
groups;

learn to accept the fact that other ways of expressing thoughts and
doing things are equally valid and acceptable.

Specifically, the Saskatchewan Core French Curriculum sets out the
following objectives:

a) Attitudinal Objectives

By the end of the 6 year French Program, the student should:

- be aware of the role language serves in developing a good under—
standing of cross—cultural relationships in Canada and the world;

- derive a degree of satisfaction from the experience of studying
French which should result in a continuing involvement with the
French language and French speaking people outside the classroom
and beyond the school curriculum;

- recognize the influence and contribution of French language and
culture to Canadian and world civilization and to the arts.

- have developed a desire to learn about French speaking people in
various parts of the world;

b) Linguistic Objectives

By the end of a 6 year French program, the student should:

- be able to understand the spoken language within the range deter—
mined by the student's linguistic experiences and areas of inte-
rest; LISTENING;

- be able to participate in conversations, free from major vocabu-
lary, grammatical and pronunciation errors, within the student's
linguistic experiences and areas of interest; SPEAKING;

— be able to read French material of moderate difficulty for infor—
mation and enjoyment; READING;

- be able to communicate in writing information and ideas at a
level consistent with his/her linguistic experience; WRITING
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¢) Cultural Objectives

By the end of a 6 year French program, the student should:

- be aware that French is a primary language of communication in
many countries of the world;

- be able to compare the various patterns of social behaviour and
organization found in French speaking cultures with those of the
student's own culture;

= have improved communication skills through involvement in

activities that reflect practices typical of French speaking
cultures.
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IV. DIRECTIONS IN SECOND LANGUAGE TEACHING

Although today's programs use an oral approach to the teaching of French, all
four skills must be developed. Comprehension must be the first step. The
ability to understand when spoken to in French is a legitimate skill and
should be developed systematically.

Although imitation and repetition are a necessary part of language learning,
rote~without-reason is of very little value in second language learning.
Exercises must be meaningful and mentally challenging and should be designed
to bridge the gap between the acquisition and the use of these skills in
meaningful communication.

The normal progression begins with listening comprehension. As the teacher
presents a new concept, structure or vocabulary item, comprehension should be
ensured before proceeding to the next phase.

Each student must have an opportunity to attempt to use the new structure
orally, and to have this performance evaluated. He/she must then have an
opportunity to use the structure again in a meaningful way, incorporating the
feedback from the first attempt. This process must continue with each stu-
dent until most of the students demonstrate a reasonable mastery of the
structure. This process is very time consuming but is at the heart of true
second language learning in the modern context. This need for intense pupil-
teacher interaction is also the reason why the pupil-teacher ratio in French
classes should be kept as low as possible.

In the early stages of learning a new language, reading and writing are
mainly support activities, to help students retain the structures learned and
practised orally. No attempt at formal composition involving new vocabulary
structures is made at this stage.

As the students progress in their study of the new language, the skills of
reading and writing are carefully and gradually developed.

The curriculum will permit teachers to help students attain a desirable
degree of competence in reading and writing in French. Vocabulary and struc-
tures presented in a gradual progression should allow students by the end of
grade 12 to read French material of moderate difficulty, and express their
own ideas in writing.

The Saskatchewan Core French Curriculum requires the mastery of relatively
few structures during the 6 year program. This will ensure that teachers
have adequate time to help students make progress from skill acquisition to
skill use. The study and practice of structures and vocabulary is essential,
but students must be given an opportunity to use the newly acquired skills in
genuine communication. While this last step is difficult, it is absolutely
critical to communicative proficiency. Learning to speak a new language is a



- 16 -

demanding and time consuming task. While it is unrealistic to expect that a
Core French program will enable students to speak French fluently without
considerable follow-up study, teachers of Core French must constantly bear in
mind two goals: linguistic competence and communicative competence. Both
are equally important at every level. The aim of the French program is not
to develop grammarians, but to develop competent language users, as competent
as possible within the time available.
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V. USING THIS GUIDE

Structural Base

The main portion of this curriculum guide is divided into three sections:
grades 7-8, grades 9-10 and grades 11-12.

In each section a grammatical structure is presented under the heading
"linguistic content™. Each structure is followed by clarifying examples
and a language function is indicated. Reinforcement games and activities
are then proposed to complement, expand and develop the structures
presented and to enable the students to use the structure in meaningful
communication. It is important to note that at each level any language
function may be realized by a number of different structures and that any
structure may be involved in a number of different functions.

Example:

function structure

= veux—tu ...?

— est—ce que tu peux ...?
- inviting - ¢a t'intéresse de ...?

- je t'invite 3 ...?

- vous étes invité 3 ...

etCe e
- requesting
- ordering - impératif
- suggesting
= directing

Although some of the activities suggested for reinforcement are designed
to practise reading and writing, the majority are aimed at the acquisi-
tion of oral skills and are intended to encourage meaningful language use
by the students.

The material presented in this guide should be dealt with in the
following order:

1) the scope of the program as determined by the curriculum guide;

2) the sequence of the program as determined by the approved text being
used; and,

3) the language use activities for reinforcing the structures taught by
encouraging interactive communication.
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1t should be pointed out that the linguistic content included in this
guide may not perfectly match the scope and sequence of each of the
French texts used in Saskatchewan schools. Students should proceed
through a continuous system of learning experiences which will permit a
cumulative acquisition of knowledge and skills. It is therefore
suggested that each school follow the scope of this curriculum guide
which will then serve as a checklist to ensure that the linguistic con—
tent for each level is covered. The sequence should be determined by the
text in use. It is important to note that the linguistic content
expectations for each level include those presented in previous levels.

Teachers should make direct reference to the text in use for suggested
teaching techniques and procedures appropriate to each level. These sug-
gestions may serve as guidelines and should be adapted where necessary to
take into account such things as time allotment, class size, class struc-
ture and personal teaching style.

The activities presented in this curriculum guide are not necessarily
intended for the teaching of the structures presented but for meaningful
practice of those structures once they have been taught.

Time allotment

This curriculum guide has been prepared with the following minimum time
allotment in mind.

Graites 7-8: 80 hours per year, not less than 4/30 minute periods per
week.

Grades 9-12: 100 hours per year.

Many factors contribute to the success of a French program: the skill
and enthusiasm of the teacher, the student's motiviation and aptitude for
language, the school and community support, the time allocated to the
program, the materials provided and the conditiouns under which the pro-
gram is presented. It is hoped that this curriculum guide will help
school boards and their teachers create, within their individual situa-
tions, a sound educational experience for their students.

Communication in the classroom

Emphasizing as it does the active use of the language, this curriculum
guide is based upon a communicative approach. The choice of what to
teach is determined by what the student would want or need to say in
speaking with a native speaker of French. Since students are more moti-
vated to learn when they see the immediate usefulness of what they are
learning, every attempt should be made to present the language to them in
a context with which they are familiar.



- 19 -

There is, for instance, a whole body of language which is natural in the
classroom. French can very well be used to greet students, to organize
activities, to plan future events, to explain new strucures and vocabu-—
lary, to give praise, advice or help, to request information, to express
approval or disapproval and in general to conduct all classroom business.
By doing everything that needs to be done in the classroom in French,
teachers can encourage real communication which is meaningful to all con-
cerned.

Role of the teacher

In the traditional second language classroom, the teacher was always at
the centre, explaining grammar and vocabulary, asking questions, correc-
ting exercises. With the communicative approach, the teacher's role is
different but remains equally important. The teacher still serves as a
language model for the students and he/she is of course in charge of the
classroom. While remaining the person with whom the students will commu-
nicate most often, one of the main functions of the teacher will now be
to discover or invent ways to encourage students to communicate meaning-
fully with each other. Instead of actively directing and controlling all
activities, the teacher will aim to set up conditions for meaningful
practice and then take on the role of a resource person. Because the
students are often working in small groups, the teacher will often be
quietly observing the activities, noting problem areas for future work.
In communicative activities, the teacher will be interrupting to correct
students only if the errors are so serious as to block communciation.

The classroom becomes student—-centered rather than teacher—centered; the
students do most of the talking and the role of the teacher is to offer
advice, guidance and help.

Error Correction

Errors are a natural, inevitable, and useful part of language learning
and a general climate of goodwill in the classroom will help the students
to take correction of those errors in the spirit intended, that is, not
as personal criticism but as a means of improving ability.

In general, the more controlled the exercise, the more detailed the cor-
rection should be. If new vocabulary is being introduced, the pronuncia-
tion is important and should be corrected. 1If a verb form i1s being prac-
tised, the correct endings must be provided. In this way linguistic
competence is progressively developed.

As the move on to more uncontrolled activities is made and students have
more choice of what they will say, it is necessary only to correct those
errors that hinder comprehension. The aim of these activities is to de-
velop fluency and the ability to cope with "real” language in a meaning-
ful context. It is less important for the development of communicative
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competence to be grammatically perfect than to try to get the meaning
acrosse.

Tl.anguage use involves learning by trial and error, and by language expe-
rience with the help and guidance of the teacher. How the teacher reacts
to errors will influence whether the students learn from them and are en-—
couraged to keep experimenting or whether they become discouraged, nega-
tive and afraid to try.



N

- 21 -

VI. SPECIFIC ACTIVITIES FOR THE FOUR LANGUAGE SKILLS *

Listening

In their attempts to understand what they hear, students are doing many
things while involved in listening activities. They are distinguishing
sounds and words from each other, sorting out the important parts of the
message from the unimportant parts and interpreting paralingual signs
such as gestures and tone of voice.

It is important for the teacher to help students understand what they

hear since listening is a useful activity only when at least part of the
message is understood. Pictures, objects, gestures, actions, mime, tone
of voice and facial expression can all be utilized to aid comprehension.

Students should have a purpose in listening and should be asked to demon-
strate their understanding of what they have heard by carrying out an
action or a task of some sort. Since it is often not necessary to under-
stand every word but only what is essential to complete the task at hand,
global rather than total comprehension should be the aim. It is helpful
to present listening activities in context since expectations are very
important to comprehension. As students progress they should be exposed
to a greater variety of spoken language with variations of speed, accent,
clarity and so on - the tapes provided with the approved texts are very
helpful in this regard.

1. Simple Listening Activities:
(In many of these activities, the students can later take the
teacher's role and give the commands or lead the activity.)

a) Say three words and have the students choose which one is in
French. This is particularly useful since French shares many words
with English. Cognates, as these related words are called, often
look the same or similar but are rarely pronounced the same.

b) Play very short excerpts of a variety of conversations and ask the
students not to try to understand the words but to say how many
people are talking, where they are, what emotions they are expres-
sing, and so on. This is a good exercise for older students who
are beginners.

*Activities in sections VI and VII have been adapted from those listed in the
introduction to the "Heritage Language Curriculum Guide", Saskatchewan
Culture and Recreation, August 15, 1984, prepared by the Centre for Secound
Language Instruction, Saskatoon.
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Display several pictures. Describe one of them and ask the stu-
dents which one you are describing. Or display one picture and
give several descriptions of it. Ask the students which descrip-
tion is most accurate.

Have students respond to statements with "true” or "false". The
statements may be made about situations, objects or people present,
about a picture visible to the whole class, about a story recently
read, and so on. Younger students can play in teams and line up.
Label one chair TRUE and another one FALSE and place them at the
front. The player in the front of each team tries to sit on the
right chair before his opponent does. Award points to the first
one to sit down.

Prepare a large box or bag of objects known to the children. They
take turns finding the object named by the teacher.

Students can be given a series of pictures and asked to put them in
sequence to correspond to a story told by the teacher. This can
also be done with a series of tourist sites visited on an imaginary
or real holiday.

2. Advanced Listening Activities:

a)

b)

c)

d)

Have students fill in charts, or blanks in a text from orally pre-
sented information. This may be a T.V. schedule filled in from an
announcement, an application form filled in from information given
by an applicant, blanks filled in from a conversation overheard in
the street, and so on. The chart, schedule or form gives clues to
the context and creates expectations that aid comprehension.

Students may be asked to listen to dialogues and then interpret and
discuss the identity of the speakers based on their manner of
speaking and what they said.

Show students one or several pictures with groups of people in con-
versation, play a series of conversations and ask them to match the
conversations with the pictures. 1In this case, the pictures pro-
vide the clues to the content of the dialogues.

Play a recording of a weather report as you would hear it on the
radio. As soon as the students are able to identify what it is,
stop the tape and ask them what kinds of things they would expect
to hear in a weather report this time of year in this part of the
country. Make a list, listen to the tape again and add or subtract
things from the list as the report is heard.

)



Speaking

The ability to speak a second language is dependent on the ability to
understand the language when spoken. You probably know people who can
understand a language without being able to speak it, but have you ever
met anyone who could speak a language without being able to understand
it? We learn to speak mainly by modelling our speech on what we hear
others say. This does not mean that students can be taught to speak by
repeating what they hear, although this is a good way for them to become
familiar with new vocabulary or a new structure. What it does mean ig
that the teacher should always strive to provide a good example of the
spoken language and that the students will always be able to understand
more than they can express. Their passive vocabulary (words they recog-
nize when they hear or see them) will always be greater than their active
vocabulary (words they can use when speaking or writing).

As with listening, speaking activities should be chosen on the basis of
the student's experience and needs. New vocabulary and structures should
be presented in a meaningful context and then practised by the students
in exercises and activities that move from being very controlled (such as
repetition) to being free (such as conversation). In learning to speak,
more than in any other aspect of language learning, it is important to
remember that we learn what we do. If the students speak only in con-
trolled situations, they will never learn to express themselves freely in
real life (uncontrolled) situations.

It is also important to present and practise the spoken language in con-
text. What we say depends on where we are, to whom we are speaking and
why we are speaking, as well as on many other factors. The best way to
learn what is appropriate in various situations is always to assoclate
the language with the context in which it would be used. If the students
can see clearly what they can do with the language and how it is relevant
to their life, they will be more motivated to learn.

1. Controlled Speaking Activities:

a) Have all the students repeat together; this gives them confidence
when learning new words. It is also useful with large groups.

b) At first have individual students repeat only short, simple struc-
tures since it takes practice to develop the short—-term memory in
the second language.

c¢) Ask questions that require a personalized but predictable answer.

d) Have the students respond verbally to flash cards, pictures or ob-
jects.

e) Have the students perform memorized dialogues.
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2. Semi-Controlled Speaking Activities

a) Cued Dialogues:

Have the students practise dialogues in pairs using role cards or

conversation guides.

free to choose the langauge they wish to use.
are uncertain about what the other will say.
difficulty by the amount of detail you give the students.

You control the context but the students are
As in real life they

You can adjust the
Props

can be used for realism and to help the students assume their

roles.

Sample Role Cards:

i) Both students have same cards and create a conversation together.

A L'ECOLE

Qui est ton prof de eececess?
C'eSt seescccosccoscsnsss
COMMENt scecosssescsccccccss

Mon prof est eeececcsscccces
Oh c'est dommage!

o>

b

ii) Students have separate cards and create their own part of the conversation on

their own.

A. Invitations - 2 friends
Invite B to a party

Give reason for party

Say when and where it is

End conversation

B, Invitations = 2 friends
Ask why there is a party
Accept and ask the date

® 9 0000000000000 00000060000000000000

Thank A and end conversation.

their own.

—

iii) Students have separate cards and create their own part of the conversation on

A. You are planning to visit your
pen pal for two weeks. Ask him
what kinds of activities you
wWill be doing, what the weather
is like this time of year, and
what you should pack for the
trip.

B. Your pen pal is coming to visit
you. Tell him what kinds of
activities you can do together,
what the weather is like and what
he should bring for the trip.




Speaking

The ability to speak a second language is dependent on the ability to
understand the language when spoken. You probably know people who can
understand a language without being able to speak it, but have you ever
met anyone who could speak a language without being able to understand
it? We learn to speak mainly by modelling our speech on what we hear
others say. This does not mean that students can be taught to speak by
repeating what they hear, although this is a good way for them to become
familiar with new vocabulary or a new structure. What it does mean is
that the teacher should always strive to provide a good example of the
spoken language and that the students will always be able to understand
more than they can express. Their passive vocabulary (words they recog-
nize when they hear or see them) will always be greater than their active
vocabulary (words they can use when speaking or writing).

As with listening, speaking activities should be chosen on the basis of
the student's experience and needs. New vocabulary and structures should
be presented in a meaningful context and then practised by the students
in exercises and activities that move from being very controlled (such as
repetition) to being free (such as conversation). In learning to speak,
more than in any other aspect of language learning, it is important to
remember that we learn what we do. If the students speak only in con-
trolled situations, they will never learn to express themselves freely in
real life (uncontrolled) situationms.

It is also important to present and practise the spoken language in con-
text. What we say depends on where we are, to whom we are speaking and
why we are speaking, as well as on many other factors. The best way to
learn what is appropriate in various situations is always to associate
the language with the context in which it would be used. 1If the students
can see clearly what they can do with the language and how it is relevant
to their life, they will be more motivated to learn.

1. Controlled Speaking Activities:

a) Have all the students repeat together; this gives them confidence
when learning new words. It is also useful with large groups.

b) At first have individual students repeat only short, simple struc-
tures since it takes practice to develop the short—term memory in
the second language.

¢) Ask questions that require a personalized but predictable answer.

d) Have the students respond verbally to flash cards, pictures or ob-
jects.

e) Have the students perform memorized dialogues.
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2. Semi-Controlled Speaking Activities

a) Cued Dialogues:

Have the students practise dialogues in pairs using role cards or
conversation guides. You control the context but the students are
free to choose the langauge they wish to use.
are uncertain about what the other will say.
difficulty by the amount of detail you give the students.

You can adjust the
Props

can be used for realism and to help the students assume their

roles.

Sample Role Cards:

i) Both students have same cards and create a conversation together.

A L'ECOLE

C'@SL cocecscsoscsscsscns
COmMMENt ssceescccssccsccscsns

Mon prof eSt ceeeecoscccsces
Oh c'est dommage!

W W

SO

Qui est ton prof de sececees?

ii) Students have separate cards and create their own part of the conversation on

their own.

A. Invitations - 2 friends
Invite B to a party

Give reason for party

Say when and where it is

®eceeo0e000080000000000000P0000000

End conversation

B. Invitations - 2 friends

Ask why there is a party

Accept and ask the date

Thank A and end conversation.

iii) Students have separate cards and create their own part of the conversation on

their own.

e—

As in real life they

A. You are planning to visit your
pen pal for two weeks. Ask him
what kinds of activities you
wWill be doing, what the weather
is like this time of year, and
what you should pack for the
trip.

B. Your pen pal is coming to visit

you. Tell him what kinds of
activities you can do together,
What the weather is like and what
he should bhring for the trip.
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3. Free-Speaking Activities:

a) Simulations and Role Play:

These are similar to cued dialogues except that the students have
more freedom as to what they say and how the situation will turn
out. In general terms, simulations are different from role-plays
in that they are more elaborate and require more preparation. They
are nonetheless very rewarding and useful, especially for advanced
groups of older students.

Here are some examples of possible role-plays:

i) At home:
Child arrives late from school.
Mother tries to find out why.

ii) At the store:
A customer (child) wants to buy a bathing suit.
A clerk who is waiting on him.

iii) At the medical clinic:
A child is afraid of needles.
A nurse is giving vaccinations.

b) A simulation could be serious or make-believe:

i) Public Debate - choose a controversial issue of concern to the
students, eg. whether or not to close down the old skating rink.
Provide them with background information and some group roles to
play, eg. taxpayers whose taxes would go up if the rink were
renovated, parents who are concerned about safety in the old
rink, children who have no other place to skate, and town
council who wants to build a new rink to attract people to the
town. Fach group must formulate its position in accordance with
its role. Then hold a public meeting with a debate and a vote.
Each group can later write up its account of the meeting for the
newspaper.

ii) Detective - prepare a plan of a house and the details of a
murder. Assign roles of the various characters, indicating
their attitude to the victim and to each other, and appoint the
detective and investigating officers. The detective must find
out who the murderer is by questioning each suspect.

4. Information Gap Activities:

The teacher or one student has information that he/she must convey to
one or more others by answering questions or by giving instructions.
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t is important that the information gap be real. Look at the follow-
ng situations:

The teacher holds up a pen and says, "Qu'est—ce que c'est?” The
students answer, "C'est un stylo”. There has been no real exchange
of information other than how to label the object in French. The
students already knew that the object was a pen.

The teacher takes something out of the desk and hides it behind
his/her back. He/She asks, "Qu'est ce que c'est?” The students
guess, “"C'est un crayon?” "C'est un stylo?”, etc. The students are
motivated to practise the same vocabulary item in French because
they do not know which object the teacher is hiding but are aware of
various possibilities. There has been a real exchange of informa-
tion and meaningful communication has taken place.

) Sample Information Gap Activities for Class Work:

i) One person thinks of an object or person and the others ask
questions to guess what or who it is.

ii) Put an object in a box. Students can tilt, shake, smell and
listen to the box as well as ask questions about it to guess
what is in it.

iii) Several students stand with their hands behind their backs.
Someone puts a small wrapped object into their hands. They can
feel it and answer questions about it and then everyone makes a
guess about what it is. The objects are then unwrapped.

iv) The teacher draws one line and asks the students what he/she is
going to draw. Then he/she adds a second line and asks again.
He/she continues in this way until the drawing is complete or
the students have guessed correctly.

) Sample Information Gap Activities for Pairs:

i) Student A has 6 different pictures glued in a file folder.
Student B has 1 picture which is the same as one of Student A's
pictures.
Student A must find out which picture B has.

ii) Student A has 6 pictures in sequence glued in a file folder.
Student B has the same 6 pictures but in disorder.
Student B must ask questions to put the pictures in the same
order as Student A.

iii) Student A has a complete picture.
Student B has the same picture with pieces cut out of it.
Student A must find out what pieces are missing.
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iv) Student A has a room with furniture in it.

Student B has the same room and must place his furniture by
asking A where to put each piece.

v) Student A has a map with people and buildings on it.
Student B has the same map and must find out where to place his
people and buildings.

Problem—-Solving Activities:

Give the students a problem to solve. Have them work in small
groups to come to a solution which they must explain or justify to
the rest of the class. These problems can be chosen or made up to
practise the vocabulary and structures they are learning. Here are
a few examples:

i) Give the students a list of things they might need on a camping

trip and the weight of each. They must choose items for a total
of no more than 25 pounds and justify their choice.

ii) Give the students a catalogue listing gifts and prices. They

must choose gifts for their families and not exceed a given
amount of money.

iii) Give the students tourist information and a map and have them

d)

e)

plan an excursion that takes into account everybody's interests.

iv) Give the students multiple choice questions with several pos-—

sible answers and have them justify their choice in each case.
Discussion and Debate:

Students work in small groups discussing a topic of interest to
them. It is a good idea to plan this kind of activity after a
film, a reading selection, a recorded inteview or some other pre-
sentation designed to provoke discussion. Don't hestitate to take
an unpopular stand in order to get the discussion started, although
the students should be arguing against each other, not against you.
Try to group them so that students in any one group have a variety
of opinions. 1If you wish to join a group it should be as a parti-
cipant, not as an authority. Have the students sit in circles and
be sure to sit on the same level with them.

Story-Telling and Reporting:

Have students present short reports about things they have done or
plan to do, stories they have made up or have read, or demonstrate
skills they have acquired and so on. Whenever possible, they
should show pictures or objects as they talk. The rest of the
students should be encouraged to ask questions or make comments
after the presentation.
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d) Interviews:

Have the students prepare questions beforehand for interviews of
invited guests, people met on field trips or other special events,
or for public opinion surveys. Whenever possible, these interviews
should be recorded, as they provide a good source of listening ac-
tivities for students whose motivation to understand will be en—
hanced by their participation in the preparation of the material.

f) Dramatic and Theatrical Activities:

Short plays, monologues, poetry readings, puppet shows and other
activities of a similar nature can be prepared, even written by the
students, rehearsed and performed either for the rest of the class
or for the public at special events. The props, costumes, puppets
and other accessories can be constructed in class as part of the
regular activities. Much valuable speaking practice can be gained
by group work of this kind and motivation will be high if the pre-
sentation is for public view.

Reading

In teaching reading, one should keep in mind the reasons for reading.
People read for knowledge in newspapers, books and magazines, for direc-
tion in how to perform tasks, for information as to the time and location
of events. Reading signs, timetables, programs, announcements, menus,
advertisements also provide information. People also read for enjoyment,
excitement or escape in novels, short stories or poems.

In the core French program, reading is an important component. Reading
reinforces what the student has learned orally, expands vocabulary, gives
a "feel"” for the language and deepens the knowledge of other cultures.
Oral reading improves pronunciation, enunciation and intonation. Reading
can also be used to stimulate conversation and discussion, and provides
variety in language activities.

Reading is a skill and it needs regular, systematic practice. As with
any skill, one can form good or bad habits. The following comments will
help to ensure that the student acquires good reading habits in French.

Reading is a form of communication, of communicating ideas. When stu-
dents read in French, they should concentrate on the message, the idea
and not on individual words. With practice, they will be able to identi-
fy the key words and will have a global understanding of the author's
message.
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Stages in the Development of Reading:

The student will be led progressively to develop the ability to read,
more and more fluently and independently, materials of increasing
difficulty.

Stage 1
Initially the student learns to read what has been mastered orally
(identification and recognition of an oral message in graphic form).

In oral reading, the student practises the correct production of
sounds with the appropriate intonation and phrasing.

Stage 2

The purpose now is to recognize meaningful segments of thought and
read in coherent word groupings. The student is asked to recognize
known elements in new combinations.

Stage 3

At this stage, the readings are no longer solely based on material
previously practised orally. Most vocabulary is known but the mean-
ings of new vocabulary and structures can be deduced from context,
illustrations and cognates.

Stage 4 - Reading Practice

At this stage, students practise their reading skills within a wider
range of language which includes semi-authentic French texts. These
passages are accessible to the student and, being written specifically
for the classroom, avoid complex style, verb tenses and specialized
vocabulary.

Stage 5 - Expansion
The student begins to read a variety of materials in the original

form. He/she learns to read more rapidly, scanning for information
and extracting major ideas. The student's reading level is now
approaching his/her interest level.

Stage 6 - Autonomy
Independent reading of authentic texts in which the students can ex-
plore special interests.

A list of suggested reading wmaterials is provided in section XI of

this guide to ensure that teachers may provide suitable reading mate-
rial at each grade level.

Early Reading Activities:

a) Match words with pictures.



b)

c)

d)

e)

f)

g)

h)

i)

»
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Classify words into groups such as colours, things you eat, animals
which live on the farm, or things you do on Saturday.

Find known words in a text.

Make labels for classroom objects or pictures. Students take turns
putting the labels on the objects at the beginning of each class.

Write words on grey construction paper and cut them out in the
shape of stones. Students take turns reading the words and, if
correct, stepping on the stones to cross an imaginary river.

Various commands can be written on cards. Show the cards one at a
time and ask students to put up their hands if they know what it
means. Name one student to perform the action required.

Write on the blackboard the words of a song, rhyme or verse that
the students know. Point to the words as they sing or recite.
Students may be asked to do the same, as they learn to recognize
the words.

Have the students make word books. On each page of a small note
book have them write the letters of the alphabet, in alphabetical
order. Each one then chooses a word beginning with each letter and
either makes a drawing or glues a picture on the page to go with
the word.

Make a class dictionary. After each class in which the students
have learned to read one or more new words, write each word on a
sheet of paper with the beginning letter at the top of the page.
Glue a picture in the centre to illustrate the word and at the bot-
tom write a sentence using the word so as to illustrate its mean—
ing. If you do not have suitable plctures on hand, ask the stu-
dents to bring some from home. The sheets should be kept in alpha-
betical order in a three-ring binder in a place where they can be
consulted by the students.

Make cards with a word on one side and a corresponding illustration
on the other. These may be used by students on an individual basis
or in pairs. They can look at the word, read it and check with the
picture to see if they are correct, or they can look at the picture
and say the word, using the written form to check.

3. Reading Activities for Older Students:

a)

Give the students a copy of a text of interest to them. Read the
text aloud and deliberately make changes. The students should fol-
low along on their copy and stop you when they notice one of the
changes.
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b) Find an interesting picture and write a description of it with se-
veral details that do not correspond to the picture. The students
then read the description and find the errors. They can write a
corrected version.

c) Do the same thing with a series of pictures that tell a story.

d) A similar activity can be done using two texts, for example two
different newspaper accounts of the same event. 1If these are too
difficult to find, write the two texts yourself, eg. the statements
of two witnesses to the same accident or crime. Students must say
how the two accounts differ.

e) Write four sentences or short texts on the board. Ask the students
if they believe in telepathy. One student should he asked to be
the medium; he must think about one of the texts. Each of the
other students tries to tune in to the thoughts of the medium in
order to decide which text he has chosen. They write down that
text and then everyone takes turns reading out the text they have
written. Put a check beside the blackboard copy as each choice is
revealed, then ask the medium to say which one he was thinking
about. Discuss the validity of telepathy. This activity can be
done using single words with less advanced students.

Writing

Although writing will probably not be stressed until the later stages of
the program, it is advisable to have at least some writing activities in
class and for homework. Like other parts of the program, writing
activities should reflect the interests and needs of the students. They
should be presented only after the students have a good oral command of
the structures and vocabulary required, and have had experience reading.
As usual, exercises should progress gradually from controlled to free
expression.

Controlled writing exercises should be corrected in detail since the
objective is the mastery of specific language items. Creative writing
activities should be corrected in detail only if intended for public
display. Otherwise, only those errors which hinder comprehension should
be drawn to the attention of the students. As with oral activities, if
the goal of communciation has been achieved, considerations such as
spelling and grammar can be downplayed until the specific linguistic
items occur in the program.

1. Copying Activities:

a) Make labels and name tags for people and objects.



- 32 -

b) Match subjects with verbs, 2 parts of a sentence, sentences to
pictures, questions with answers, and so on.

¢) Unscramble words and sentences.

d) Copy stories written by the whole class.

e) Make a choice from a list.
eg. from a list of foods, make a picnic menu; from a list of
objects, make a list of things needed on a desert island; from a
list of tourist sites, make an itinerary.

f) Find the intruder and rewrite the sentence correctly.

eg. To make an omelet, you need eggs, oranges, salt, pepper.

Directed Writing Activities:

a) Fill in the blanks expressing personal opinions and preferences.
eg. J'aime , je déteste :

b) Make word boxes or personal dictionaires of new words. Have
examples, definitions or illustrations to clarify meaning.

c) Solve simple riddles.
eg. On prépare les repas dans .

d) Do simple crosswords from definitions, pictures, or lists of words.
Make sure there is only one possible solution.

e) Make as many words as you can from the letters of one long word.

f) Make sentences expressing personal opinions from columns of
possibilities.

eg. hockey c'est amusant

J'aime jouer au baseball parce que mes amis jouent avec moi
tennis jtaime 1'hiver
football je peux gagner

g) Transfer information from one form to another.
i.e. Read a text and fill in a chart with information learned from
the text.

h) Read a text and answer questions about it in writing.
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3. Free Writing Activities:

a)
b)
c)
d)
e)
£)
g)

h)

i)

i)

Make lists of things to do or to buy.

Take messages.

Write invitations to special events.

Write postcards and letters. Have a mail box in the classroom.
Write directions or instructions.

Write stories and poems.

Write dialogues for pictures or cartoons.

Write modernized versions of fairy tales and traditional stories,
eg. Little Red Riding Hood in Blue Jeans

Write reports of field trips, concerts, special guests.
Wall newspaper.

i.e. Make different groups of students responsible for different
sections: news, sports, fashion, cartoons, want ads, etc.
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VII. OTHER ACTIVITIES

Songs and Rhymes

Songs and rhymes are very useful for teaching a second language. They
can help the students to acquire the natural rhythmic flow of the lan-
guage. They can aid the memory and reinforce learning by repetition.
They provide a pleasant alternative to more formal activities as well as
being an important source of culture, history and poetry.

Writing songs and rhymes:

-]

1f you cannot find a song to practise a particular structure or
vocabulary, you may be able to write one. Choose a melody which is
already known to the students and try to fit words to it. Try to keep
the natural patterns of stress and intonation of the language as you
fit the words to the music. If the first melody you try does not work,
use another one.

Older students who have some knowledge of the language may be able to
write or to help you write songs and simple poems. 1In the case of
poetry, use an existing poetry form to provide a structure.

Films, and other Video Materials

1.

Kinds of films:

Different kinds of films are useful for different purposes. Some
films are designed specifically to teach the language, others have
another subject and are aimed at a public other than language stu-
dents. What you can do with the film depends on what kind of film it
is.

a) Films in the second language which are specially prepared for
language teaching are usually accompanied by materials for the
teacher. If not, you will have to prepare your own. The important
thing to remember is that students should be prepared for the
linguistic content of the film beforehand and that this content
should be reinforced by exercises and activities following the
presentations.

b) Films in the second language which are made for native speakers can
be used like any authentic audio document. They will be even
easier for the students to understand than sound recordings because
the visual element will give clues about what is being said. Films
of this kind are particularly useful for their cultural content,
especially for students at the advanced level. They can serve as a
stimulus for conversation as well as a source of information.
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¢) Films with no words can be used in much the same way as pictures
and other static visual materials. The students can view the film
and then be asked to do the commentary or play the characters them-
selves. They can write the story as they understood it. And they
can engage in a variety of activities related to the theme or story
of the film.

d) Films in English or other languages can be used in the same way as
films with no words by turning off the sound. If some words are
necessary to understand the film, you can say them yourself. 1In

this

way you can adjust the level of the language to suit your stu-

dents.

Stories, Tales and Legends

Folk tales
linguistic
which aims
useful for
of fantasy.
in English

and legends form part of the cultural heritage of every
group. As such they will be an important part of any class
at teaching culture as well as language. They are especially
students because of their imaginative content and liberal use
Authentic Canadian folk tales and legends may be read aloud
to provide the students with an increased awareness of their

national heritage.
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VIII. STRUCTURES AND ACTIVITIES FOR THE
6 YEAR CORE FRENCH PROGRAM

A. List of structures — Grades 7 and 8

LIST OF STRUCTURES GRADES 7 & 8
Structure Example
1(a) C'est + proper noun C'est Marie.

C'est Pierre.

1(b) C'est / ce sont + definite article C'est le directeur.
+ noun C'est la salle de classe.
C'est 1l'école.
Ce sont (c'est) les cahiers.

1(c) C'est / ce sont + indefinite article C'est un gargon.
+ noun C'est une fille
Ce sont (c'est) des 8léves.

2. C'est / ce sont + completive? C'est Marie?
with rising intonation C'est Pierre?

C'est le directeur?

C'est la salle de classe?
C'est 1'école?

Ce sont (c'est) les cahiers?

C'est un gargon?
C'est une fille?
Ce sont (c'est) des éldves?

NOTE - FROM NOW ON STUDENTS SHOULD RECOGNIZE THAT RISING INTONATION MAKES A
STATEMENT INTO A QUESTION.

3. Ce n'est pas / ce ne sont pas Ce n'est pas Marie.
+ completive Ce n'est pas Pierre.

Ce n'est pas le directeur.

Ce n'est pas la salle de classe.

Ce n'est pas 1'école.

Ce ne sont pas (ce n'est pas)
les cahiers.

Ce n'est pas un gargon.

Ce n'est pas une fille.

Ce ne sont pas (ce n'est pas)
des &léves.
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C'est / ce sont + definite article
+ noun + de + proper noun

Qui + completive?

Est—ce que c'est + completive?

C'est le pére de Monique.
C'est la classe de Mme Leblanc.
Ce sont les amis de Pierre.

Qui est—-ce?
Qui chante?
Qui a un stylo?

Est ce que c'est un stylo?

Est-ce que tu regardes la t&lé&?

Est—-ce qu'il y a un stylo sur
la table?

NOTE - FROM NOW ON STUDENTS SHOULD BE ABLE TO USE INTERROGATIVE “EST-~CE QUE" WITH

7.

10(a)

10(b)

10(e)

11(a)

11(b)

ALL VERBAL STRUCTURES PRESENTED.

Qu'est ce que + completive?

Noun / subject + est / sont
+ preposition of place + completive

Oi + est / sont + completive?

Voici / voild + completive

Il y a + completive

I1 n'y a pas de + completive

Subject + &tre + completive

Subject + ne + &tre + pas + completive

Qu'est—ce que c'est?
Qu'est-ce qu'il y a 3 la télé?

Maurice est dans la rue.

Le party est chez Margo.

Les toilettes sont en bas,
a gauche.

Oli est Maurice?
Oud est le party?
Ou sont les toilettes?

Voici ma carte!
Voild le frére de Georges!

Il v a un téléphone dans la cuisine.
I1 y a deux lits dans la chambre.

I1 n'y a pas de lait dans le frigo.
I1 n'y a pas de piscine chez moi.

Je suis une fille.

I1 est dans la classe.
Nous sommes de Régina.
I1ls sont chez Roger?

Tu n'es pas une fille.

Elle n'est pas dans la classe.
Vous n'@tes pas de Régina?
Elles ne sont pas chez Roger.

=



12(a) Subject + 8tre + adjective

12(b) Subject + ne + @tre + pas + adjective

13, Subject + avoir + completive

14. Subject + ne + avolr + pas + de

+ completive

15. Subject + regular 'er' verb
+ completive

NOTE - IRREGULAR 'ER' VERBS SHOULD BE TAUGHT AS
THEY OCCUR IN YOUR PROGRAM.

16. Subject + ne + verb + pas (+ de)

+ completive

Je suis triste.

I1 est grand.

La bicyclette est bleue.
Nous sommes intelligents.
Elles sont gentilles?

Tu n'es pas content?

Elle n'est pas petite.

La bicyclette n'est pas verte.
Vous n'@tes pas stupides.

Ils ne sont pas riches.

J'ai un frére.

Elle a un chat.

Vous avez une maison.
Ils ont des soeurs.

Tu n'as pas de fréres?

I1 n'a pas de chien.

Nous n'avons pas d'argent.
Elles n'ont pas d'auto.

Tu aimes 1'école?
Nous habitons dans une maison.
Mes parents travaillent en ville.

NEEDED FOR COMMUNICATION OR AS

Je ne suls pas une fille

Tu n'aimes pas la pizza?

Elle ne mange pas de soupe.
Nous n'habitons pas en ville.
Ils n'ont pas d'argent.

NOTE - FROM NOW ON STUDENTS SHOULD BE ABLE TO USE THE NEGATIVE WITH ALL VERBAL

STRUCTURES PRESENTED.

17. Imperative forms of ‘'er' verbs

+ completive

Monte 1l'escalier!

Entrez dans le gymnase!
Ne mange pas de gomme!
Ne jouez pas en classe!

NOTE -~ OTHER IMPERATIVE VERB FORMS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICATION

OR AS THEY OCCUR IN YOUR PROGRAM.

18. Possessive adjectives + noun

Voild ma maison!
Ton frére est grand.
Ses amis sont ici.



- 40 -

19. A + definite article

20. Subject + aller + completive

21. Combien de + noun + completive

22. A qui + (est / somnt) + completive

23. Subject + est / sont + 3
+ proper noun / pronoun
{moi, toi, lui, elle]

24.  Verb (+ t) + pronoun subject
+ completive
question by inversion

d 1'école
3 la maison
au cinéma

aux magasins

Tu vas au cinéma?
Nous allons a 1'&cole.
Ils ne vont pas au restaurant.

Tu as combien de fréres?
Combien d'éléves aiment la
musique rock?

A qui (est) le stylo?
A qui (sont) les crayons?

Le stylo est & Paul.
Cl'lest 3 lui.
Les crayons sont 3 elle.

As—tu une soeur?
Va-t-elle 3 1'école?
Chante-t-elle?

NOTE - FROM NOW ON STUDENTS SHOULD BE ABLE TO FORM QUESTIONS BY INVERSION WITH

ALL VERBAL STRUCTURES PRESENTED.
25. Subject + faire
26(a) Comment [+ est-ce que + subject]
+ verb + completive

26(b) Quand [+ est-ce que + subject]
+ verb + completive

26(c) OU [+ est—ce que + subject]
+ verb + completive

26(d) Pourquoi [+ est-ce que + subject]
+ verb + completive
Parce que + completive

26(e) A quelle heure [est-ce que + subject]
+ verb + completive

Qu'est-ce que tu fais?
- Je fais mes devoirs.

Comment est—ce que tu chantes?
Comment vas—tu?

Quand est-ce que tu travailles?
Quand joue—-t—-il au hockey?

Ol est-ce qu'ils jouent?
Ou travailles—-tu ce soir?

Pourquoi est-ce que Nicole

est absente.
— Parce qu'elle est malade.
Pourquoi marches—tu lentement?
- Parce que je suis fatigué.

A quelle heure est ce que tu
vas au cinéma?
-~ A sept heures.

P



27(a)

27(b)

27(c)

28(a)

28(b)

29(a)

29(b)
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Quel/quelle + noun
[+ est—-ce que + subject] + verb

Quel/quelle est + determiner + noun

De quelle couleur est + determiner
+ noun

Subject + verb + partitive article
+ noun

Subject + ne + verb + pas de + noun

Subject + aller + infinitive

Subject + regular 'er' verb
+ infinitive

Quelle émission est-ce que tu
préféres?

Quel temps fait-il?

Quelle heure est-11?

Quelle est la date?
Quelle est ton adresse?
Quel est ton numéro de téléphone?

De quelle couleur est ta
bicyclette?

Je prends souvent de la soupe.

I1 a de l'argent.

Nous achetons du pain.

I1s mangent des fruits comme dessert.

Je ne prends pas de soupe.

Il n'a pas d'argent.

Nous n'achetons pas de pain.

Ils ne mangent pas de fruits comme
dessert.

Tu vas &tre riche un jour.
Ce soir nous allons regarder la téleé.

J'aime faire du ski.
Je déteste sortir quand il
fait froid.



=
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B. Suggested activities for reinforcement - Grades 7 and 8
LINGUISTIC CONTENT: 1 EXAMPLE
' 1(a) C'est + proper noun C'est Marie.
C'est Pierre.
1(b) C'est / ce sont + definite article C'est le directeur.
+ noun C'est la salle de classe.
C'est 1l'école.
Ce sont (c'est) les cahiers.
1(c) C'est / ce sont + indefinite article C'est un gargon.
+ noun C'est une fille.

.f_-‘\

Ce sont/cdst des éldves.

LANGUAGE FUNCTION

~ identifying and giving factual
information about people, places
and things.

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Find the object

Skill areas:
Materials:

Procedure:

Concentration
Skill areas:
Materials:
Procedure:

Listening, speaking

A box or carton containing various classroom objects,

e.g.: pencils, pens, chalk, notebooks, etc.

Divide the class into 2 teams. Put into a large box all the
objects the names of which have been taught. Make sure that you
have more than one of some of the objects. A member of one of the
teams comes up, picks an object out of the box, holds it up, shows
it to the class and names it. A point is awarded if he/she is
correct. If he/she cannot name the object, a member of the
opposing team has a try. Teams alternate until all objects have
been named and removed from the box.

Listening, speaking

Deck(s) of playing cards, or pictures of known objects.

Divide class into pairs. Each pair is given 8 or 9 different
cards. They set the cards out, face up, on the table in a
pattern. Both players study the cards for a minute or so in an
attempt to memorize their identities and positions.

The cards are turned face down and the game begins.

Player A points to a card & says: "C'est le / 1la A
Player B tries to recall whether Player A is telling the truth or
not. If he/she agrees and says "oui", Player A keeps the card
and scores a point whether or not it is in fact the card named.
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If player B does not believe that Player A has named the card
correctly he/she says "non" - the card is turned over. If it is
the card that Player A named, Player A scores 2 points. If it is
not the card that Player A named, Player B scores 2 points. The
play alternates between A and B as points are scored.

3. "Je pense 3 quelque chose...”

4,

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Have students take turns on saying "Je pense 3 un objet (dans la
salle de classe) qui commence par ", while other students try

to guess the object by saying: "C'est un / une .

Un tour de 1'&cole

Skill areas:
Materials:
Procedure:

¥

Variations:

Listening, speaking

Plan of the school

Students are given a plan of the school, on which all rooms are
numbered. Give an oral description of the school (e.g. "Numéro 1
c'est la classe de M. Lemieux. Numéro 2 c'est la bibliothéque”,
etc.) Ask questions to establish comprehension and vocabulary,
and have various students present the plan to the class (or to
each other in pairs).

Once the appropriate vocabulary has been taught, students can
present their houses or their hometown in a similar way.
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LINGUISTIC CONTENT: 2 EXAMPLE
2. C'est / ce sont + completive? C'est Marie?

with rising intonation C'est Pierre?

/ C'est le directeur?
C'est la salle de classe?
C'est 1l'école?
Ce sont (c'est) les cahiers?

C'est un gargon?
C'est une fille?
Ce sont (c'est) des &léves?

NOTE: FROM NOW ON STUDENTS SHOULD RECOGNIZE THAT RISING INTONATION MAKES A
STATEMENT INTO A QUESTION.

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Seven Up
Skill areas:
Materials:
Procedure:

Listening, speaking

None )

Choose 7 students to stand at the front of the room. Remaining
students put their heads down on their desks, with their eyes
closed, keeping their hands, with thumbs up, on the desk. Each
of the 7 students touches one student only. As a student is
touched, he/she hides thumbs. When all 7 students have been
touched, give command "debout”. The students who were touched
stand and try to guess who touched them by saying "C'est "
1f they guess correctly, they change places with the students at
the front.

2. "Qu'est—ce que c'est?”

Skill areas:
Materials:
Procedure:

Listening, speaking

Pictures of known objects, classroom objects.

Collect a number of classroom objects, or have on hand a number of
pictures of objects known to the students. Review the names of
all objects with all students. Call 3 students to the front of
the class and give each one an object/picture without letting the
class see what it is. FEach student asks a student in the class
"Qu'est—-ce que c'est?" to have him/her guess the object. The same
object may not be guessed twice in a row. When a student guesses
correctly, he/she changes places with the student at the front.
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LINGUISTIC CONTENT: 3 EXAMPLE

3.

Ce n'est pas
+ completive

/ ce ne sont pas Ce n'est pas Marie.
Ce n'est pas Pierre.

Ce n'est pas le directeur.

Ce n'est pas la salle de classe.

Ce n'est pas 1l'école.

Ce ne sont pas (ce n'est pas)
les cahiers.

Ce n'est pas un gargon.

Ce n'est pas une fille.

Ce ne sont pas (ce n'est pas)
des &léves.

LANGUAGE FUNCTION

~ giving factual information about
people, places & things.

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

“Ce n'est pas™
Skill areas:
Materials:
Procedure:

Call my bluff.
Skill areas:
Materials:
Procedure:

Listening, speaking

Pictures of known objects, classroom objects.

Distribute pictures/objects among students. One student starts
off by holding up an object and saying for example: "C'est un
crayon. Ce n'est pas un livre.” The student who has a book will
stand and say, "C'est un livre. Ce n'est pas une gomme.” The
one who has an eraser will continue.

Listening, speaking

Pictures of known objects.

Bring 4 students to the front of the class and give each a
picture without the class seeing who has what. The first student
makes an affirmative statement about his/her picture, for
example: "C'est un &léphant.” (This statement may be true or
false.) A member of the class replies either "Oui, c'est un
éléphant” or "calls the bluff"” by saying "Non, ce n'est pas un
éléphant.” If the student in the class has called the bluff
correctly they will change places. If not, the student at the
front gets a new picture for the second round and the play passes
to the next student.

S



3. Mon invention.
Skill areas:
Materials:
Procedure:
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Listening, speaking

Paper, coloured pencils.

Have students invent and draw an object for use in the 21St
century. The students will make up 5 negative clues to go with
each drawing (e.g. ce n'est pas dans la maison, ce n'est pas
grand, ce n'est pas une auto, ce n'est pas un stylo, etc.)

Each student presents his/her drawing to the class who tries to
guess what it is; "Est—ce que c'est un/une ...?"



- 48 -

LINGUISTIC CONTENT: 4 EXAMPLE
4. C'est / ce sont + definite article C'est le pére de Monique.
+ noun + de + proper noun C'est la classe de Mme Leblanc.

Ce sont les amis de Pierre.

LANGUAGE FUNCTION

- establishing ownership

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Ce sont les photos de la classe”

Skill areas:
Materials:
Procedure:

Listening, speaking

Photos provided by the students.

Have each student bring a photo of something that is his/her's
(house, brother, dog, car, bike, etc.). Mount the photos on a
large bulletin board and number them. Indicate each one in turnp
asking either "Qui est-ce?” or "Qu'est—ce que c'est?” Students
identify as many as they can "C'est la maison de Robert", "C'est
le frére de Susan”, etc.

"C'est le crayon de Marie"

Skill areas:
Materials:
Procedure:

Listening, speaking

Large garbage bag

Walk around the room and ask students to put something that
belongs to them into the bag. (e.g. shoe, pencil, glasses,
notebook, etc.) Hold up the objects one at a time and have the
students identify them.

Aux objets trouvés

Skill areas:
Materials:
Procedure:

Listening, speaking

School's lost and found articles

Have students attempt to recognize these articles (most students
know what belongs to whom) and actually return them to their
rightful owners.
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LINGUISTIC CONTENT: 5 EXAMPLE

5.

Qui + completive? Qui est-ce?

Qui chante?
Qui a un stylo?

LANGUAGE FUNCTION

- identifying people

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. My favorite person

4.

Skill areas:
Materials:
Procedure:

"Qui est—-ce?”
Skill areas:
Materials:
Procedure:

Listening, speaking

Pictures provided by students.

Ask students to bring photo, picture or poster of their favorite
movie/rock star or T.V. character. Each student stands and shows
picture to class while asking "Qui est-ce?”

Listening, speaking

Baby photos provided by students.

Have each member of the class bring in a baby picture of him/her
self and write his/her name on the back. Mount the photos on a
large bulletin board and number them. Indicate each one in turn,
asking the question "Qui est—ce?"” Students identify as many as
they can either orally or in writing.

Blindman's bluff

Skill areas:
Materials:
Procedure:

Listening, Speaking

Scarf or hankerchief

Blindfold one of the students. This student then tries to catch
one of the others and guess whom he/she has caught. As he/she
catches someone, the caught student says "Qui est-ce?” disquising
his/her voice as much as possible.

The blindfolded student guesses by saying "C'est
successful (or after 3 tries) they change places.

and if

Photos de la famille

Skill areas:
Materials:
Procedure:

Listening, speaking

Familiy pictures

Have students bring photos of family and friends to class.
Students write out a list of names in jumbled order to accompanv
the pictures. Divide students into pairs. Each student displays
his / her photos and gives a list to his / her partner. The
partner tries to identify everyone and once he has correctly done
so, he keeps the photos and list to present orally to a different
student, or to the teacher.
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LINGUISTIC CONTENT: 6 EXAMPLE

6.

NOTE:

Est-ce que + completive? Est-ce que c'est un stylo?

Est-ce que tu regardes la t&lé?
Est-ce qu'il y a un stylo sur
la table?

FROM NOW ON, STUDENTS SHOULD BE ABLE TO USE INTERROGATIVE 'EST-CE QUE'

WITH ALL VERBAL STRUCTURES PRESENTED.

LANGUAGE FUNCTION

- seeking verification of information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Est—-ce que c'est...?”

Skill areas:
Materials:
Procedure:

Listening, speaking

Deck(s) of playing cards.

Divide class into pairs. Each pair is given 5-8 different cards.
They are given a few moments to try to memorize the cards. These
cards are then shuffled and put face down in a stack on the table.
Student A picks up first card, looks at it, does not show it to B
but says: "Qu'est-ce que c'est?” Student B guesses by saying
"Est—-ce que c'est 7" A correct guess wins a point. Player A
replaces card on the table, beginning a separate stack of discards
which will in turn become the new playing deck.

Dix questions.

Skill areas:
Materials:
Procedure:

"Est—ce que
Skill areas:
Materials:
Procedure:

tueeos?

Listening, speaking

None

One student thinks of an object or person known to the class. The.
other students try to guess who or what it is by asking questions
beginning "Est-ce que c'est...?” — there is a limit of 10

questions The student who guesses correctly takes the “"thinker's"

place. 1If no one guesses correctly, the "thinker” is limited to 2
turns.

Listening, speaking

Picture cards depicting an activity

Distribute cards to students (in such a way as other students do
not see them). Students work in small groups (4) and by asking
"Est—ce que tu ?" try to discover activities on all 4 cards.
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LINGUISTIC CONTENT: 7 EXAMPLE

7. Qu'est—ce que + completive? Qu'est—ce que c'est?
Qu'est-ce qu'il y a 3 la télé&?

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Je vois de mes petits yeux.”
Skill areas: Listening, speaking
Materials: None
Procedure: Choose one student who must think of an object he/she can see in
the classroom. He/she says "Je vois un objet. Ga commence par
'x'. Qu'est-ce que c'est?” The other students guess and whoever
correctly identifies the object changes places with the "thinker”.

2. "Qu'est ce qu'il y a dans le sac?”
Skill areas: Listening, speaking

Materials: Large garbage bag; several objects for which the vocabulary is
known.
Procedure: Place the objects into the garbage bag. Divide class into two

teams. Have a student reach into the bag and hold an object
without removing it from the bag. He/she asks a student from the
other team "Qu'est-ce que c'est?" If the object is correctly
identified, the team has a point, if not, the student removes it
from the bag and if he/she can identify it correctly, scores a
point for his/her team.
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LINGUISTIC CONTENT: 8 EXAMPLE
8. Noun / subject + est /sont Maurice est dans la rue.
+ preposition of place + completive Le party est chez Margot.

Les toilettes sont en bas, 3 gauche,

LANGUAGE FUNCTION

- describing the location of
people, places & things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "04 suils-je?”

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Have one student mentally choose a place to hide and the others
ask questions to find out the hiding place (e.g. "Est—ce que tu es
sur le pupitre de Robert? FEst-ce que tu es sous le livre de John.
etc,)

The students may agree in advance on a specific area in which they
must hide for example, the classroom or the person hiding may
begin by giving the general area "je suis en ville, dans 1la
maison”, etc.

The hiding place need not be a place where the student could
actually hide.

"0d est-il, oll est—elle?”

Skill areas:
Materials:
Procedure:

Listening, speaking

Large plastic garbage bag.

Have 2 students come to the front of the class and give them the
garbage bag. One student takes a position in, under, on, etc.
the garbage bag and the other student asks members of the class
(who may or may not be divided into teams) "ou est—il1?" or "ol
est-elle?”

As a variation, have one of the students turnm his/her back while
the other student gets into the position. The whole class can
then ask "ol est-il?” or "ol est-elle?” and the student whose back
is turned must try to guess the position.

Note = a chair, a table or a desk may be substituted for the
garbage bag.



3. Mon dessin
Skill areas:
Materials:
Procedure:
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Listening, speaking

Pencil and paper for all students

Have each student draw a small picture containing five objects,
(e.g. a chair, a table, a cat, a window, a lamp). Divide the
class into pairs. Each student must describe his/her picture to a
partner who must draw it. They compare pictures to see how
accurate they have been.

Alternatively, this may be used simply as a listening exercise
with the teacher giving the instructions.

4. Trouve le bonbon!

Skill areas:
Materials:
Procedure:

Listening, speaking

Bag of wrapped candy.

Hide a candy on, under, in, etc. a desk, table or chair either
before the students come into class or while they have their eyes
closed. Ask individual students "ol est le bonbon" and have them
guess "sous la chaise de Marie", "sur le pupitre de John", etc.

5. C'est comme cal!

Skill areas:
Materials:
Procedure:

Listening, speaking

Classroom objects

Divide class into groups of 3 or 4 and make sure that each group
has a pen, a pencil, a notebook, a ruler and an eraser. Have one
group of students come to your desk and secretly arrange their
objects so that their classmates cannot see them. Each member of
the group makes a statement about the position of an object e.g.
"la gomme est sur le cahier” until the total placement has been
revealed. Each group tries to follow the directions of the group
at the front to duplicate the hidden arrangement.

NOTE: See also the activities suggested for Linguistic Content 9.
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LINGUISTIC CONTENT: 9 EXAMPLE

9. O} + est / sont + completive? Ol est Maurice?

03 est le party?
Ou sont les toilettes?

LANGUAGE FUNCTION

- seeking information about the location
of people, places & things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "0i est le stylo?”

Skill areas:
Materials:
Procedure:

Listening, speaking

Classroom objects; a cloth or scarf

Choose a student to come to the front of the room and have him/her
close his/her eyes while you arrange some objects on your desk.
Cover the objects with the scarf. Have the student open his/her
eyes while you uncover the objects for 15 seconds or so. Then
replace the scarf and ask the student 3 questions concerning the
location of the objects: "oli est le cahier? ol est le stylo?" etc.
Allow several students to have a turn and then let students take
turns in arranging the objects and asking the questions.

2. Compléte le dessin!

Skill areas:
Materials:
Procedure:

Listening, speaking

Sets of pictures with parts missing

Prepare sets of pictures which are identical except for some
information missing. Information that is missing in picture 1
must be complete in picture 2 and vice versa. For example:
picture 1 contains a dog, a bed, a chair and a radio and student
must find a T.V., a table, a book and a cat; picture 2 contains a
T.V., a table, a book and a cat and student must find a dog, a
bed, a chair and a radio.

The students work in pairs, asking each other for the information
missing in their picture. When they have completed their picture,
they compare them to make sure they followed directions
accurately.
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3. Ma maison idéale

Skill areas: Listening, speaking

Materials: Paper, coloured pencils

Procedure: Once the appropriate vocabulary has been taught, have students
each design their dream home. Divide students into pairs.
Students will take turns in describing their houses to their
partner who will attempt to draw a plan verifylng the information
by asking "OlU est la salle de bains?" etc. Students compare plans
to see how well they have done.

Note: See also the activities suggested for Linguistic Content 8.
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LINGUISTIC CONTENT: 10(a) EXAMPLE
10(a) Voici / voild (+ determiner) Voici ma carte!
+ noun Voild le frére de Georges!

LANGUAGE FUNCTION

~ identifying location of people,
Places and things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. Le voila!
Skill areas:
Materials:
Procedure:

2. Voici/voil3...

Skill areas:
Materials:
Procedure:

Listening and speaking

None

Divide the class into 2-4 teams. Ask students individually
"montre-moi la fenétre / montre~moi ton doigt", etc. Students
must answer correctly indicating "voild la fenétre! voici mon
doigt"” to score points for their team.

Listening, speaking

None

Start the game by going up to an object, touching it and saying:
"voici le bureau"”. The next player touches the same object "voici
le bureau” and something else "voici la chaise”. The 3rd player
continues the sequence and the game continues until no one can
repeat the whole sequence correctly.

As a variation - to use 'voild' have student point to the objects
rather than touch them.
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3. Ma maison idéale

Skill areas: Listening, speaking

Materials: Paper, coloured pencils

Procedure: Once the appropriate vocabulary has been taught, have students
each design their dream home. Divide students into pairs.
Students will take turns in describing their houses to their
partner who will attempt to draw a plan verifying the information
by asking "Old est la salle de bains?" etc. Students compare plans
to see how well they have done.

Note: See also the activities suggested for Linguistic Content 8.
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LINGUISTIC CONTENT: 10(a) EXAMPLE
10(a) Voici / voild (+ determiner) Voici ma carte!
+ noun Voild le frére de Georges!

LANGUAGE FUNCTION

— identifying location of people,
places and things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

Le voila!

Skill areas: Listening and speaking

Materials: None

Procedure: Divide the class into 2-4 teams. Ask students individually
"montre-moi la fenétre / mountre-moi ton doigt"”, etc. Students
must answer correctly indicating "voild la fen&tre! voici mon
doigt™ to score points for their team.

Voici/voild...

Skill areas: Listenling, speaking

Materials: None

Procedure: Start the game by going up to an object, touching it and saying:

"voici le bureau”. The next player touches the same object "voici
le bureau” and something else "voici la chaise". The 3rd player
continues the sequence and the game continues until no one can
repeat the whole sequence correctly.

As a variation — to use 'voild' have student point to the objects
rather than touch them.
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LINGUISTIC CONTENT: 10(b) EXAMPLE

10(b) 11 y a + completive Il y a un téléphone dans la cuisine.
I1 y a deux lits dans la chambre.

LANGUAGE FUNCTION

- identifying location of places
and things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Qu'est-ce qu'il y a dans mon sac aujourd'hui?”

Skill areas: Listening and speaking

Materials: Large carrier bag, various objects or pictures of objects.

Procedure: Place a number of objects / pictures of objects into bag without
students seeing. Ask them "Qu'est—ce qu'il y a dans mon sac
aujourd'hui?” and have them guess "il y a un / une :
The class may or may not be divided into teams and score points
during this activity.
As a variation, have one of the students prepare a bag full of
"surprises” and ask the question to his / her classmates.

2. "Qu'est—ce qu'il y a de différent?”

Skill areas: Listening, speaking

Materials: Various classroom objects

Procedure: One or several students leave the room while the remaining
students move the position of a dozen or so objects. The
students are recalled and go about the room trying to find the
objects that have been moved and telling the class what they have
found. For example: "il y a un livre dans la poubelle, il y a
un stylo sur le plancher”, etc.

Note: See also the activities suggested for Linguistic Content 10(c).
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LINGUISTIC CONTENT: 10(c) EXAMPLE

10(c) I1 n'y a pas de + completive Il n'y a pas de lait dans le frigo.
Il n'y a pas de piscine chez moi.

LANGUAGE FUNCTION

- verifying location of objects

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Trouve les erreurs!
Skill areas: Listening and speaking

Materials: Sets of pictures that are basically identical but with minor
differences.
Procedure: Present groups of students with a set of 2 plctures and have them

detail the differences (e.g.: "il n'y a pas de fleurs dans le
jardin, il n'y a pas de chien sous 1'arbre", etc.)

2. 11 n'y en a pas

Skill areas: Listening, speaking, reading, writing

Materials: None

Procedure: Divide the class into small groups. Each group must (within a
time limit) make a list of various things that are not in a
certain location (e.g.: "Dans la salle de classe il n'y a pas de
télé, il n'y a pas d'autos, etc.") Each group reads out its list
after a given length of time. If another team has mentioned the
same object, no one can score the point. The team with the
longest 1list wins.

Note: See also the activities suggested for Linguistic Content 10(b).
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LINGUISTIC CONTENT: 11 EXAMPLE

11(a) Subject + &tre + completive Je suis une fille.

I1 est dans la classe
Nous sommes de Régina.
I1ls sont chez Roger?

11(b) Subject + ne + &tre +pas + completive Tu n'es pas une fille.

Elle n'est pas dans la classe.
Vous n'é@tes pas de Régina?
Elles ne sont pas chez Roger.

LANGUAGE FUNCTION

- describing, narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. D'oil est—tu?

Skill areas:
Materials:

Procedure:

D'ol est-il,

Skill areas:
Materials:
Procedure:

Listening, speaking

Cards with names of cities and towns on them. One needed for

each student.

Distribute cards so that each student has one. Start by asking

any student "D'ol es—tu?” The student will answer "Je suis de
" using whatever city name is on the card. This

student then asks another student”"D'od es—tu?” until all have had

a chance to ask and answer the question.
The activity may be varied slightly to include practice of the

A

other forms of the verb "étre".

est-elle?

Listening, speaking
Student notebooks.
Have the students draw the following grid in their notebooks.

Régina Halifax Québec
Saskatoon Saint-Jean Edmonton
Vancouver Toronto Montréal

Announce 3 names, e.g. "Paul, Lise, Guy" and have the students
fill in the names in 3 of the squares. Working in pairs, the
students take turns in asking questions (e.g.: "Est—ce que Paul
est de Régina", etc.) to discover where their partner placed the
3 names.



Variation:
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dans la salle dans la
chez Roger de classe rue
dans la devant
cuisine chez Marie la télé
derriére dans 1la chez
la porte Chambre Nicole

N
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LINGUISTIC CONTENT: 12 EXAMPLE

12(a) Subject + 8tre + adjective Je suis triste.
I1 est grand.
La bicyclette est bleue.
Nous sommes intelligents.
Elles sont gentilles?

12(b) Subject + ne + &tre +pas + adjective Tu n'es pas content?
Elle n'est pas petite.
La bicyclette n'est pas verte.
Vous n'é@tes pas stupides.
Ils ne sont pas riches.

LANGUAGE FUNCTION

-~ identifying characteristics of people,
places and things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. "Qui est—ce?”

Skill areas: Listening, speaking, reading, writing

Materials: Paper, squares of colored construction paper

Procedure: Give each student a sheet of paper and a square of colored
construction paper. The students fill in the sheets as indicated
below. On the top line they write "qui est—ce?” In the box they
draw a picture of a T.V./movie/comic strip personality and cover
it with the coloured paper. Sentences describing the character
are written on 4 lines below the picture and the 5th line may be
used for il/elle est de . The project is presented to
the class and they try to guess the identity.

QUI EST-CE?
(picture)

1. Elle est riche.
2. Elle est belle.
3. Elle est méchante.
4. Elle est mariée.

5. Elle est du Texas.




Variation:

2. Classified Ads

Skill Areas:
Materials:
Procedure:
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Students are told that they will play a guessing game in which
they will make up clues as to the identity of famous people,
students in the class, animals or objects. To do so, they must
use adjectives that typify the selected person, animal or object.
One student will have something in mind and will go before the
class and make up 3 or 4 statements for them, after announcing
which category he wishes to deal with. (e.g. “C'est une personne
dans la classe. Elle est grande.” etc.)

The class may guess the identity of the person or thing after each
statement. They must try to make a correct guess as soon as they
can.

If after 4 guesses the class is unable to identify the person or
thing, that identity will be revealed. The person who makes a
correct guess will be the next one to think of something for the
class to identify.

Writing

Student notebooks, pens

For this activity, students bring in examples of classified
advertisements in English or French. The ads may be of several
types since people advertise to buy or sell various products,
homes or apartments, cars, etc. The class may discuss the
characteristics of the ads they bring in before writing their own
(e.g. abbreviations, missing words, and accumulation of
adjectives, etc.). They may also examine the reasons behind these
characteristics (e.g. space = money, etc.). Students then make up
their own personal or product ads, using imagination and humour.
It is suggested that students write out the ads in full before
condensing down to advertising form. The teacher may reproduce
the ads for the class, they may be submitted to the school
newspaper or displayed on a bulletin board. Students may then
write letters of reply to the ad of their choice.

An Example of a Product Ad:

A vendre: Bicyclette CCM pour gargons, 10 vitesses, bleue, jamais
utilisée. Demande 150 $. Négociable.

T&l: aprés 6h, 231-8192.




LINGUISTIC CONTENT: 13

13. Subject + avolr + completive
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EXAMPLE

J'ai un frére.

Elle a un chat.

Vous avez une maison.
Ils ont des soeurs.

LANGUAGE FUNCTION

- to identify possessions of one's own
and those of other people

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Trouve quelqu'un qui...”
Listening, speaking, reading, writing

Skill areas:

Materials: Sheet prepared for each student.
Procedure: Give each student the prepared page of squares each containing
part of a sentence. They must find someone who fits the
. description in the squares by moving around the classroom and
asking the question, "Est—ce que tu as "
A student who answers "Oui, j'ai.....” must sign the square in
question. The first student to acquire 5 signatures in a straight
line vertically is the winner. He/she must read aloud the
information collected. The game continues with the first students
to complete the squares horizontally, then diagonally also being
winners. The grand winner is the person who has a signature for
all the squares. The game may be varied to practise other forms
of the verb "avoir".
a a a a a
des lunettes un chien 2 soeurs une piscine une bicyclette
rouge
a a a a a
un téléphone un ordinateur des skis un frére une guitare
dans sa
chambre
a a a a a
un disque de des yeux des cheveux un stylo vert une gomme rose
Corey Hart bleus blonds
a a a a a
un pantalon une tuque un hamster un crayon une maison
bleu rouge rouge blanche
a a a a a
une collectiony une radio dans| des cheveux des yeux bruns| un anniver-
sa chambre bruns saire au mois
L | de février ¥
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2. "Va 3 la péchel”

Skill areas:
Materials:
Procedure:

3. La grille
Skill areas:
Materials:
Procedure:

Listening, speaking

Deck(s) of playing cards.

Divide class into groups of 3 or 4. Shuffle cards well and deal
them to players so that every one has the same number. The goal
is to collect all 4 cards of the same face value in the different
suits. Students take turns asking another player for the cards
they need. For example: "Est—ce que tu as la dame de coeurs?” If
the player has the card, he must say "Oui, j'al la dame de coeurs"
and must give it up; if not he says "Non, je n'ai pas la dame de
coeurs, va 3 la pé&che"” and the student who made the request must
take a card from the stack. The first player to lay down or lose
all his cards is the winner.

Listening, speaking, reading, writing
Student notebooks
Have students draw the following grid in their notebook.

a des a deux a un chat
cheveux blonds fréres blanc
a un a des a une petite

chien noir yeux bleus soeur

a un télé- a une a une guitare
phone dans sa piscine €lectrique
chambre

Announce 3 names, e.g. Marie, Robert, Nicole and have the students
fill in the names in 3 of the squares. Working in pairs, the
students take turns asking questions "Est-ce que Marie a des
cheveux blonds?", etc. to discover who has what.

4. Qui a le stylo?

Skill areas:
Materials:
Procedure:

Listening, speaking

2 pens

Divide the class into 2 teams. While members of one team hide
their eyes, the leader of the other team gives a pen to a member
of the team. All members of the other team each take a turn
trying to locate the pen. They ask "Est—ce que tu as le stylo
Jason?” and will receive either "Oui j'ai le stylo"” or "Non, je
n'ai pas le stylo"” as an answer. When the pen is found, the other
team hides it.



5. Making Puppets
Skill Areas:
Materials:

Procedure:
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Listening, speaking

body frames for 4 puppets

detachable body parts

In this activity, the students collaborate with each other to
complete different puppets. There are 4 such puppets; a man, a
woman, a clown and a child. Each puppet has a frame and a series
of detachable body parts.

The teacher places each body frame in a different corner of the
classroom.

Each student is then given a different body part to place on one
of the 4 frames. (e.g. a big red nose to put on the clown's face)
Students circulate, exchanging. information and trying to agree on
which physical features go together.

(e.g. Student A: "J'ai un oeil.” Student B: "J'ai un nez.” 1If
the features match, the students stay together; if they don't, one
of them seeks out another group.

Once all of the puppets have been completed, the students can
prepare introductions for the puppets (in 4 sub—-groups) and then
present them to the class. (e.g. “"Je m'appelle Bozo. J'ai les
yeux bleus...")
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LINGUISTIC CONTENT: 14 EXAMPLE
14. Subject + ne + avoir + pas + de Tu n'as pas de fréres?
+ completive I1 n'a pas de chien.

Nous n'avons pas d'argent.
Elles n'ont pas d'auto.

LANGUAGE FUNCTION
-~ indicating that one does not have something
SUGGESTED ACTIVITIES FOR REINFORCEMENT
1. "Trouve quelqu'un qui n'a pas de...”
Skill areas: Listening, speaking, reading, writing
Materials: List provided by teacher to each student.

Procedure: Give each student a sheet as follows.

Trouve quelqu'un qui:
- n'a pas de fréres...

- n'a pas de soeurs...

- n'a pas de téléphone
dans sa chambre....

- n'a pas de maison blanche...

- n'a pas d'auto noire...

- n'a pas de chien...

- n'a pas de chat...

- n'a pas de télé danms

l1a cuisine...

- n'a pas de crayon vert...

Students must find someoue who fits the description by asking
"Est—-ce que tu as un/une/des 7" as they move around the

classroom. A student who answers "Non, je n'ai pas de

sign in the appropriate place on the sheet. The winner is the

must

first person to collect 10 different names. The list must be read

aloud for verification.
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2. A Card Game

Skill areas: Listening, speaking

Materials: one deck of cards for each group of 4 students

Procedure: Students play a card game similar to "01ld Maid"”. They get into
groups of 4 and each group receives a pack of cards.
After the cards are shuffled, the dealer deals 6 cards to each of
the 4 players. The remaining cards are placed in the centre of
the group to form the drawing pile. The top card is turned face
up beside the drawing pile to form the discard pile.
The object of the game is to collect as many sets of like numbers
as possible (e.g. four 2's, four Queens, etc.) Each player must
draw, play and discard at every turn.
The players to the left of the dealer begin. They draw a card and
then ask one of the others for the specific numbers that they
need (e.g. "Est—ce que tu as des 3?"). If the others have one,
they must give it to the person who asked for it. The asker may
continue asking for more numbers until the designated player
doesn't have the number requested, in which case the reply is: "Je
n'ai pas de ", and the asker must discard. Then the next
person to the left asks for the cards he/she needs, and so on.
As soon as players obtain a set of numbers, they display it face
up on the table in front of them.
The game ends when one player has put down all his/her cards, or
when there are no more cards left in the drawing or discard
piles.
Players then count the numbers on the cards left in their hands
for a total score. The player with the lowest score wins the
game. (This means that students will try and get rid of their
high number cards as early in the game as possible, so as not to
be caught with a high score at the end.)
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LINGUISTIC CONTENT: 15 EXAMPLE

15. Subject regular ‘er' verb Tu aimes 1'école?

+ completive

NOTE: IRREGULAR

Nous habitons dans une maison.
Mes parents travaillent en ville.

'ER' VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICATION OR AS

THEY OCCUR IN YOUR PROGRAM. FOR EXAMPLE: acheter, payer, répéter, manger,

commencers.

LANGUAGE FUNCTION
~ describing / narrating activities

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. Quelle journée!

Skill areas:
Materials:
Procedure:

Listening, speaking

Picture cards depicing a location.

Give each student a picture card depicting a location e.g. le
cinéma, la maison, la cafétéria, etc... The first student holds up
his/her card and says something he/she could do in that location.
(e.g.: "Au cinéma je regarde un film".) The next student repeats
what the first one said, holds up his/her card and adds an
activity. (e.g.: "Au cinéma, je regarde un film, 3 la maison,
j'&coute la radio".) The next player repeats everything said so
far and adds yet another activity. Play continues until everyone
has had a turn.

This game may be played using times of day instead of locations.

2. "Qu'est-ce que je fais?”

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Give an example by miming an action such as watching T.V., asking
"Qu'est-ce que je fais?” and having students guess what you are
doing. The student who successfully guesses takes your place and
mimes a different action. Some verbs to mime:

- regarder la télé - travailler
- manger une glace - marcher

- fumer - &couter

= jouer au hockey = chanter

- parler au téléphone - &tudier

- tailler un crayon - détester

— préparer le diner ~ tracer un cercle



—

3. Sondage
Skill areas:
Materials:
Procedure:

4, La grille
Skill areas:
Materials:
Procedure:
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Listening, speaking, reading, writing
List provided by teacher to each student.
Give each student a list as follows:

Trouve quelqu'un qui:
- déteste la pizza...

- adore le lait...

- regarde "Miami Vice"...

— travaille dans sa chambre...
- &tudie 3 la bibliothéque...
- habite dans une maison verte...

———— e e

- parle beaucoup en classe...

— joue au hockey...

- déteste le fromage...

- ailme le baseball...

Students must find someone who fits the description by asking
"Est—ce que tu ?" as they move around the classroom. A
student who answers "Oui, je " must sign in the appropriate
place. The first person to collect 10 different names is the
winner.

Listening, speaking, reading, writing
Student notebooks
Have students draw the following grid in their notebooks.

mange un
”~
giteau

étudie dans
sa chambre

travaille
dans le garage

écoute de la joue de 1la parle au
musique guitare téléphone
regarde la joue au visite ses
télé tennis amis

Announce 3 names, for example: Sylvie, Marc et André and have the
students fill in the names in 3 of the squares. Working in pairs
the students take turns asking questions "Est—ce que Sylvie mange
un gdteau?”, etc. to discover who is doing what.
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LINGUISTIC CONTENT: 16 EXAMPLE
16. Subject ne + verb + pas (+ de) Je ne suis pas une fille.
+ completive Tu n'aimes pas la plzza?

Elle ne mange pas de soupe.
Nous n'habitons pas en ville.
Ils n'ont pas d'argent.

NOTE — FROM NOW ON, STUDENTS SHOULD BE ABLE TO USE THE NEGATIVE WITH ALL VERBAL
STRUCTURES PRESENTED.

LANGUAGE FUNCTION
- describing / narrating actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Les interviews
Skill areas: Listening, speaking, reading, writing
Materials: Notebooks
Procedure: Give the students a prepared list of questions as follows:
- Est—ce que tu aimes la pizza?
- Est-ce que tu joues au baseball?
— Est—ce que tu nages bien?

- Est-ce que tu manges beaucoup de fruits?

-

- Est-ce que tu travailles 3 1'&cole?

- Est—-ce que tu &tudies dans ta chambre?

- Est—ce que tu regardes Sesame Street?

- Est—ce que tu aimes 1'é€cole?

- Est—-ce que tu habites dans une maison?

- Est-ce que tu parles beaucoup en classe?

- etc.

Students interview each other and report their findings to the
class. (e.g.: "Mary aime la pizza. Elle ne joue pas au baseball.
Elle ne nage pas bien.” etc.)

2. Vive la différence

Skill areas: Listening, speaking, reading, writing

Materials: Student notebooks

Procedure: Have students make lists of statements of things they do/don't do
on any day of the week or week—end. Call on various students to
give their lists for various days. List on the board the most
common findings. (e.g.: "Vendredi, je ne mange pas de viande;
samedi, je ne travaille pas,” etc.)

™
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LINGUISTIC CONTENT: 17 EXAMPLE
17. 1Imperative forms of ‘er' verbs Monte 1'escalier!
+ completive Entrez dans le gymnase!

Ne mange pas de gomme!
Ne jouez pas en classe!

NOTE - OTHER IMPERATIVE VERB FORMS SHOULD BE TAUGHT AS NEEDED FOR
COMMUNICATION OR AS THEY OCCUR IN YOUR PROGRAM.

LANGUAGE FUNCTION

- giving directiong

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

"Simon dit...”
Skill areas:
Materials:
Procedure:

Les ordres biz
Skill areas:
Materials:
Procedure:

Listening, speaking

None

Give a series of simple commands which the students are to follow.
The students must, however, only respond to commands preceded by
"Simon dit...” Those students who perform the action at any other

time are "out” of the game.
arres
Listening, speaking

None

Ask individual students to perform actions making your commands as
much fun as possible.

For example:

- "montre-moi ton soulier"

- "danse comme Madonna"

- "trace un petit cercle au tableau”

- "trace un rectangle imaginaire dans l'air"
- "chante comme Tina Turner”

- "touche la chaise de Robert”

~ "marche comme Lady Di"

— "touche le dos de Diane”

- "croise les doigts”, etc.
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3. Giving and Understanding Directions

Skill areas:
Materials:
Procedure:

Listening, speaking

Paper, pens

The teacher identifies ahead of time several places in the school
(e.g. cafeteria, gymnasium, library, Principal's office, etc.)
Students get into threes, and the teacher assigns each one a
secret destination in the school. Each group must decide upon and
draw a secret route from the classroom to its secret destination.
Students are told that the route each group chooses may include
several detours.

When everyone is ready, one student in each group explains his
group's "surprise route” in turn. The rest of the class tries to
understand the directions given and guess the identity of each
secret destination.

The activity could be varied by using street maps, printed or hand
drawn.
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LINGUISTIC CONTENT: 18 EXAMPLE

18. Possessive adjectives + noun Voild ma maison!

Ton frére est grand.
Ses amis sont ici.

LANGUAGE FUNCTION

— indicating relationships between
people, places and things.

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1,

Ma famille
Skill areas:
Materials:
Procedure:

La liste sans
Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Scrapbook and photos provided by students.

Have each student prepare an illustrated scrapbook of family
members, pets, house, car, etc. (real or idealised) that they can
display and present to the class. Present your own family first
as an introduction to this activity.

fin

Listening, speaking

None

Begin the activity with a statement like "Dans mon sac il y a mon
stylo”. The second player must repeat what was said and add
another object. The third player repeats the list and adds one
more object. The game continues until the players cannot think of
anything else to add, or until they can no longer repeat the list.
Variations are many and include: Dans ma famille, Dans ma salle
de classe, Dans ma chambre, Dans mon jardin, etc.

This works well as a small group activity.

Arrétez maintenant

Skill areas:
Materials:
Procedure:

Listening, speaking

Various classroom objects.

Have students stand in a circle and one student chosen to be "it"
stand with his/her back to the group. The students pass any chosen
object around saying as they do so "Ce n'est pas mon/ma ,
c'est ton/ta ". At any time "it" choses he/she may stop the
action by calling out "arré@tez maintenant” and turning around to
see who has been caught with the object. He/she points to that
person and says "C'est le/la de (name of student caught).
That person now becomes "it" and the game resumes with a different
object being passed around.
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4. Je te présente...

Skill areas:
Materials:
Procedure:

Listening, speaking

Family pictures

Begin by showing the class a picture of your family. Introduce
family members and give some information about each one, including
name, age, and relationship to the others (e.g. father, brother,
etc.) You may even give several details about each family member,
as well as tell family stories about some of the people in the
picture.

Have the students each draw your family tree and explain it to one
other person.

Students may then introduce their own families in pairs. Student
A introduces his/her family to student B, and student B draws
student A's family tree based on the information A tells him.
Student A then verifies that the family tree B has drawn is
correct. They then follow the same procedure for student B's
family.

C'est mon numéro

Skill areas:
Materials:
Procedure:

Listening, speaking

Small pieces of paper.

Have students each write their phone number on a piece of paper.
Collect them in. Have the students come one at a time, choose a
paper and read the phone numbers aloud. As students recognize
their own number they say "C'est mon numéro de té&léphone.”

As a variation, the same game may be played with birthdates.
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LINGUISTIC CONTENT: 19 EXAMPLE

19. A + definite article + noun d 1'école

i la maison
au cinéma
aux magasins

LANGUAGE FUNCTION

— inquiring about activities

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "0d sont-ils?”

Skill areas:

Materials:
Procedure:

Listening, speaking
Student notebooks
Have a student draw the following grid in their notebooks.

a 1'&cole au cinéma au restaurant
3 la maison d la banque aux magasins
au garage 3 la bibliothéque au parc

Give three names, for example: Sylvie, Monique, Alain and have
the students fill them in in 3 of the spaces. Working in pairs,
the students take turns asking each other "Est—ce que Sylvie est
au cinéma?” etc. to find where the 3 people are.

2. Quelle journée!

Skill areas:
Materials:
Procedure:

Listening, speaking

Picture cards depicting a location.

Give each student a picture card depicting a location (e.g.: le
cinéma, la maison, la cafétéria, etc.). The first student holds
up his/her card and says something he could do in that location.
(e.g.: "Au cinéma je regarde un film".) The next student repeats
what the first one said, holds up his card and adds an activity.
(e.g.: "Au cinéma je regarde un film, 3 la maison j'&coute la
radio”.) The next player repeats everything said so far and adds

yet another activity. Play continues until everyone has had a
turn.
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3. 0i4 allons-nous?
Skill areas: Listening
Materials: Student notebooks
procedure: Have students draw any 5 pictures of places in their notebooks
(e.g. le cinéma, la maison, 1'école, etc.). Make statements such
as "Aujourd'hui, nous allons au cinéma” everyone who has drawn a
cindma crosses it out. First one to cross out all five wins.

Note: See also activities suggested for Linguistic Content 20.
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LINGUISTIC CONTENT: 20 EXAMPLE

20. Subject + aller + completive Tu vas au cinéma?
Nous allons 3 1'école.
Ils ne vont pas au restaurant.

LANGUAGE FUNCTION

- identifying where someone is going

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. 0 allez-vous?

Skill areas: Listening, speaking, reading, writing

Materials: Student notebooks

Procedure: Ask students to imagine a friend is coming to visit and they must
think of at least 5 different places to take him/her. Working in
pairs each student tries to find out the itinerary the other has
planned. For example: "Est-ce que vous allez au cinéma?”
- "Oui nous allons au cinéma” / "Non, nous n'allons pas au cinéma”.

2. Oi sont—-1ls?
Skill areas: Listening, speaking

Materials: Student notebooks

Procedure: Have a student draw the following grid in their notebooks.
d 1'école au cinéma au restaurant
34 la maison a la banque aux magasins
au garage 3 la bibliothéque au parc

Give the 3 forms "je vais™, "nous allons" et "ils vont" and have
the students fill them in twice each in 6 spaces. Working in
pairs the students take turns asking "Est—-ce que tu vas/voug
allez/ils vont au ?" to find out what statement the
others have chosen.
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——

3. La journée de Nathalie

Skill areas: Listening, speaking

Materials: Paper, pens

Procedure: The teacher describes to the students a typical Saturday in the
life of a girl named Nathalie, concentrating on places she usually
likes to go to. (e.g. Le samedi, Nathalie aime sortir. Elle va au
stade ou au gymnase. Elle va chez son amie Christine, etc.)
Students then each draw their own neighbourhood maps illustrating
the places they like to go to on Saturdays.
Students then interact with each other in pairs, describing what
they like to do.

Note: See also activities suggested for Linguistic Content 19.
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LINGUISTIC CONTENT: 21 EXAMPLE

21. Combien + de + noun + completive? Tu as comblen de fréres?
Combien d'é&léves aiment la
musique rock.

LANGUAGE FUNCTION

- seeking information about quantity

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. L'inventaire
Skill areas: Listening, speaking, reading, writing
Materials: Student notebooks
Procedure: Establish a list on board of vocabulary for all classroom
equipment. Divide students into groups and have them do an
inventory of all items. Do final inventory on board using input
from all groups.

2. An Opinion Poll

Skill areas: Listening, speaking, writing

Materials: Paper, pens

Procedure: To help the school determine the most suitable and popular content
for new programs to be broadcast on the school's student radio
service, have students prepare an opinlon poll to find out the
preferences of the class with respect to the type of music they
like to listen to, the kinds of programs they want to hear, etc.
Divide the class into three groups. Assign to each group one of
the following three themes: music, sports, and cultural events.
Group members collaborate to prepare about 10 questions on their
group's theme.
Each student answers the questions on all three questionnaires.
Each group tabulates the results for each question as follows:
1) Combien d'élé&ves aiment la musique rock? 15 éléves
2) Combien d'éléves désirent de la musique classique? 3 &ldves,
etc.
Each group then presents its finding to the class and a summary is
made of the students' taste in music, etc.
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LINGUISTIC CONTENT: 22 EXAMPLE
22. A + qul (+ est / sont) + determiner A qui (est) le stylo?
+ noun A qui (sont) les crayons?

LANGUAGE FUNCTION

- identifying ownership

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Devine 3 qui este...”

Skill areas: Listening, speaking

Materials: Objects brought to the class by students.

Procedure: Ask students ahead of time to bring in objects that they feel best
represent them and their interests. Collect in the objects and
produce them one by one saying each time "Devine 3 qui est ".
Students guess "C'est 3 John" and John will say "Oui, c'est 3

moi"”, or "Non, ce n'est pas a moi".
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LINGUISTIC CONTENT: 23 EXAMPLE
23. Subject + est / sont + 3 Le stylo est 3 Paul.
+ proper noun / pronoun C'est 3 lui.
[moi, toi, lui, elle] Les crayons sont 3 elle.

LANGUAGE FUNCTION

= identifying ownership

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. Les objets perdus

Skill areas: Listening, speaking

Materials: Various articles belonging to students, a box or a bag.

Procedure: While the students are busy, collect a number of articles
belonging to them. For example: a tuque, mittens, notebook,
ruler, etc. Put them all into a box/bag. Show things one at a
time asking, "A qul est ?" Students identify articles by
saying, "C'est 3 moi, 3 Paul, 3 Linda, 3 toi", etc.
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LINGUISTIC CONTENT: 24 EXAMPLE

24, Verb (+ t) + pronoun subject As—tu une soeur?

+ completive

Va-t—elle 3 1'école?

question by inversion Chante-t-elle?

NOTE - FROM NOW ON STUDENTS SHOULD BE ABLE TO FORM QUESTIONS BY INVERSION WITH
ALL VERBAL STRUCTURES PRESENTED.

LANGUAGE FUNCTION

- seeking information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Interview avec un inconnu

Skill areas:
Materials:
Procedure:

Variation:

Listening, speaking, reading, writing

Paper and pen

Have students work in pairs. Each student is to assume the
identity of a famous person (rock star, T.V. character, etc).

They ask each other as many questions as needed to establish each
other's identity. (e.g.: "Es—tu un homme/une femme? quel &ge
as—tu? as—tu une émission 3 la télé", etc.) Students may write
questions/ answers if they wish.

To practise third person students will not assume the identity but
answer questions about the person "quel dge a—-t—il, a-t-il une

£z w

émission & la té&lé", etc.

2. Vingt questions

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Ask students in turn to imagine they are any person, place or
thing. The rest of the class has up to 20 questions to guess the
identity.

3. A Guessing Game

Skill areas:
Materials:
Procedure:

Listening, speaking

Small slips of paper

Each student thinks of a famous person (dead or alive) and writes
down that person's name on a slip of paper without showing the
name to anyone else.

The teacher collects all the slips of paper and sticks one onto
each student's forehead or back. The student must not see the
name he has been assigned.

Students circulate in the classroom. In order to determine the
identity of this famous person, each student finds a partner to
whom questions are asked using the above structure.

Students change partners after every three questions.

L
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LINGUISTIC CONTENT: 25 EXAMPLE

25. Subject + faire Qu'est-ce que tu fais?

— Je fais mes devoirs.
LANGUAGE FUNCTION

= inquiring about activities

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Qu'est—ce que tu fais?

Skill areas:
Materials:
Procedure:

Tu es occupé!
Skill areas:
Materials:
Procedure:

Listening, speaking

Picture cards depicting actions.

Distribute cards to students (in such a way as other students do
not see them). Have student A show his/her card to student B and
say e.g. "Je regarde la télé. Qu'est-que que tu fais?" Student B
will say to student C, e.g. “"Je mange une pomme. Qu'est-ce que tu
fais?" and so on around the class.

Listening, speaking, reading, writing
Student notebooks
Have the students draw the following grid in their notebooks.

je mange une j'étudie le je regarde
pomme francais la télé

je parle au j'écoute la je visite
téléphone radio mes amis

je joue au je prépare je travaille
baseball une pizza avec ma mére

Give them the following times and have them fill them in wherever
they want.

Lundi, mardi, mercredi, jeudi, vendredi, samedi matin, samedi
soir, dimanche matin, dimanche soir.

Ask individual students "Qu'est-ce que tu fais lundi?" etc. They
give their answer and everyone who has the same thing crosses it
out. First one to cross out everything is the winner. Winner
must read out the entire grid for verification.
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LINGUISTIC CONTENT: 26(a) EXAMPLE
26(a) Comment + [est-ce que + subject] Comment est-ce que tu chantes?
+ verb + completive Comment vas—tu?

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Comment est—ce que tu fals pour...?

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Divide the class into groups and prepare a list of actions to be
mimed. Taking turns, a student from group A consults the list,
chooses an action, takes aside a student from group B without
allowing the rest of the team to hear, asks "X, comment est—ce que
tu fais pour manger une glace?” The student from group B must
mime the action and gains a point for the team — if they can
identify what is being done.




—

- 85 -

LINGUISTIC CONTENT: 26(b) EXAMPLE
26(b) Quand [+ est-ce que + subject] Quand est-ce que tu travailles?
+ verb + completive Quand joue-t-il au hockey?

LANGUAGE FUNCTION

- seeking information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. L'emploi du temps secret
Skill areas: Listening, speaking

Materials: Student notebooks
Procedure: Decide on a timetable for the class, but do not tell them what it
is.
For example:
lundi mardi mercredi jeudi vendredi
matin les maths 1l'anglais le francais| 1'histoirel 1'informatique
apr@s— 1'&ducation| le dessin 1'hygi&ne | la géogra~ la musique
midi  physique phie

Have students draw the following grid in their notebooks.

lundi mardi mercredi jeudi vendredi

matin

aprés-—
midi

By asking you "Quand est-ce que nous &tudions ?" student
try to establish the timetable.
As a variation a student may be chosen to make up the secret

timetable.
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LINGUISTIC CONTENT: 26(c) EXAMPLE
26(c) OU [+ est-ce que + subject] Ol est-ce qu'ils jouent?
+ verb + completive Ot travallles—tu ce soir?

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. O est-ce que tu habites?

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Ask the students to imagine that they live in any city or town in
North America. Now start the game by saying "J'habite i New York.
Ol est—ce que tu habites?” student A will say to student B " X
habite 3 New York. J'habite 3 Toronto. Ol est—ce que tu
habites?” Student B will say to Student C. " X Thabite 3
Toronto. J'habite i Saskatoon. Ou est-ce que tu habites?", etc.



=,
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LINGUISTIC CONTENT: 26(d) EXAMPLE

26(d) Pourquoi [+ est—ce que + subject] Pourquoi est—ce que Nicole
+ verb + completive est absente?
Parce que + completive. - Parce qu'elle est malade

Pourquoi marches-tu lentement?
~ Parce que je suis fatigué.

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Mais pourquoi?

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

A sheet of paper & crayons/coloured pencils for each student.

Ask students to fold their paper in half into a greeting card
format. On the front half of the card have them write a question
beginning with "pourquoi™ and illustrate it. For example:
"Pourquoi est-ce que Snoopy est triste?” 1Inside the card have
them write an answer beginning with "parce que"™ & illustrate that
also. (e.g.: "Parce que Charlie Brown est malade.”) Have each
student present his card to the class which may or may not attempt
to guess the reason before having it shown to them.
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LINGUISTIC CONTENT: 26(e) EXAMPLE
26(e) A quelle heure + est—ce que + A quelle heure est-ce que tu
subject + verb + completive vas au cinéma.

- A sept heures.

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A quelle heure?

Skill areas:
Materials:
Procedure:

2. Mon emploi du
Skill areas:
Materials:
Procedure:

Listening, speaking
Student notebooks
Have students draw the following grid in their notebooks.

a 8hl5 a 6h30 a 10h00
3 5h30 a 7h00 d 6h00
3 10h30 d 7h30 a 9nh30

Give them 3 statements (e.g. je mange, je fals mes devoirs, je
regarde la t&18) and have them fill the statements in 3 of the
squares. Working in pairs, students take turns asking questions
(e.g. "est—ce que tu manges 3 6h30?" etc.) to discover what each
has chosen.

temps idéal

Listening, speaking

Stuent notebooks.

In their notebooks have students draw the time slots for their
timetable. Brainstorm to establish a list of school subjects.
Have each student design an ideal timetable by putting one of the
subjects in one of the time slots. Working in pairs, students
take turns asking questions, e.g.: "A quelle heure &tudies—tu
1'anglais?" etc. to discover their partner's timetable.

9-9h45 1h05-1h50

9h45-10h30 1h50-2h35
10h40-11h25 2h45-3h25
11h25-12h05

A—



—

- 89 -

LINGUISTIC CONTENT: 27 EXAMPLE
27(a) Quel / quelle + noun Quelle émission est-ce que tu
(+ est-ce que + subject) + verb préféres?

Quel temps fait—il?
Quelle heure est-il?

(b) Quel / quelle est + determiner + noun Quelle est la date?
Quelle est ton adresse?
Quel est ton numéro de téléphone?

(c) De quelle couleur est + determiner De quelle couleur est
+ noun ta bicyclette?

LANGUAGE FUNCTION

- seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Qu'est—ce qu'ils préfdrent?

Skill areas: Listening, speaking

Materials: None

Procedure: Ask 3 students to leave the room while you ask those remaining a
question involving a choice. (e.g.: "Quel fruit est—ce que vous
préférez? 1les pommes, les bananes, les oranges?”) Note how many
vote for each. Recall the 3 students and ask them how they think
the class voted. e.g.: "Quel fruit est—-ce qu'ils préférent? les
pommes, les bananes, les oranges?”) Repeat the activity with
different students and different questions.
This works well as a small group activity.

2. Les interviews
Skill areas: Listening, speaking, reading, writing
Materials: List of questions prepared by teachers
Procedure: Prepare a series of questions. For example:
Quel est ton nom?
Quel dge as-—-tu?
Quel est la date de ton anniversaire?
Quelle est ton adresse?
Quel est ton numéro de té&léphone?
De quelle couleur est ta maison?
Quel est ton passetemps favori?
Quel est ton chanteur favori?
Quel est ton sport favori?
Quelle est ta matiére favorite 3 1'&cole?
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Students must interview any other student and present their

findings to the class.
As a variation let the students assume the role of theilr favorite

T.V. or rock star or an imaginary character.

3. Product planning

Skill areas:
Materials:
Procedure:

Listening, speaking

Student notebooks

Students hold a brainstorming session to establish a list of
products they could sell in order to raise money for a school
project (e.g. magazine subscriptions, record albums, pencils,
chocolate bars, calendars, socks, t-shirts, etc.).

Student then work in groups. Each one picks a product and product
areas for research and determines questions to put to the public
to define how the product would be received (e.g. colour of
packaging, size, flavours, etc.).

Students could then test the effectiveness of their questions by
interviewing people from other groups who would pose as
homeowners/consumers. The people in the other groups could then
put forward any suggestions they may have to improve the survey
questions.

It would be interesting, although not necessary, to have the
students actually do the survey outside of the class. This would
likely be done in English, but the results could be reported in
French.

Students could then choose to sell the product with the best sales
potential.
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LINGUISTIC CONTENT: 28(a) EXAMPLE

28(a) Subject + verb + partitive article Je prends souvent de la soupe.

+ noun

I1 a de 1'argent.

Nous achetons du pain.

Ils mangent des fruits
comme dessert.

LANGUAGE FUNCTION

- expressing general quantity (some)

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Dans mon frigo..."

3-

Skill areas:
Materials:
Procedure:

Bon appétit!
Skill areas:
Materials:
Procedure:

Listening, speaking

None

Start the game with the statement "Dans mon frigo, j'ai du lait”.
Next player repeats what has been said and adds another item.

"Dans mon frigo, j'ai du lait et du fromage”. Play continues until
everyone has had a turn.

Listening, speaking

None

Ask students to think of their ideal hamburger/pizza/sandwich or
meal. Ask them to share their ideas with the class. For example:
“Dans mon sandwich idéal il y a du pain, du fromage, etc.” "Dans
mon hamburger idéal il y a de la moutarde, des oignons, etc.” "Sur
ma plzza idéale il y a des champignons, du pepperoni, etc” "Pour
mon repas idéal je mange du poulet, des frites, etc.”

Collecting Recipes for a Nutritious Meal

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Paper, pens

The teacher asks students to plan a nutritious meal for Nutrition
Week at the school. 1If the activity can be planned in conjunction
with the Health classes, so much the better.

The class is divided up into 3 groups. The first group prepares a
list of what items are usually included in a school lunch box (une
gamelle). The second group collects easy recipes, taking care to
choose only those with healthy ingredients. The third group will
be responsible for choosing the best recipes. This group should
add any nutrition ideas of its own that will help promote good
eating habits.

The first two groups tell the third group what they have come up
with.

The third group then decides on a format for the collection of
recipes and health tips for the school's Nutrition Week.
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4. Organizing a Concession Booth

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Student notebooks, pens

Explain to students that the school is hosting a “"family fun
night” and that their class is in charge of the concession booth.
It is equipped with a microwave oven and small fridge and can only
stock 10 items. Which items to they suggest?

Prepare a checklist using suggestions from students.

Oui Non
Est-ce que tu veux
- des sandwichs?
- du lait?
- de la pizza?
- des pommes?
- des glaces?
- des chips?
= du coca?
~ des biscuits?
- du yaourt?
etc.

Have each student check off his own choices and then ask as many
other students as possible within a set time (5 minutes?). Have
students get together as a group of 4 and propose their list of 10
items. Have the class reach a consensus as to which items should
be stocked.

If this activity can be planned to coincide with the school's
actual "family fun night", so much the better.
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LINGUISTIC CONTENT: 28(b) EXAMPLE

28(b) Subject + ne + verb + pas de + noun Je ne prends pas de soupe.

I1 n'a pas d'argent.

Nous n'achetons pas de pain.

Ils ne mangent pas de fruits
comme dessert

LANGUAGE FUNCTION

- expressing general quantity (some, any)

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Au Supermarché. X

Skill areas:
Materials:
Procedure:

1

Listening

Student notebooks

Tell the students to listen to the following conversation and to
make a list of items needed at the supermarket.

1. Est-ce que nous avons des tomates?
Malheureusement, nous n'avons pas de tomates.
. Est—ce qu'il y a de la moutarde?
Effectivement, il y a de la moutarde.
. Est—ce que nous avons de l'eau minérale?
I1 nous reste de 1l'eau minérale.
. Est-ce qu'il y a du poulet dans le frigo?
Un instant! Non il n'y a pas de poulet.
. Est-ce que nous avons du fromage?
Je vais voir. Pas de fromage.
. Est-ce qu'il y a des oranges?
I1 vy a cing oranges.
. Est—ce qu'il y a de la glace?
Vous avez tout mangé&, nous n'avons pas de glace.
. Est-ce que nous avons du pain?
Pas maintenant, il n'y a plus de pain.
. Est-ce qu'il y a de 1'orangeade?
Je vois une bouteille,
. Est-ce que nous avons de la mayonnaise?
- Mais non, nous n'avons pas de mayonnaise.

Il Ol oo l~NITOl VI &~ 1 W N

o

Students in pairs can be encouraged to make up their own
conversations to present to their classmates.
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2. Trouve quelqu'un qui...

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

List prepared by teacher

Give each student a sheet with the 10 questions. They must ask
each other "Est-ce que tu ?" and complete their sheet as
soon as possible. Winner is first one to have 10 different names
and must read out the information collected.

Trouve quelqu'un qui:

- ne mange pas de pizza

~ ne fais pas de sport

- ne joue pas de piano

- ne mange pas de mayonnaise

- n'a pas de soeurs

- n'a pas d'ordinateur

- ne fals pas de ski

- ne joue pas de guitare

- ne mange pas de glace

- n'a pas de chat
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LINGUISTIC CONTENT: 29(a) EXAMPLE

29(a) Subject + aller + infinitive Tu vas &tre riche un jour.

Ce soir nous allons regarder
la télé.

LANGUAGE FUNCTION

- expressing future plans

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Quelle visite!

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Ask students to plan a weekend for a visiting friend. They must
include at least 6 different activities. Working in pairs
students try to discover each other's plan. (e.g.: "Est-ce que
vous allez visiter le musée?” etc.)

Les pré&dictions

Skill areas:

Listening, speaking, reading, writing

Materials: 2 bags/boxes, small pieces of paper

Procedure: Give students 2 pieces of paper. On one they are to write their
name and on the other a prediction of some kind. (e.g.: "Tu vas
&pouser Donna."” "Tu vas avoir 10 enfants.” "Tu vas &tre trés
riche"”, etc.)
Collect up the papers in 2 bags (one for names, one for
predictions). Have individual students come and pick a name and g
prediction and read them to the class.

Fortune-Telling

Skill areas: Listening, speaking

Materials: Diagram of the lines of the hand

Procedure: The teacher introduces the topic by asking students if anyone they

know has ever had their palm read. Students may relate any
experiences they have had and describe how the palm-reading took
place.

The teacher asks for a volunteer, who extends his left palm, and
the teacher gives a sample palm-reading as follows: "Marie,
donne-moi ta main gauche, s'il te plait. Je vois que ta vie sera
longue et fructueuse. Ah, regarde! Ces trois lignes—ci indiquent
que tu vas avoir 3 enfants. 11 y a la possibilité d'un accident
d'auto, d'aprés cette rupture de ligne a gauche, etc.”

Students are told that they will have a chance to do some fortune-
telling themselves. First, they will get into groups of two and
determine ahead of time what the lines of the hand indicate. TFor
example, many wrinkles may mean: "You will live to a ripe old
age."” Depending on the level of interest, students may consult
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fortune-telling books, or the teacher may make one chart that
everyone will follow. The diagram on the following page may be
useful.

Students change partners and bring their charts and diagram to
consult. One partner is the fortune—teller and the other is the
client who wishes to find out about the future.

The students switch roles.

Some sample predictions
If the line of the heart (sometimes referred to as the line of

marriage) is distinct and clearly slopes upward, this stands for a
satisfying love life.

If the life line is long and unbroken, then a long life awaits
this person.

1f a triangle may be seen in the centre of the palm of the hand
(formed on two sides by the line of the head and the line of
1ife), then this person will experience luck in life, etc.

L
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LINGUISTIC CONTENT: 29(b) EXAMPLE
29(b) Subject + regular "er” verb J'aime faire du ski.
+ infinitive Je déteste sortir quand il fait
froid.

LANGUAGE FUNCTION

- expressing an opinion

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Un sondage
Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing
Sheet prepared by teacher
Trouve quelqu'un qui:
— déteste faire du ski
- adore parler francais
- aime faire les devoirs
- n'aime pas regarder la télé
- adore visiter les musées
- n'aime pas aller au cinéma
- déteste manger des frites
- aime étudier
— déteste faire du sport
- adore aller aux partys

Students must find someone who fits the description by asking
"Est—ce que tu ?" as they move around the classroom. A
student who answers "Oui” must sign in the appropriate place on
the sheet. The winner is the person who collects as many
different names as possible. He/she reads out the list for
verification.

2. Les préférences

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Prepare a set of questions involving choices. For example: Est-ce
que tu préféres .ceceees?

A. étudier le frangais B. étudier les maths

A. manger une pizza B. manger un hamburger

A. jouer au baseball B. jouer au hockey

A. parler au té&léphone B. visiter des amis

A. faire de la bicyclette B. faire du patin 3 roulettes
A. &couter Corey Hart B. &couter Bryan Adams

A. regarder les films 3 la té&lé B. regarder les films au cinéma
A. manger chez MacDonalds B. manger chez A & W

A. écouter la radio B. écouter une cassette

A. habiter dans la prairie B. habiter dans les montagnes
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Ask the questions and ask the students to indicate in their
notebook how they think most people in the class will answer.

Give the students a set amount of time (5-10 mins) and have them
ask as many students as they can these same questions. They should
then make any changes they think necessary to their predictions.

Ask the questions again and have the students answer by a show of
hands. KXeep score on the board and establish a list of the class
preferences. Students can compare this to their original
predictions.

3. Loto des connaissances

Skill ares:
Materials:
Procedure:

Listening, speaking

Small pieces of paper, one for each student, student notebooks.
Have students each write their name on a small piece of paper and
hand in. Have them draw the following grid in their notebooks and
give them 3 questions such as these:

1. Comment t'appelles—tu?

2. Qu'est—ce que tu aimes faire?

3. Qu'est-ce que tu détestes faire?

Each student interviews 6 other students putting all the
information gathered from 1 person in 1 box of the grid.
1. 2. 3.

4, 5. 6.

When the interviews are complete, draw students' names one at a
time. A student who interviewed the person whose name is drawn
volunteers the information obtained. All students with that name
on their grid cross it out. The first student to cross out all 6
names is the winner.



<
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C. List of Structures — Grades 9 and 10

Structure Example

1. Determiner + noun + adjective : Le chat noir
La maison blanche
Les cheveux bruns
Un chien méchant
Une fille intelligente
Des yeux bleus

2. Determiner + adjective + noun ¢ Le jeune garcon
[petit, grand, gros, gentil, joli, La petite fille
jeune, bon, haut, nouveau, vieux, Les belles maisons
beau, premier, deuxiZme, etc.] Un gros chat

Une jolie fleur
De vieilles autos

3. Subject + &tre + noun (profession) I1 est pilote.
Elle est mé&decin.
4. Subject + regular 'ir' verbs Les classes finissent 3 3h30.
+ completive (including imperative) Choisis bien!
[finir, grandir, réussir, rougir,
choisir, réfléchir, remplir, blanchir,
maigrir, ralentir]

NOTE - IRREGULAR 'IR' VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICATION OR WHEN
THEY OCCUR IN YOUR PROGRAM. FOR EXAMPLE: partir, sortir, venir, dormir, etce.

5. Subject + regular 're' verbs Ils vendent leur maison.
+ completive (including imperative) Attendez ici!
[attendre, répondre, vendre,
défendre, dépendre, descendre,
entendre, etc.]

NOTE - IRREGULAR 'RE' VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICATION OR WHEN
THEY OCCUR IN YOUR PROGRAM. FOR EXAMPLE: prendre, comprendre, etc.

6. devolr + infinitive + completive Je dois &tudier.
Devons-nous rester ici?
Ils ne doivent pas aller en ville.

7. pouvoir + infinitive + completive Est—-ce que je peux aller au
bureau?
Vous pouvez acheter ce disque.
Elles ne peuvent pas sortir ce
soir.



8.

9.

NOTE - IRREGULAR 'RE' VERBS SHOULD BE TAUGHT AS
THEY OCCUR IN YOUR PROGRAM. FOR EXAMPLE:

10.

11(a)

11(b)

12(a)

12(b)

13.

14,
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vouloir + infinitive + completive

on + 3rd person form of verb
+ completive

Direct object pronoun [le, la, les]
+ voici / voild (+ completive)

Subject + direct object pronoun
(le, la, 1', les) + verb
+ completive

Subject + direct object pronoun
(me, te, nous, vous) + verdb
+ completive

Subject + indirect object pronoun
(lui, leur) + verb + completive

Subject + indirect object pronoun
(me, te, mous, vous) + verb
+ completive

Subject + verb + direct / indirect
object pronoun + infinitive
(+ completive)

Disjunctive pronoun + completive

Je veux parler avec mes amis.
Voulez-vous danser avec moi?
Il1s ne veulent pas écouter.

On parle francais a Montréal.
Vite! On est en retard.

NEEDED FOR COMMUNICATION OR WHEN
prendre, comprendre, etc.

Ol est Roger aujourd'hui?

-~ Le voil3d avec Marc.

As—tu mes clés?

- Non, les voild sur la table.

Est-ce que tu aimes le jambon?
- Non, je le déteste.

Comment trouves—tu la soupe?

- Je la trouve délicieuse.
Aimes—tu mes souliers?

- Oui, je les aime beaucoup.

Est-ce que Paul vient avec nous?
— Non, il ne nous accompagne pas.
Je ne peux pas, le professeur

me regarde.

Qu'est—ce que tu donnes 3 Marie
pour son anniversaire?
= Je lui donne un disque.

Mon ami me téléphone tous les
tous les soirs.

Attention, le professeur nous parle
maintenant.

Est—ce que tu fais tes devoirs
maintenant.

- Non, je vais les faire plus tard
ce soir.

Michelle, je veux te voir aprés
les classes.

Moi, je pense que...
Lui, il est toujours comme ¢a!



—

15(a)

15(b)

16.

17(a)

17(b)

18.

(a)
(b)
(c)
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Imperative + direct / indirect
object pronoun

ne + direct / indirect object pronoun
+ imperative + pas

Subject + verb (+ noun)

+ adverb / adverbial phrase

[bien, mal, vite, lentement, souvent,
toujours, &, heures, le matin,
1'aprés-midi, le soir]

c'était

11 y avait

Subject + verb in past tense

(avoir + past participle) + completive

passé composé of regular 'er' verbs
passé composé of regular 'ir' verbs

passé composé of regular 're' verbs

Apporte-moi un verre d'eau.
Chantez—nous une chanson.
Demande-lui 1'heure.
Laissez-1le parler.

Ne m'apporte pas d'eau.

Ne nous chantez pas de chanson.
Ne lui demande pas 1'heure.

Ne le laissez pas parler.

Je travaille bien,

I1 marche vite.
Nous faisons nos devoirs le soir.

Aujourd'hui c'est lundi, hier
c'était dimanche.

Maintenant il fait beau mais 1la

semaine passée il y avait beaucoup
de neige.

J'ai regardé la télé hier soir.
Il a fini ses devoirs & 8h.

Ils ont répondu a touteg
les questions.

NOTE - PASSE COMPOSf OF IRREGULAR VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICA-
TION OR WHEN THEY OCCUR IN YOUR PROGRAM. FOR EXAMPLE: voir, prendre, etc.

19.

Subject + direct object pronoun
+ passé composé with avoir
(+ completive)

Ce film? - Je 1'ai wvu hier.
Les tomates? — Nous les avons
mangées.

NOTE -~ POSITION OF PRONOUN RATHER THAN AGREEMENT OF PAST PARTICIPLE TO BE STRESSED.
THE AGREEMENT OF THE PAST PARTICIPLE WILL BE DEALT WITH THOROUGHLY AT A

LATER STAGE.



20.

21.

22.

23.

24,

25.

26(a)

26(b)

27.

28.

29.
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Subject + indirect object pronoun
+ passé& composé& with avoir
(+ completive)

Subject + verb in past tense
(8tre + past participle)

Expression of quantity + de + noun

Subject + en + verb

(+ expression of quantity)

Subject + y + verb (+ completive)

Subject + reflexive / pronominal verb

(present tense)

Imperative forms of reflexive / pro—
nominal verb (affirmative)

Imperative forms of reflexive / pro-
nominal verb (negative)

C'est + noun + qui + verdb

C'est + noun + que + verb
plus/aussi/moins + adjectif + que
also irregular forms of comparision,
e.g. meilleur

plus/aussi/moins + adverb + que

also irregular forms of comparison
e.g. mieux

As—tu parlé 3 Jean aujourd'hui?

- Non, mais je lui ai té&léphoné
hier.

C'était difficile, mais je leur
al expliqué le probléme.

Samedi passé, elle est allée
au cinéma.

Ce matin, nous sommes arrivés
en retard.

J'ai un peu d'argent.
Nous avons assez de place.
Ils font trop de travail.

De 1'argent? J'en ai un peu.
De la place? Nous en avons assez,
Du travail? Ils en font trop.

Quand vas-tu au cinéma?
- J'y vais aprés les classes.

Tous les matins, je me léve, je
me lave et je me prépare pour
1'école.

Réveille-toi 3 7 h. et va déjeuner
tout de suite.

Habille—-toi avec des vétements
propres.

Ne te couche pas aprés 11 h.
Ne vous lavez pas avant 8 h.

C'est Marie qui s'occupe
des desserts,

Ce sont des desserts que
nous mangeons.,

Tu es plus grand que Marie.
Marie est aussi grande que Nicole,
Monique est moins grande que Nicole.

Tu cours plus vite que Marc.
Marc court aussi vite que Robert.
Robert court moins vite que Paul.



P e
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B. Suggested activities for reinforcement - Grades 9 and 10

LINGUISTIC CONTENT: 1

1. Determiner + noun + adjective

EXAMPLE

Le chat noir

La maison blanche

Les cheveux bruns

Un chien mé&chant

Une fille intelligente
Des yeux bleus

LANGUAGE FUNCTION

= describing

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Au voleur!
Skill areas:
Materials:
Procedure:

2. La grille
Skill areas:
Materials:
Procedure:

Listening

Pictures of several people

Display and number pictures of several different people. Tell
students they will hear descriptions of various people wanted by
the police for different crimes. They listen to the descriptions
and attempt to identify the ‘'criminals'.

Listening, speaking, reading, writing
Student notebooks
Have the students draw the following grid in their notebooks.

un un un
manteau chapeau pantalon
un un un
cahier bikini livre

un un un
téléphone stylo crayon

Give three colours. For example: bleu, blanc, rouge and have the
students fill them in in 3 of the squares. Working in pairs, the
students take turns asking questions, "Est-ce que tu as un manteau
bleu?"”, etc. to find out what the other has chosen.

To practise feminine and plural forms of the adjectives, use
feminine or plural nouns in the grid.
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3. Description of Classmates

Skill areas:
Materials:
Procedure:

Listening, speaking

None
Students get in pairs, back to back, forming two circles. ,
Given their partner's name, they must describe that person's I

appearance (e.g. Elle a des cheveux blonds. Elle porte une veste
rouge). They may also reveal details they know about the other
person (e.g. Elle a un petit chien adorable).

They may speak in turm, continuing as long as possible until one
person loses by missing a turn.

The two circles may rotate a few times in order to give everyone
the chance to speak and to use new adjectives.
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LINGUISTIC CONTENT: 2 EXAMPLE

2. Determiner + adjective + noun Le jeune gargon
[petit, grand, gros, gentil, joli, La petite fille
jeune, bon, haut, nouveau, vieux, Les belles maisons
beau, premier, deuxidme, etc.] Un gros chat

Une jolie fleur
De vieilles autos

LANGUAGE FUNCTION

- describing

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Fais un beau dessin!
Skill areas: Listening, speaking
Materials: None

Procedure: Divide class into 2 teams. Have one student from each team come
to the board to draw following your imstructions, (e.g.: "un gros
chat"”, "les belles maisons”, etc.) The first one finished (and
recognizable) gets a point. Leave drawings on the board (3 or 4)
and ask students from each team "qu'est-ce que c'est?"
can identify them correctly, they score a bonus mark for their

team.

Variation: Have each student in the class write out a short phrase using an

adjective and a noun on a small piece of paper.

Collect them in

and have student selected to draw choose from them.

Note: The activities listed for Linguistic Content 3 may be used with some

variations.

2. C'est une jolie fleur
Skill areas: Listening, speaking

Material: Small pictures of various objects; adjectives which precede the
noun written individually on small squares; sheet/game board

prepared as indicated (using any numbers).

PICTURES

437 35 74 3 81

87 16 | 186 | 123 | 513

372 48 2 757 70

8 110 59 84 12

noEdHBO QYR

24| 143 5 77 259




Procedure:
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Divide students into 2-4 teams. With paper clips attach picture
cards across top blanks on sheet and adjective cards down the
side. Call out any number from sheet to students from each team
in turn. Students must correctly answer “"J'ai une petite maison;
c'est une jolie fleur" or whatever combination is dictated by the
number chosen in order to score a point. The team with the most
points wins. The position of both pictures and adjectives can be
varied over subsequent rounds.
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LINGUISTIC CONTENT: 3 EXAMPLE

3.

Subject + &tre + noun (profession) I1 est pilote.

Elle est mé&decin.

LANGUAGE FUNCTION

= identifying

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. What's my line?

Skill areas:
Materials:
Procedure:

Variation:

Listening, speaking

None

Divide class into 2-4 teams. One member of team mimes actions to
indicate a person doing a job. Students who identify the
activities correctly score a point for their team and perform
their own mime.

Have students working in small groups come up with 3 sentences to
define a profession. e.g. "Il travaille dans un bureau. Il porte
un manteau blanc. Il examine les dents.”, and have other students
guess the answer.

On fait ce qu'on peut

Skill areas:
Materials:

Procedure:

Listening, speaking

Two sets of cards, one showing occupations, the other showing a
variety of objects, people and animals.

Divide students into 2 teams and place the two sets of cards face
down on your desk. A player from team A draws a card from each
pile and in order to score points for his/her team, must give a
short explanation of how the object, person or animal relates to
the occupation drawn. This calls for some imagination and some
collaboration with teammates is allowed. Up to 3 points may be
scored for a credible explanation - you are the judge. Team B
then draws the cards and the game continues.
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LINGUISTIC CONTENT: 4 EXAMPLE
4, Subject + regular 'ir' verbs Les classes finissent 3 3h30.
+ completive (including imperative) Choisis bien!

[finir, grandir, réussir, rougir,
choisir, réfléchir, remplir, blanchir,
maigrir, ralentir]
NOTE — IRREGULAR 'IR' VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICATION OR AS THEY
OCCUR IN YOUR PROGRAM. FOR EXAMPLE: partir, sortir, venir, dormir, etc.
LANGUAGE FUNCTION

= describing actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Qu'est—ce qu'ils font?"
Skill areas: Listening, speaking

Materials: Pen and paper
Procedure: Have the students draw the following grid in their notebooks.
finissent grandissent réussissent
les devoirs trés lentement
en frangais
rougissent choisissent
facilement les bonnes
réponses
réfléchissent blanchissent remplissent
d 1'avenir le linge un verre avec
du lait

Give the following pairs of names — Monique et Sylvie, Roger et
Paul, Marc et Nicole and have the students fill them in 3 of the
spaces. Working in pairs, the students take turns asking
questions, e.g. "Est—-ce que Monique et Sylvie finissent les
devoirs?” etc. to discover who 1is doing what.

2. Une histoire comique

Skill areas: Listening, speaking, reading, writing

Materials: Paper and pen

Procedure: Have students work in pairs or small groups. Each group picks 5
'ir' verbs from the list and invents a song, poem or story in
which the 5 verbs are used. The stories should be as humourous
as possible.
Each group sings its song, says its poem or reads its story to
the class.
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LINGUISTIC CONTENT: 5 EXAMPLE
5. Subject + regular 're' verbs Ils vendent leur maison.
+ completive (including imperative) Attendez ici!

[attendre, répondre, vendre,
défendre, dépendre, descendre,
entendre, etc.]

NOTE — IRREGULAR 'RE' VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICATION OR AS
THEY OCCUR IN YOUR PROGRAM. FOR EXAMPLE: prendre, comprendre, etce.

LANGUAGE FUNCTION

- describing actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Raconte-nous un peuse."

Skill areas: Listening, speaking, reading, writing

Materials: Pen and paper

Procedure: Have students work in pairs or small groups. Each group picks 5
're' verbs from the list and invents a song, poem or story in
which the 5 verbs are used. The stories should be as humourous as
possible.
FEach group sings its song, says its poem or reads its story to the
class.

See also Linguistic Content 4 activity 1 "qu'est-ce qu'ils font™ and adapt.
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LINGUISTIC CONTENT: 6 EXAMPLE

6.

Devoir + infinitive Je dois &tudier.

Devons—nous rester ici?
Ils ne doivent pas aller en ville.

LANGUAGE FUNCTION

— indicating that an action should take place

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Learning about safety rules

Skill areas:
Materials:
Procedure:

Variation 1:

Variation 2:

Listening, speaking, reading, writing

Map of school/diagram of house drawn by students

Ask the students working in pairs or in small groups to work out
an escape route and procedures to follow in case of fire.

(e.g.: "Je dois sortir de la salle de classe", "Je dois appeler
les pompiers”, "Je dois aider mes amis”, etc.)

Have students make a list of table manners — things one
should/should not do at the table. (e.g.: "Je ne dois pas manger
ma soupe avec une fourchette”, etc.)

Have students make a list of things one must do before doing
something else (e.g.: "Je dois ouvrir la porte avant de sortir",
"Je dois penser avant de parler".)

Tu dois trouver ton chemin

Skill areas:
Materials:
Procedure:

Listeing, speaking
Paper & pencils
Have students work in pairs. Have student A draw a shape on his

page. e.g.:

Student B looks at it, places his pencil at omne side and then
closes his eyes. Student A gives the directions necessary for
reaching the other end. (e.g.: "Tu dois aller tout droit, tu dois
monter un peu”, etc.)
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LINGUISTIC CONTENT: 7 EXAMPLE

7. Pouvoir + infinitive + completive Est-ce que je peux aller au bureau?

Vous pouvez acheter ce disque.
Elles ne peuvent pas sortir ce soir.

LANGUAGE FUNCTION

= indicating the ability to act

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Est—ce que je peuxX...?"

Skill areas:
Materials:
Procedure:

2. Je réve...!
Skill areas:
Materials:
Procedure:

Listening, speaking

None

Play this game with groups of 5/6 students at a time. One student
stands at the front of the class, the other 4/5 in a line at the
back. The object is to be the first one to get to the front. The
student in front gives instructions to individual students. e.g.
"Donna, tu peux prendre 2 grands pas. Roger, tu peux prendre 3
petits pas, etc.” The student spoken to may not move until he/she
says "Pardon - est-ce que je peux?” and received the answer "Oui,
tu peux” or "Non, tu ne peux pas aprés tout”. If the student moves
before this exchange is complete, he/she must return to the
starting point.

Listening, speaking, reading, writing

Paper, pen

Tell students to imagine their parents are leaving them alone at
home for the weekend. Have them make a list of at least 5 things
(normally forbidden) that they could do. Have them read their list
to their classmates.

As a variation, have them give a list to their parents of things
they could do while the parents are away — it is unlikely the lists
would be the same.

3. Volunteer week

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

None

Lxplain to the class that the school has been asked to participate
in a volunteer week "semaine de bé&névolat” in the community.
Working in small groups students make a list of what they each
could do to help out (e.g.: "Je peux garder les enfants, je peux
faire des achats, je peux nettoyer les jardins, etc...”) They help
each other think of special talents they might have. Together the
class makes a list summarizing all the ways they can contribute.
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LINGUISTIC CONTENT: 8 EXAMPLE
8. Vouloir + infinitive + completive Je veux parler avec mes amis.
Voulez-vous danser avec moil? (_

Ils ne veulent pas &couter.

LANGUAGE FUNCTION

- expressing a wish or desire to act

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

The impossible dream

Skill areas: Listening, speaking, reading, writing

Materials: None

Procedure: Ask students to say or write what they want to do during the

Christmas/Easter/summer holidays and if possible to give reasons
for their choices and an indication of how 1likely it is they will
in fact do these things.

Garcon!

Skill areas: Listening, speaking

Materials: Pictures of food items prepared by students.

Procedure: Have each student draw an item that could be obtained at a
restaurant (or provide pictures from magazines, etc.). Divide
class into 2 teams, each of which chooses a "waiter”. Players from
team A take turns asking the waiter from team B for something they
would like to eat or drink. (e.g.: "Gargon/mademoiselle, je veux
manger/boire...") If the players on team B have an illustration of
that item, they score 1 point and the waiter says "Voild monsieur/
madame” and gives it to team A. If he does not have the item, the
waiter says "Je regrette monsieur/madame, pas aujourd'hui!" and
team A scores a point. The game continues until all members of the
teams have placed their orders.

Planning a trip to Québec City, Montr@al or other French speaking city
Skill areas: Listening, speaking, reading, writing

Materials: Travel pictures, tourism brochures from travel agencies, tourist
information agencies.
Procedure: You may prepare for this activity by having the class write a

simple letter to tourist information offices in Québec, Montréal,
Paris, etc. asking for information.

"Nous sommes une classe de année 3 1'école 3
» Saskatchewan. Nous voulons des renseignements,
des brochures touristiques, etc. sur votre ville et votre région 3

s'il vous plait. ©Nous vous remercions d'avance."



—
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Working in small groups, students plan a visit to the city thev
have chosen mentioning the things they would like to do as well as
those they don't want to do. Encourage them to use the verp
vouloir as much as possible. (e.g.: "Nous voulons rester dans un
grand h8tel; nous voulons visiter » nous voulons manger
dans un bon restaurant”, etc...)

The plans may be presented orally or in written form.

4. Veux—tu y aller avec moi?

Skill areas:
Materials:
Prodedure:

Listening, speaking, writing

Student notebooks.

Ask students to make a list of 5 places they like to go with
friends (e.g. restaurant, movies, etc.). Studen.. circulate and
invite classmates to the places on their list by saying "Veux—tu
aller au/3 la avec moi?"” TIf the students being asked
have listed the same place they must accept the invitation as long
as they have not already accepted an invitation to that same place
from another student. Invitations for places not on the students'
own lists must be refused and reasons given for each refusal (e.g.
je dois garder mon petit frére, etc.).



- 116 -

LINGUISTIC CONTENT: 9 EXAMPLE
9. on + 37d person form of verb On parle francais & Montréal.
+ completive Vite! On est en retard!

LANGUAGE FUNCTION

= describing actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Student handbook

Skill areas: Listening, speaking, reading, writing

Materials: Pen and paper

Procedure: Working in pairs or in small groups, students are asked to write a
handbook for students attending their school. They should mention
things that are/are not allowed. Compile the results of the
various groups and have the class produce the handbook.
(e.g.: On ne doit pas arriver 3 1'é&cole avant 8h45. On ne peut pas
rester 3 1'école 3 midi, etc...)
Variation: Have students compile a handbook of rules for their
French class.
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LINGUISTIC CONTENT: 10 EXAMPLE
10. Direct object pronoun [le, la, les] Oi est Roger aujourd'hui?
+ voici / voild + completive - Le voild avec Marc.

As—tu mes clés?
— Non, les voil3d sur la table.

LANGUAGE FUNCTION

~ identifying locations of people, places & things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

Le voila!

Skill areas: Listening, speaking

Materials: None

Procedure: Divide the class into 2-4 teams. Ask students individually
“montre-moi la fenétre, montre-moi ton doigt", etc. Students must
answer correctly indicating "la voild, le voici™ to score points
for their team.

Variation: Ask the whereabouts of different students.

Prenez une carte!

Skill areas: Listening, speaking

Materials: Deck(s) of cards

Procedure: Have students work in small groups (4/5) and give each group a
deck of cards. Fach player is dealt 5 cards, the rest are placed
face down in the middle of the table. The object is to collect
all 4 cards of different suites. Student A will ask "Ol est le 9
de piques™. Anyone who has it must say "le voil3d" and hand it
over. If no-one has it the suggestion "Prenez une carte” is made
and the turn passes to the player on the left.
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LINGUISTIC CONTENT: 11(a) EXAMPLE

11(a) Subject + direct object promnoun Est—ce que tu aimes le jambon?
(le, la, 1', les) + verdb - Non, je le déteste. .
+ completive Comment trouves—tu la soupe? 8

- Je la trouve délicieuse.
Aimes—tu mes souliers?
— Qui, je les aime beaucoup.

LANGUAGE FUNCTION

- giving directions to others on how to do things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A demonstration

3.

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Props for actual demonstration, paper and pens

Have students work in pairs or small groups. Each group will be
asked to give a demonstration to the rest of the class of some-
thing they are able to do. (e.g.: tie a bow, make pancakes, build
a model, etc.) An example might be "Pour faire une omelette, je
prends 2 oeufs. Je les mets dans un petit bol et je les bats. Je
verse le mélange dans un pdele et je le fais cuire pendant 2/3
minutes. Mon omelette est préte. Je la roule, je la mets sur une
assiette et je la mange”.

Ce que nous aimons manger

Skill areas:
Materials:
Procedure:

Je 1'ai!
Skill areas:
Materials:
Procedure:

Variations:

Listening, speaking

Picture cards of various foods

Have students work in small groups. Give students a list of 10
food items (illustrated on the cards) and have them establish the
order of preference of their group.

Summarize findings on board - hold up a picture and one person
from each group will give the information for the group (e.g.: "la
pizza - nous la mettons en premi&re place”, etc.)

When all groups have given their information, establish the
favorite foods of the class.

Listening, speaking

Bingo cards

Play bingo as usual - winner to call out "Je 1'ai” instead of

"Bingo"

1. Have students make up their own bingo cards with vocabulary 8]
illustrations (establish list on board first).
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2. Give students a list of 4 verbs and 16 nouns and ask them to
make their own bingo cards following this example:

j'aime je déteste je mange j'achdte

la pizza le jambon les fruits 1'auto

les frites les chiens la soupe les vétements
les enfants le baseball le pain les disques
la télé le vent le fromage le pain

Ask various questions using different combinations (e.g.:
"Aimes—tu la pizza?") Students who answer "Oui, je 1'aime"
cover that square. The first student to cover a row wins and
must read back the correct answers, (e.g.: "La pizza - je
1'aime; les frites — je les aime; les enfants — je les aime; 1la
télé - je 1l'aime".)



LINGUISTIC CONTENT: 11(b)

11(b) Subject + direct object pronoun
(me, te, nous, vous) + verb
+ completive
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\
EXAMPLE
Est—-ce que Paul vient avec nous?
- Non, il ne nous accompagne pas. [ &

Je ne peux pas, le professeur
me regarde.

LANGUAGE FUNCTION

- narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

Charades
Skill areas:
Materials:

Procedure:

Bingo

Skill areas:
Materials:
Procedure:

Listening, speaking

Series of sentences using above structure cut into strips (e.g.:
"Je te donne un stylo. Il me montre son cahier. Tu nous parles de
tes vacances. Elle m'invite 3 sortir”, etc.)
Divide class into groups of three. Each group is given a strip of
paper with a sentence. The group must devise a way to act out the
structure to the rest of the class in a given amount of time (1
minute). They earn 2 points if this sentence is guessed in the
first 30 seconds, 1 point if guessed within the minute. If no-one
can guess, they do not score.

Listening, speaking

Student notebooks

Give students list of direct object pronouns and 16 verbs and ask
them to make their own bingo cards following this example:

me te nous vous
aimer adorer chasser préférer
préparer détester trouver attendre
conduire comprendre regarder écouter
:
)
chercher toucher arranger voir

Ask various questions using different combinations (e.g.: "Est—ce
qu'il vous voit? Est—-ce qu'il te cherche? Il vous regarde?" etc.)
Students who can answer "Oui, il nous voit; il me cherche; il nous
regarde”, cover that square. The first student to cover a row wins
and must read back correct answers.
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—

LINGUISTIC CONTENT: 12(a) EXAMPLE

12(a) Subject + indirect object pronoun Qu'est-ce que tu domnes & Marie
(lui, leur) + verb + completive pour son anniversaire.
+ completive — Je lui donne un disque.

LANGUAGE FUNCTION

- narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Charades
Skill Areas: Speaking

Materials: 3 series of cards - names of students; objects; verbs capable of
taking a indirect object.
Procedure: Place cards with names in one pile, objects in another and verbs

in a third. Designate a student to pick one card from each pile
and act out the activity (e.g.: “Je montre une photo 3 Monica").
The person to identify the activity (e.g.: "Tu lui montres une
photo”™) will win a point.
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LINGUISTIC CONTENT: 12(b) EXAMPLE
12(b) Subject + indirect object pronoun Mon ami me t&léphone tous
(me, te, nous, vous) + verb les soirs.

+ completive

Attention, le professeur nous
parle maintenant.

LANGUAGE FUNCTION

- narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Qu'est—ce quils disent?

Skill areas:
Materials:

Procedure:

Listening, speaking

3 series of cards - names of people (e.g.: ma mére, le professeur,
le policier, mon ami, etc.); indirect object pronouns; statementsg
(e.g.: rentrer avant 6h; faire les devoirs; mettre la ceinture;
aller au cinéma, etc.)

Place cards of people in one pile, pronouns in another and
statements in a third. Designate a student to pick one card from
each pile. Ask "Qui parle et qu'est—ce qu'il dit?" and student
will answer according to the cards in hand (e.g.: le policier nous
dit de mettre la ceinture).
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LINGUISTIC CONTENT: 13 EXAMPLE
13. Subject + verb + direct / indirect Est-ce que tu fais tes devoirs
object pronoun + infinitive devoirs maintenant.

- Non, je vais les faire plus tard
ce soir.

Michelle, je veux te voilr aprés
les classes.

LANGUAGE FUNCTION

- describing a course of action

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

Aide-moi!
Skill areas:
Materials:
Procedure:

Listening, speaking

None

Have students work in pairs. Each student thinks of a problem
(real or imagined) (e.g.: "Ma mére n'aime pas mec disques™) and
the other tries to come up with a solution ("Tu peux les é&couter
quand elle n'est pas 13".) ("Je n'aime pas manger les &pinards" -
"tu peux les donner 3 ton chien”, etc.)

Have students change partners two or three times to hear other
solutions to their problem. Collect in all problems and have a

class discussion on alternative solutions.

Solving Medical Problems

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Students work in threes. The activity will be an exercise in
giving and understanding advice and in reporting on the progress
of a member of the family who is ill.

One student is ill. He must decide on his symptoms and relate
these to a second student.

The second student is a good friend of the sick or injured person,
and he therefore asks a third person for advice out of concern.
The third student gives his advice for treatment.

The good friend then reports on the progress of the sick person,
as though it were one week later...

Each group then acts out their skit for the benefit of the class.
Ilnesses and their treatments may be humorous or unconventional.
e.g. "Mon ami a mal 3 la t8te.” -

"Tu vas lui donner une pilule 4 fois par jour.

Tu dois lui faire boire un verre d'eau tous les soirs.

Tu peux lui lire un livre chaque aprés-midi.”
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LINGUISTIC CONTENT: 14 EXAMPLE

14. Disjunctive pronoun + completive Moi, je pense que...

Lui, i1 est toujours comme c¢a!

LANGUAGE FUNCTION

- expressing opinions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Moi, j'ai ...
Skill areas:
Materials:
Procedure:

Listening, speaking

pictures of objects

Pass out pictures of different objects to the students making sure
that some are repeats, i.e. 2 different students receive cars, 3
receive houses, etc. Using a class list call out 2 names. The
first student named says "Moi, j'ai une voiture. Lui/elle,
il/elle a une maison.” Call out 2 more names and repeat process
until all students have called out their items. Group students
that have the same objects together and practise the plural forms
of disjunctive pronouns.

2. Discussion Panels

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

List of statements

The whole class is given a list of statements to debate (e.g. Le
P8re Noél n'est plus qu'un agent de publicit@ pour les grands
magasins. Tout Canadien doit &tre bilingue. L'hiver est une
saison agréable.)

Students participate in a brainstorming session to discover ways
of expressing opinions.

Students then work in groups of 4 or 5. Each group is given one
statement. They must debate the validity of the statement and
come to a consensus.

Each group designates a secretary, who later reports both the
opinions of individuals and the final group decision to the class.
(The structure is used both in the discussion and in the
secretary's report.)

Other class members then have a chance to indicate whether they
agree with the opinions and decisions, and also what other
solutions they might have found.
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LINGUISTIC CONTENT: 15 EXAMPLE
15(a) Imperative + direct / indirect Apporte-moil un verre d'eau.
object pronoun Chantez—-nous une chanson.

Demande-~1lui 1'heure.
Laissez~le parler.

(b) Ne + direct / indirect object pronoun Ne m'apporte pas d'eau.
+ imperative + pas Ne nous chantez pas de chanson.

Ne lui demande pas 1'heure.
Ne le laissez pas parler.

LANGUAGE FUNCTION
a) requesting others to act

b) forbidding others to act

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Giving Orders
Skill areas:
Materials:
Procedure:

Variation:

Listening, speaking

None

Students get into threes.

The teacher tells students to imagine that one member of the group
has control/power over the other two people. They may imagine one
of several situations: a gang leader and his friends, a company
boss and his employees, a king and his subjects, a teacher and his
students, a parent and his children, etc.

For a period of 3 minutes, one member of each group may tell the
other two students to do whatever he wants them to do / not do.
Students must try and use the above structure as much as possible
in this activity and see how many commands they can come up with.
The other studetns in the group will attempt to comply with the
requests as far as possible.

Students take turns being in charge of their group.

Provide students with a list of commands (5-10) (e.g.: Dites i
votre camarade de vous chercher un stylo.) 1In groups of thee,
person #1 says the sentence to person #2. Person #2 relays the
command ("Cherche-moi un stylo"”) to person #3 who executes the
order and becomes person #1 for the next sequence.



LINGUISTIC CONTENT: 16

16. Subject + verb (+ noun)

+ adverb/adverbial phrase
[bien, mal, vite, lentement, souvent
toujours, 3 heures, le matin

1'aprés-midi, le soir]

- 126 -

EXAMPLE

Je travaille bien.
Il marche vite.
Nous faisons nos devoirs le soir.

LANGUAGE FUNCTION

- describing actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. C'est comme ga!

Skill areas: Listening, speaking, reading, writing

Materials: Student notebooks
Procedure: Establish a list of adverbs and a list of activities.
For example:
j'étudie mal
je danse lentement
je nage bien
je mange vite
je parle toujours
je marche souvent
etceee etce..

and ask students to rearrange them to make as many true statements
about themselves and their activities as they can.

i



- 127 -

LINGUISTIC CONTENT: 17 EXAMPLE

17(a) c'était Aujourd'hui c'est lundi, hier
c'était dimanche.

(b) i1 y avait Maintenant il fait beau mais 1la
semaine passée il y avait
beaucoup de neige.

LANGUAGE FUNCTION

- reporting (describing)

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Comic Strip Descriptions

Skill areas: Listening

Materials: Transparencies of comic strips

Procedure: Comic strips are presented to students on overhead transpar—
encies. One comic strip is assigned to each group of 2/3
students. Each group orally makes up a story that corresponds to
the illustration they see.
Then, students find a new group and tell their story.
The teacher then picks 3 names out of a hat and the 3 students
named tell the storles they were told in turn. Each one tells
his/her story while the comic strip, from which it was created, is
shown to the rest of the class on an overhead projector. (But the
speaker cannot see it.) The class must report on how closely each
tale follows the story line shown on the overhead projector.



LINGUISTIC CONTENT:

18.

18
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Subject + verb in past temse

(avoir + past participle) + completive

(a) passé composé
(b) passé composé

(c) passé composé

of regular 'er' verbs

of regular 'ir' verbs

of regular

re' verbs

EXAMPLE

J'ai regardé la
I1 a fini ses d

Ils ont répondu
les questions

télé hier soir.

evoirs 3 8h.

d toutes les

NOTE - PASSE COMPOSE OF IRREGULAR VERBS SHOULD BE TAUGHT AS NEEDED FOR COMMUNICA-

TION OR WHEN THEY OCCUR IN YOUR PROGRAM.

LANGUAGE FUNCTION

- describing past

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Qu'est-ce que tu as fait?

Skill areas:
Materials:
Procedure:

actions

Listening, speaking, reading, writing
Sheet prepared for each student

Give each student the prepared sheet.
fits the description by asking "Est—ce que tu as

They mu

FOR EXAMPLE: voir, prendre, etc.

st find someone who
?7" A student

who answers "oui"” must sign the square in question.

a regardé

la télé

hier soir

a mangé au
Burger King
le weekend passé

a fini ses
devoirs
hier soir

a répondu 3
une question
dans la classe

de math

a vendu quelque
chose 3 un ami

a visité
Toronto

a voyagé

1'été passé

a gardé de
petits enfants

a joué pour une
&quipe de hockey

a parlé au
téléphone hier
soir

a grandi vite
cette année

a choisi 1la
couleur de sa
bicyclette

a réussi 3
1'école 1'année
passée

a achet& un
disque samedi

a 8tudié dans
sa chambre hier

a entendu sa
chanson favorite
38 la radio hier
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The first student to acquire 4 signatures in a straight 1lir-
vertically is the winner. He/she must read aloud the information
collected. The game continues with the first one to complete the
squares horizontally, then diagonally. The grand winner is the
first person to have signatures for all squares, and must read out
the information collected.

2. Strange messages
Skill areas: Listening, speaking, reading, writing
Materials: Paper, pen
Procedure: Each student has a blank sheet of paper. You will give them 4
instructions and they will act accordingly.
1) fcris un temps dans le passé (e.g.: hier, vendredi passé, en
1905, etc.)
Plie le papier et passe—le 3 ton voisin.

2) ficris les noms de 2 persomnnes (e.g.: Marie et Monique, Pierre
et Marc, etc.)
Plie le papler et passe-le 3 ton voisin.

3) fcris un verbe - 3e personne du pluriel au passé composé plus
un nom si tu veux (e.g.: ont mangé&, ont chanté, ont fini)
(un gidteau)(une chanson)(les devoirs)
Plie le papier et passe-le 3 ton voisin.

4) ficris un nom qui indique un endroit (e.g.: dans la rue, au
cinéma, 3 1l'école.)
Garde le papier, déplie-le et lis-nous ton message.
e.g. Hier Marie et Monique ont mangé un gdteau dans la rue.

3. Putting Events in Order

Skill areas: Listening, speaking, (writing)

Materials: Comic strip

Procedure: Use a comic strip representing a series of events that together
make up a coherent story (preferably events involving more than
one person to allow for use of a variety of subject pronouns).
Mix up the order of the pictures and present them to the students
in this way.
The students break up into sub-groups, each of which has a copy of
the pictures and a pair of scissors.
Each group determines an order for the pictures, and then a
narration to accompany it. The narration may be oral or written
(this depends on the group level, etc.).
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LINGUISTIC CONTENT: 19 EXAMPLE

19. Subject + direct object pronoun Ce film? - Je 1'ai wvu hier.
+ passé composé with avoir Les tomates? - Nous les avons
(+ completive) mangées.

NOTE - POSITION OF PRONOUN RATHER THAN AGREEMENT OF PAST PARTICIPLE TO BE STRESSED.

THE AGREEMENT OF THE PAST PARTICIPLE WILL BE DEALT WITH THOROUGHLY AT A
LATER STAGE.

LANGUAGE FUNCTION

- describing an action

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Radio Phone-In Show

Skill Areas:
Materials:
Procedure:

Listening, speaking, (writing)

none

Students will animate discussions on a radio phone-in show. The
show may be the type in which an expert in a certain field (such
as gardening or pet care) is invited, and people phone in to
explain problems and ask for advice.

Problems may be invented by the students and related principally
in the passé& composé. (e.g. J'ai une plante. Je 1'ai mise au
soleil. Je 1'ai arrosée tous les jours. Je 1l'ai traitée avec
soin. Elle est morte et je ne sais pas pourquoi.)

The expert may ask questions of the person on the phone. He may
then give his diagnosis of the problem.



—
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LINGUISTIC CONTENT: 20 EXAMPLE

20.

Subject + indirect object pronoun As—tu parlé 3 Jean aujourd'hui?

+ passé compos& with avoir

— Non, mais je lui ai téléphoné

(+ completive) hier.

C'était difficile, mais je leur ai
expliqué le probléme.

LANGUAGE FUNCTION

- narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Story-Telling

Skill Areas:
Materials:
Procedure:

Listening, (writing)

None

Describe to the class something that happened to you last week or
an incident that took place, such as a car accident or an
appointment mix—up. The description should contain 3 or 4
examples of the structure focused on here (e.g. La semaine
dernigdre, c'était l'anniversaire de ma mére. Je lui ai apporté un
bouquet de fleurs...) Have the students act out the story in mime
to demonstrate comprehension.

They may attach a commentary to the skit, or they may then each
draw a picture sequence illustrating the story and write a
sentence or two to accompany each frame.

C'était son anniversaire!

Skill areas:
Materials:
Procedure:

Listening, speaking

None -

Ask students to think of a classmate and a gift they would buy for
that person. Designate any student who will say something along
the lines of, "C'était 1'anniversaire de Denis. Je lui ai acheté
une voiture. Il m'a dit que c'était formidable/affreux.” The
class will decide whether Denis would think that the gift was in
fact "formidable"” or "affreux” and then Denis will be asked his
opinion. He will then state the gift he would have purchased for
another classmate and the sequence is played out again.



LINGUISTIC CONTENT:

21.

Subject + verb in past tense
(8tre + past participle)
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21 EXAMPLE

Samedi passé elle est allée
au cinéma

Ce matin, nous sommes arrivés
en retard.

LANGUAGE FUNCTION

- describing past actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Qu'est-ce qui est arrivé?

Skill areas:
Materials:
Procedure:

Variations:

Od es—tu allé
Skill areas:
Materials:
Procedure:

Listening, speaking
Pen and paper
Have the students draw the following grid in their notebooks.

est allé est venu est arrivé

au Mexique a 1'école 3| d l'heure
pied aujourd'hui

est parti est tombé est sorti

avec Monique

en vacamnces

sur la glace

est rentré
trés tard
aprés le concert

est entré
en classe
en retard

est descendy
trop vite

Give three names e.g. Marc, Robert and Paul and have students fill
them in in 3 of the squares. Working in pairs the students take
turns asking questions to find out who has done what.

- use feminine names and agreement of past participle

- use 2 names and agreement of past participle

et qu'est—ce que tu as fait?

Listening, speaking

Picture cards depicting locations

Divide class into teams. Hold cards face down and have one
student from a team come and pick a picture card at random.
Someone from another team must ask the question "Oi es—tu allé et
qu'est-ce que tu as fait?"”

The student looks at his card and tries to answer (e.g.: "Je suis
allé au centre d'achats et j'ai acheté& un disque"”.) Up to 3
points for a correct answer — you are the judge.
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3. Es=tu bon témoin?

4.

Skill areas:
Materials:
Procedure:

Quel weekend!
Skill areas:
Materials:
Procedure:

Alibi

Skill areas:
Materials:
Procedure:

Listening, speaking

Appropriate slides or frames from film strip

Show a series of pictures or a very short film strip, set of
slides, etc., which tell a story of some kind. The students,
individually or in groups, must describe what they have seen as if
telling it to the police. 1If there is disagreement as to what
actually took place, show the scene again.

Listening, speaking

None

Ask each student in turn to tell you what they did last weekend
and allow the rest of the class to take notes if cthey wish. After
you have been around the class make a series of statements and
have students indicate whether they are true or false. e.g. "Alain
est allé au cinéma. Monique a jou& au basketball™, etc.

Listening, speaking

None

Set the scene in the following way — a crime has been committed -
a local store or bank was broken into one evening recently - and
two people are suspected of the crime. They deny any knowledge of
it. They were together at the time, but nowhere near where it
happened. They claim to have the perfect alibi.

Two students are chosen as 'suspects'. They leave the room and
invent together a detailed story to account for their movements on
the evening of the crime. They must be able to say where they
met, where they went, what they did, what time they got home,
etc...

While they are concocting their story, the class decides on the
kinds of questions they will ask the suspects. It is a good idea
to ensure that each member of the class has at least 2 questions
to ask.

The 'suspects' are questioned individually and then together and
the class decides whether they are guilty or not.

Problem—Solving (activity to review all forms of passé& composé)

Skill areas:
Materials:
Procedure:

Listening, speaking

None

The teacher draws the following diagram on the board and tells
students that it has to do with a certain Mr. Simard, who lost his
wallet.

Students must try to find out the circumstances surrounding the
loss of the wallet, as well as how it was later found. They ask
questions using oili, quand, comment, pourquoi, etc., to find the
answers.



- 134 -

Students deal with one branch of the drawing at a time. First,
they ask all the questions they can think of about M. Simard.
e.g. = What does he do for a living?

- How old is he?

— Where does he live? etc.
(If a question is not important to the story, you may say so)
Then they ask questions about the loss of the wallet,
e.g. — Where did he lose it?

= When did he lose it?

= Did he ever find it?

— How did he get it back? etc.
Then they ask questions about the wallet itself.
e.g. = What colour was it?
Did it have any money in it?
Did it have any credit cards in it?

— Did anyone use them? etc.
By the end of the question period concerning the third and final
branch of the diagram, the students should have established the
full story. One student may recount the tale as a summary. (Refer
to the following summary of the Simard story.)

THE M. SIMARD STORY

M. Simard used to work as a telephone installer for the Bell Telephone company. He
is now 67 years old, happily retired and lives in an apartment building in a quiet
residential area.

He lost his brown leather wallet at work 25 years ago. It contained $ 26.50 and
some identification. The wallet was never found.

Last week, Mme Moreau contacted him and returned his wallet to him. She had found
the wallet, with the money and identification intact, in an old dresser. She had
inherited it from her aunt, Mme Arsenault. It seems that Mrs. Arsenault had found
the wallet, but died before she could return it. Mme Moreau, her niece, didn't
return the wallet until last week because it had fallen in behind the drawers of
the dresser when she moved it to her house. She was full of apologies for such a
long delay in restoring the wallet to its rightful owner.

Once they know the details of the story, students may role-play the meeting between
M. Simard and Mme Moreau in pairs, and then act out their skits for the class.
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7. Relating Gossip About a Neighbour to a Third Person

Skill areas:
Materials:
Procedure:

Listening, speaking, writing

Paper, pens

Students work in groups of 3 or 4. They must invent a dialogue
between two nosy nelghbours, who gossip about the comings and
goings of a third neighbour. Two people from the group may then
present the dialogue to the class.

If the teacher wishes to give students written practice in
agreement, he may change the context slightly. He tells students
to imagine that they are concerned citizens who have been watching
the comings and goings of a neighbour and they are convinced that
their neighbour is responsible for a crime. They have even noted
down his most suspicious activities in a notebook, and have
finally decided they have enough evidence to bring the matter to
the attention of the police.

Students note down suspicious activities in their sub-groups.
Students may then act out the meeting between the police officers
and the citizens in skits.
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LINGUISTIC CONTENT: 22 EXAMPLE

22. Expression of quantity + de + noun J'ail un peu d'argent.
Nous avons assez de place.
Ils font trop de travail.

LANGUAGE FUNCTION

- giving information about quantitiesg

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Les opinions de mon ami
Skill areas: Listening, speaking, reading, writing
Materials: Prepared questionnaire
Procedure: Give each student the following questionnaire:

1. Fais-tu un peu/assez de travail 3 1'école?

beaucoup/trop
2. Fais—tu un peu/assez de travail 3 la maison?
beaucoup/trop
3. As—tu un peu/assez de temps libre?
beaucoup/trop
4, Fais—tu un peu/assez de sport?
beaucoup/trop
5. Y a~t-il peu/assez d'activités intéressantes pour les jeunes 3
beaucoup/trop Régina.
6. Ecoutes~tu un peu/assez de musique?
beaucoup/trop
7. Regardes—tu peu/assez d'émissions 3 la tél&?
beaucoup/trop
8. D'habitude as-tu peu/assez d'argent?
beaucoup/trop
9. Achi&tes~tu peu/assez de vétements?
beaucoup/trop
10. Ach&tes~tu peu/assez de disques?
beaucoup/trop

Have each student ask any 2 others the questions and describe
their friends to the class, e.g. "Marie fait beaucoup de travail 3
1'école et un peu de travail 3 la maison”, etc.



2.

Bon appétit!
Skill areas:
Materials:
Procedure:

= 137 =

Listening, speaking, reading, writing

Student notebooks

Ask students to invent a recipe for anything they would like -
the ultimate dessert, the perfect sandwich, the supreme pizza,
etc. These creations need not be realistic! Have the students
read out their recipes to their classmates.

Planning a School Dance

Skill areas:
Materials:

Procedure:

Listening, speaking, writing

Detailed inventory of required materials and food

(e.g. how many chairs, tables and games to provide, and how much
food and drink to prepare.)

List detailing the budget, space allocation and hours, as well as
how many people to plan for, etc.

Students plan for a school dance. They get into groups and examine
the two lists. Students adjust the totals wherever necessary,
adding activities or any items that have been overlooked, and
reducing any estimates that are too high.

Students present their plans to the class after their group
discussions.

Examples of Lists:

1€ 1liste 2¢ liste

- 100 chaises -~ 75 personnes

- 15 tables - budget de 50 $

- 50 ballons 3 10¢ le ballon - de 19 h 3 22 h, etc.

— 25 sacs d'arachides 3 50¢ le sac
- 75 sacs de chips 3 30¢ le sac

= 25 bouteilles de jus

~ 10 jeux de société, etc.
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LINGUISTIC CONTENT: 23 EXAMPLE
23. Subject + en + verb De 1l'argent? - J'en ai un peu.
(+ expression of quantity) De la place? ~ Nous en avons asez.

Du travail? - Nous en faisons trop.

LANGUAGE FUNCTION

~ giving information about quantities

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.

L'inventaire
Skill areas:
Materials:
Procedure:

Variation:

Listening, speaking, reading, writing

Paper and pen

Have students prepare an inventory of equipment in the classroom.
Ask a series of questions beginning "Combien de " and
have them begin their answers with "il y en a
e.g. Combien de pupitres — il y en a 30
Combien de chaises — il y en a 33

Combien de magnétophones — il y en a 1

Combien de tableaux noirs — il y en a 2, etc...
Summarize the inventory on the board.

Have students do an inventory of their possessions. Combien de
paires de jeans as-tu? Combien de paires de souliers as—tu?
Combien de disques par Bryan Adams as—tu? Combien de té&léphones
la maison.

etCe.s

s

"Combien deess o?“

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Divide class into teams. Ask questions involving numbers. The
students must answer correctly using "il y en a " to score
points.

e.g.: "Combien de jours y a—-t-il dans 6 semaines?

Combien de minutes y a—t-il dans 2 heures?

Combien de secondes y a-t—-il dans 5 minutes?

Combien de pages y a—t-il dans ton livre de frangais?

etCeos
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3. "J'en prends”

Skill areas: Listening, speaking

Materials: Student notebooks

Procedure: Have students work in pairs. Announce a specific mealtime (e.g.:
le diner.) Students decide what they would like to eat if given
the choice. They take turns trying to discover what their partner
has chosen. (e.g.: "Prends—tu du poulet? - Oui, j'en prends /
Non, je n'en prends pas”, etc.)

4. Making Tests

Skill areas: Listening, speaking, reading, writing

Materials: Paper, pens

Procedure: Students prepare a questionnaire to find out about the habits of
class members in any given area. They decide on the subject to
prepare questions for (e.g.: eating habits, physical fitness,
social life, etc.)
Students answer the questions using one or two categories:
beaucoup, assez, peuj; souvent, rarement, jamais,
The class may be divided into two groups, each of which prepares a
test and answers the other group's test. A class discussion may
follow.

Example: Test sur la forme physique

1) Est-ce que tu fais de la course 3 pied?
J'en fais souvent

rarement
jamais

2) Est—ce que tu fais de la bicyclette?
J'en fais souvent

rarement
jamais

3) Est-ce que tu manges des fruits?
J'en mange beaucoup

assez

——

peu
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LINGUISTIC CONTENT: 24 EXAMPLE

24,

Subject + y + verb (+ completive) Quand vas—tu au cinéma?

- J'y vais aprés les classes.

LANGUAGE FUNCTION

- giving information about places

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. "Pourquoi y vas~tu?”

Skill areas:
Materials:
Procedure:

Listening, speaking

Picture cards depicting a location

Divide class into teams and give each team a number of picture
cards depicting a location. (e.g.: le cinéma, le restaurant, la
maison, etc.) Each team takes turns and holds up a card. e.g. le
restaurant and asks a student on another team "Pourquoil vas—tu au
restaurant?” A point is scored for asking the question
correctly. 2 points are given for the correct answer. "J'y vais
pour manger un hamburger”, etc.

"Tu peux y aller”

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Choose 2 students ahead of time and let them decide upon what
condition they will set for allowing people to go to Ottawa (or
any other city) e.g. they must take something that begins with
the letter 's'; something that is round; something that is in the
classroom, etc. The rest of the class take turns saying "Je vais
d Ottawa et je prends " According to the prearranged
condition, the leaders say "oui, tu peux y aller” or "mon, tu ne
peux pas y aller”. From the permission granted or refused, the
class tries to figure out what the condition is. As soon as the
condition is guessed, the game is over, and may begin again with
new leaders.
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3. Sondage t&l&phonique

Skill areas:
Materials:
Procdure:

Listening, speaking, writing

list prepared as suggested

Tell students that they have been selected to respond to a
Statistics Canada survey which consists of two parts: a written
questionnaire and a follow-up telephone confirmation on the use
of local public buildings, of local businesses and Saskatchewan
tourist locatiomns.

Each student is given a 1list of ten public buildings, businesses
or tourist spots. Each location on the list is preceded with a
blank in which the student must fill the name of a family member
or friend and an activity which he/she customarily performs
there. e.g. "David joue au ballon-balai au stade. Nous
regardons les animaux au Musé&e d'histoire naturelle 3 Régina.
Nicole et Anne font du ski nautique au lac Waskesieu."

Students exchange their completed questionnaries with a clasmate,
who plays the role of telephone survey analyst. Survey analysts
rephrase each point on the list into an oral question, to which
the respondent must answer with the adverb "y". e.g. "Est-ce que
David joue au ballon—balai au stade?” “Oui, il y joue au
ballon-balai."
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LINGUISTIC CONTENT: 25 EXAMPLE
25. Subject + reflexive /pronominal verb Tous les matins, je me léve, je
(present tense) me lave et je me prépare pour
1'é&cole.

LANGUAGE FUNCTION

— describing actions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A Comparative Study of the Customs of Various Cultures

Skill Areas:
Materials:
Procedure:

Listening, speaking, writing

Paper, pens

Students are told that they will prepare a list of morning rituals
they follow each day and then compare them to determine cultural
differences.

Students prepare a list of the morning rituals they usually go
through each day. Students include any details they wish (e.g. Je
me lave avec de 1'eau froide. J'utilise un peigne de boilis pour me
peigner les cheveux.).

The whole group together compiles a list of similar activities and
activities that differ, based on their individual lists,

The participation of students who are from different cultural
backgrounds will be especially useful at this stage.

The teacher may then use this activity as an introduction to a
class discussion on cultural differences.

If there are not many ethnic groups represented in the class, this
activity may be adapted to other topics, such as comparative study
of the habits of boys and girls in the class, or of what students

think other cultural practices are, etc.
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LINGUISTIC CONTENT: 26(a) EXAMPLE
26(a) Imperative forms of reflexive / pro- Réveille-tol 3 7h. et va
nominal verb (affirmative) déjeliner tout de suite.

Habille-toi avec des
vétements propres.

LANGUAGE FUNCTION

- advising others to do something

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Making Recommendations to Improve Group Outings

Skill Areas:
Materials:
Procedure:

Listening, speaking, writing

Paper, pens

Students think back to times when they have stayed in a hotel, a
youth hostel, a campground, or have gone to a summer resort,
Disneyland, etc. They each think of problems then encountered due
to crowding (e.g. no hot water in the shower, no free tables in
the cafeteria, etc.). Each makes a list of things to do to avoid
similar difficulties and disappointments in the future.

Students present their recommendations to the class (e.g. Si vous
allez 3 1'auberge de jeunesse "La Chouette” 3 Québec,

apportez un sac de couchage. Réveillez-vous tdt. Lavez~vous tout
de suite si vous voulez de 1l'eau chaude, etc.”"). The other
students may note down the recommendations given for future
reference.
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LINGUISTIC CONTENT: 26(b) EXAMPLE
26(b) Imperative forms of reflexive / pro- Ne te couche pas aprés llh.
nominal verb (négative) Ne vous lavez pas avant 8h.

LANGUAGE FUNCTION

- warning others not to do something

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Establishing Rules for a Class Outing

2.

Skill Areas:
Materials:
Procedure:

Listening, speaking, writing

Paper, pens

Students will make up rules to follow for an educational class
outing to a summer/winter camp. They must establish rules for the
showers, general housekeeping, curfew time and wake up time, that
is, rules for both their timetable and specific locations.

The class is divided into two groups. The first group is in
charge of evening and morning organization (that is, curfew time
and wake—up time), and the second group deals with the showers and
general housekeeping.

Each group writes out its rules on a poster to be brought with the
class and used on their excursion.

C'est la rdgle de la maison

Skill areas:
Materials:
Procedure:

Speaking, listening, writing

Paper, felt marker

Students will make up new household rules for their parents’
guidance. They must establish rules for the washroom, for general
housekeeping, for curfew time and for wake-up times. Students may
work in teams of two, with one student establishing rules for
father, and the other for mother. Each illustrate the rules on a
poster. The finished posters may be presented to the class. To
receive credit for this project, students must take the poster
home, obtain their parent(s)' signature on the back, and submit
the endorsed poster for marking later during the week!
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LINGUISTIC CONTENT: 27 EXAMPLE

27. C'est + noun + qui + verb C'est Marie qui s'occupe

des desserts,

C'est + noun + que + verb Ce sont des desserts que

nous mangeons,

LANGUAGE FUNCTION

- describing food/meal

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Planning a Potluck Supper

Skill Areas:
Materials:
Procedure:

Listening, speaking

Paper, pens

Students plan a potluck supper to take place in a nearby neigh-
bourhood park. In sub—groups, students make up lists detailing
what each student is to bring.

Each group takes care of one stage or aspect of the meal (e.g. les
entrées, le repas principal, les desserts, les breuvages, et
1'organisation matérielle du repas - assiettes, nappes,
ustensiles, etc.).

When each sub-group is ready, the class gets together to plan the
coordination of all the parts of the menu.

One member of each group explains his group's choices to the
class (e.g. Comme entrée, qu'est—ce qu'on mange? Ce sont desg
crudités avec trempette que nous mangeons et des feuilles de
vignes farcies. C'est Marie qui s'occupe des crudités. C'est
Jacques qui connalt des recettes, etc.).
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LINGUISTIC CONTENT: 28 EXAMPLE

28. plus / aussi / moins + adjective + que Tu es plus grand que Marie.
also irregular forms of comparison Marie est aussi grande que Nicole.
ex: meilleur Monique est moins grande que Nicole.

LANGUAGE FUNCTION

- describing people, places and things

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. Quelle est la longueur?

Skill areas:
Materials:
Procedure:

Variation 1:

Variation 2:

Listening, speaking

Coloured chalk

Have 5/6 students take turns drawing a straight line on the board.
Each line should be of a different colour and a different length
but the lengths should not be too varied. It helps if some of the
lines cross. Challenge the class to judge the relative length of
the lines. e.g. "la ligne rouge est plus longue que la ligne
bleue”, etc. Finally, measure the lines and write the
measurements next to them.

Prepare a transparency with coloured lines of different lengths
and have students come up with as many statements as possible
regarding relative lengths.

Have students work in pairs. Each student draws a number of
coloured lines on a paper and writes a number of sentences, some
of which are true and some false. e.g. "la ligne jaune est plus
courte que la ligne verte. La ligne noire est plus longue que la
ligne rouge"”, etc. They change papers and must judge the validity
of each other's statements.

Les comparaisons

Skill areas:
Materials:

Procedure:

Listening, speaking

2 sets of cards, 1 set depicting adjectives, the other pictures
of various objects.

Have students work in small groups and choose a leader for each
group. The leader chooses 4 cards from the picture set and places
them so that the others can see. He/she then gives an adjective
card to each player. The leader mentally chooses one of the
picture cards and the others in the group must try to guess which
one it is by asking questions using a comparison. The question
must include the adjective on their card. (e.g.: if a student has
"lourd"”, his question might be "est—ce que c'est plus lourd qu'un
livre?"”) When each person has asked a question, someone from the
group may make a guess as to the identity of the object. If



—

- 147 -

correct, that person becomes leader. If not, everyone passes
their adjective card to the right and another round of questions
begins. A new set of picture cards is used for each leader.

3. A bragging/modesty contest

Skill areas:
Materials:
Procedure:

Listening, speaking

None

The students work in pairs. One makes a boastful statement about
his/her attributes or possessions. The other counters with a
statement of his/her own. They continue until one is unable to
counter. They then each summarize their contest. (e.g.: "Je suis
plus grande que Lisa mais elle est plus forte que moi"”, etc.) and
report to the class.
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LINGUISTIC CONTENT: 29 EXAMPLE

29. plus / aussi / moins + adverb + que Tu cours plus vite que Marc.
also irregular forms of comparison, Marc court aussi vite que Robert.
mieux Robert court moins vite que Paul.

LANGUAGE FUNCTION

= describing

SUGGESTED ACTIVITIES FOR REINFORCEMENT

2. Writing an ad

Skill areas: Reading, writing _

Materials: French magazines, labels of products found in the house, etc.

Procedure: Have students do some research as to how products are described
in ads, in magazines or on product labels. They share their
findings. Each student decides on one item he would 1like to
create an ad for and designs the ad listing the product's best
features, etc.
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List of Structures — Grades 11 and 12

Structure

Example

5(a)

(b)

7(a)

(b)

le / 1la / les + plus / moins
+ adjective + de + completive
also irregular forms of the

superlative, ex: le meilleur

le + plus / moins + adverb (+ de)
+ completive

also irregular forms of the
superlative, ex: le mieux

subject + verb (+ preposition)
+ infinitive

subject + venir de + infinitif
- le passé& immédiat

Subject + ne + verb (+ preposition)
+ personne / rien / plus / jamais

Personne / rien + ne + verb

Subject + reflexive / pronominal
verb in passé& composé
(+ completive)

Preposition + quoi + verb ?

Preposition + qui + verb ?

Marie est la fille la plus gentille
de la classe.

Marc est le gargon le plus fort
de tous.

Nous sommes les &tudiants les plus
intelligents de 1'é&cole.

Ryan court le plus vite de tous
les gargons.

Monique danse le plus souvent de
toutes les filles.

Marianne dessine le mieux de toute
la classe.

I1 commence 3 s‘entrainer 3
6 heures.

Deux heures avant la course, il a
fini de se préparer.

11 espére gagner.

Tu est trop tard, l'autobus
vient de partir.

Je ne bois jamais de Coke.
I1 n'a rien entendu.
Nous n'avons vu personne.

Personne n'est arrivé avant 7h.
Rien ne m'inquidte.

Il s'est lavé dans la salle
de bains.

Elle s'est reposée aprés une
journée bien fatigante.

A quoi penses—-tu?

De quoi parle-t-il?

Avec quoi prépare—-t-on une quiche?
Avec qui sors-tu vendredi?

De qui parles—tu?
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8. Noun + preposition
lequel / laquelle / etc. + completive

9. Noun + preposition + qui
+ completive

10. Noun + ol + subject + verb

11 Subject + verb in present tense
+ depuils + completive

12. Subject + verb & 1'imparfait

13. Place of adverbs with
the pass& composé

v14. Subject + verb au futur simple

15. 81 + subject + verb (au temps présent)
+ completive + subject
+ verb (au futur simple)

16. Order of pronouns before the verb

me
le

t lui
Subject + ~©  + la + (0%
nou

leur
vous

(a) au présent / 3 1'imparfait /
au futur simple

(b) au passé& composé

Le stylo avec lequel j'écris est
d mon pére.

Je ne connais pas le livre duquel
tu parles.

Je connais la femme pour qui
il travaille.

C'est le pays ol je suis né.
C'est la ville ol j'ai passé& la
plus grande partie de mon enfance.
Le 18 mai, c'est le jour ol j'ai
recu mon permis de conduire.

Je t'observe depuis 10 minutes.
I1 étudie le frangais depuis 4 ans.

Le petit pantalon vert allait chez
sa grand-mére 3 Vancouver tous
les jeudis.

Comme d'habitude, elle prenait
1'autobus pour y aller.

I1 a beaucoup vieilli.
Elle a souvent crié aprés lui.
I1 est parti tout de suite,

Avec ce billet, vous gagnerez une
fortune & la loterie.

Au cours des années & venir, il y
aura beaucoup de changements ici.

Si on ne s'occupe pas des pluies
acides, nous n'aurons plus d'eau
potable.

+ y + en + verdb

Je vous la passe.
Je 1'y prenais tous les jours.
Tu la leur enverras demain.

Je vous 1'ai passée.
Je 1'y ai pris une fois.
Tu la leur as envoyée hier.

F ]



(c)

(d)

17.

18.v

19(a)

(b)

20.

21.

22.

verbe + infinitif

3 1"imp&ratif négatif

Order of pronouns after the verb
(3 1'impératif affirmatif)

me (moi)

1 te (toi)

& Jui

Verb + la + +y + en

nous

les
vous
leur

Subject + verb (au conditionnel)

Celui / celle / ceux / celles
+ qui / que + completive

Celui / celle / ceux / celles
+ ci / 13 + completive

Ce + qui / que + completive

11 faut que + subject

+ verb (au subjonctif)

Agreement of the past participle
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(a) verbs with 'avoir' as an auxiliary

(b)

verbs with '@tre' as an auxiliary

Je vais vous la passer.

Je pouvais 1l'y prendre
tous les jours.

Tu veux la leur envoyer,

Ne me la passe pas!
Ne 1'y prends pas!
Ne la leur envoie pas!

Passe—~la-moi!
Prends-1'y!
Envoie—la—-leur!

Pourriez-vous m'indiquer ol se
trouve le bureau de poste?

Je voudrais une douzaine de ces
oranges la-bas.

Celle qui parle est la fille de
mon voisin.

Celui que tu vois lid-bas est
mon fils.

Lequel de ces livres préf@res—tu?

- Celui-ci.

Celui-ci est plus inté&ressant que
celui-1la.

Je comprends ce que tu veux dire.

Elle veut savoir ce qui l1l‘'inquiéte.

I1 faut que je prévienne
1'infirmiere de 1'accident.
I1 faut que tu té&léphones pour

une ambulance.

Tes clés? - Je les ai vues sur
la table.
La ville que nous avons visitée

était trés jolie.

Marie est partie avec Richard.
Ils sont sortis ensemble.



- 152 -

(¢) reflexive / pronominal verbs

23(a) Subject + ne + verb + que

(b) Subject + ne + verb + ni... ni

24,

25.

26.

27.

28.

29.

30.

Quand + subject + verb (au futur
simple) + completive, + subject
+ verb (au futur simple) + completive

Subject + vouloir + que + subject
+ verb (au présent du subjonctif)

Si + subject + verb (3 1'imparfait),
subject + verb (au conditionnel)

Subject + verb (au plus—que-parfait)

Subject + dire (au présent /

au passé compos&) que + subject
+ verb (au présent / au futur /
au conditionnel)

Subject + (indirect object pronoun)

+ dire / demander (+ 3 + noun)
+ de + infinitive + completive

Subject + verb (au passé simple)

Elle s'est lavée.
Elle s'est lavé les mains.

Combien d'argent as—tu?
- I1 ne me reste que 2 $.

Je ne veux ni le voir
ni lui t&léphoner.

Quand j'aurai le temps,
je passeral te voir.

Mon prof de piano veut que je
pratique 2 heures par jour.

I1 veut que je fasse des gammes
tous les jours.

Mon médecin veut que je mange plus
de légumes et de fruits,

Si j'étais riche, je partirais

en voyage.
Si j'étais directeur de 1l'école,

nous serions en congé le vendredi.
Si j'avais une moto, j'irais 3 Québec.

Ils étaient déja partis quand
1'autobus est arrivé.

J'avais préparé un repas spécial
et ils sont arrivés en retard.

I1 dit que le chien est méchant.

Elle dit que sa mére sera féichée.

Nous avons dit que nous ferions
le travail.

Je lui ai demandé de porter la
valise pour moi.

Elle m'a demandé d'acheter des
provisions.

As-tu dit 3 Sue d'apporter ses
disques.

Il leur a dit de l'attendre chez

euxe.

I1 entra et ferma la porte.

NOTE - TEACH FOR RECOGNITION AND UNDERSTANDING ONLY, NOT FOR MASTERY.
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Subject + verb (au futur antérieur)

Tu iras te baigner quand tu auras
appris 3 ramer.

Je t'achéterai un violon quand tu
auras &tudié la musique.

Tu iras au cinéma quand tu auras
fini de manger.

NOTE — TEACH FOR RECOGNITION AND UNDERSTANDING ONLY, NOT FOR MASTERY.

32.

33.

34.

35.

36.

37.

38.

39.

Subject + verb (au conditionnel
antérieur)

en + present participle

negative + infinitive

possessive pronouns

Voila / i1 y a / ¢a fait
+ length of time + que
+ completive

C'est + disjunctive pronoun
+ qui + verb (+ completive)

I1(Impersonal subject)
+ verb (+ preposition) + infinitive

Subject (+ pronoun) + faire
+ infinitive + completive

Si les Japonais avait découvert le
Canada, les habitants auraient
parlé le japonais.

Je peux chanter eu courant.

Combien de fois est—-ce qu'on t'a
dit ne ne pas fumer ici.

On m'a conseillé de ne jamais
y aller.

Préte-moi ton stylo!

- Pourquoi, ol est le tien?

Notre maison est bien plus grande
que la leur.

¢a falt trois ans que je ne t'ai pas vu

Voild deux jours que je té&léphone
chez lui sans succés.

I1 y a deux semaines qu'elle est
partie en voyage.

C'est moi qui 1'ai fait.

C'est elle qui joue le mieux.

C'est nous qui avons trouvé la
bonne solution.

I1 faut partir tout de suite.

I1 vaut mieux lui parler.

Il est important de comprendre.
11 est défendu de s'arréter ici.

Hier, je me suis fait couper
les cheveux.

I1 a fait réparer sa voiture par
un mécanicien.
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E. Suggested activites for reinforcement — Grades 11 and 12

1. le / 1la / les + plus / moins Marie est la fille la plus
+ adjective + de + completive gentille de la classe.
also irregular forms of the Marc est le garcgon le plus fort
superlative, ex: le meilleur de tous.

Nous sommes les &léves les plus
intelligents de 1'école.

LANGUAGE FUNCTION

- expressing approval/appreciation

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Making greeting cards / Appreciation Day

Skill areas: Writing

Materials: Paper, pens, coloured pencils

Procedure: Have students establish a list of compliments that could be paid
to people that they know (e.g.: "Tu es le gargon le plus fort de
la classe”™. "Tu es la fille la plus intelligente de la classe”.)
Write names of all students on pieces of paper and put them in a
box or hat.
Have students draw a name from the hat - they must design a card
using one of the compliments already listed (or any other).
Have them present their cards to each other and display them to
the class.
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LINGUISTIC CONTENT: 2 EXAMPLE

2. le + plus / moins + adverb (+ de) Ryan court le plus vite de tous
+ completive les garcgons.
also irregular forms of the Monique danse le plus souvent de
superlative, ex: le mieux toutes les filles.

Marianne dessine le mieux de toute
la classe.

LANGUAGE FUNCTION

- describing

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A survey of class aptitudes

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Paper, pens

Have the students work in pairs or small groups to design a
questionnaire for the class to determine who is the most talented
in several different areas. Students decide on the categories
they want to include (dance, music, sports, etc.) — the required
structure need not be used for the questions but on reporting
conclusions, (e.g.: "Joues—tu d'un instrument de musique?
Le(s)quel(s)? Depuis combien de temps? Est—ce que tu joues bien?
etc.”)

Once all the questions are compiled, each member of each team
joins a different group. Everyone in the new group asks their
questions of the group. Everyone switches to a new group several
times until all questions have been asked of everyone.

Everyone returns to their original group and each group comes up
with one statement for every question - following the required
structure wherever possible.

Summarize the results on the board.
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LINGUISTIC CONTENT: 3 EXAMPLE
3. Subject + verb (+ preposition) I1 commence & s'entrainer 3 6h.
+ infinitive Deux heures avant la course,

il a fini de se préparer.
I1 espére gagner.

LANGUAGE FUNCTION

- advising others to do something

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A Student Radio Report

Skill Areas: Listening, speaking

Materials: None

Procedure: Students plan a radio show to be broadcast on the student radio
service. It will deal with every aspect of an athlete's training
program before, during and after a competition (e.g. son régime
alimentaire, son réchauffement, son rythme, la préparation de son
matériel, etc.).
The show's format may be that of a documentary report or of an
in-person interview with a top-ranking athlete.

Example: Reportage

— Le skieur de fond commence 3 faire du ski t&t dans la saison.

- Avant une course, il peut décider de dormir une dizaine
d'heures.

- Pour déjeuner, il préfére manger des aliments sains et
consistants, etc.



- 158 -

LINGUISTIC CONTENT: 4 EXAMPLE
4. Subject + venir de + infinitive Tu es trop tard, 1l'autobus
- le passé immé&diat vient de partir.

LANGUAGE FUNCTION

- describing events which have just happened

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Refusing Invitations

Skill Areas:
Materials:
Procedure:

Listening, speaking

Paper, pens

The class makes lists of activities to do and places to go, on the
blackboard.

Example: Choses 3 faire Endroits ou aller
- patiner - aller au cinéma
- courir - aller voir des amis
- manger - aller au parec

Students make up invitation sentences, using the lists for
inspiration. (e.g. Est-ce que tu veux patiner ce soir? Veux—-tu
venir au restaurant?)

They do the same for ways to refuse invitations. (e.g. Non, je
viens de finir de manger. Merci, mais je viens d'y aller.)
Students practice inviting and refusing invitations in groups of
three.

2.1nventing explanations

Skill areas:
Materials:
Procedure:

Writing, listening, speaking

None

Prepare a list of questions to ask the class. Ask questions to
the whole class and give time for them to come up with individual
responses in writing. Have them discuss their answers in groups
and have the groups report the most interesting answers back to
the class.

Sample questions:
Qu'est—-ce qui vient d'arriver?

1. Tu es dans la cuisine et tu entends un grand bruit qui vient du
salon.

2. Tu as rendez-vous avec un de tes amis. Il arrive en retard
trés sale et trés fatigué.

3. Tu parles 3 un de tes amis au téléphone quand elle dit "un

instant s'il te plait” et tu n'entends plus rien.

4. Ton petit frdre rentre 3 la maison tout trempé. Mais il ne

pleut pas dehors.
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LINGUISTIC CONTENT: 5 EXAMPLE
5(a) Subject + ne + verb (+ preposition) Je ne bois jamais de Coke.
+ personne / rien / plus / jamais I1 n'a rien entendu.

5(b) Personne / rien + ne + verd

Nous n'avons vu personne.

Personne n'est arrivé avant 7h.
Rien ne m'inquidte.

LANGUAGE FUNCTION

- Accusing/denying

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Accusing and Denying

Skill areas: Listening, speaking

Materials: Student's names
Procedure: The class makes
himself against
situations, but
sipping someone

on slips of paper in a hat

a list of situations in which a person must defend
an accusation. These need not be formal court
events from everyday life (e.g. being accused of
else's Coke in the cafeteria at lunch, of taking

someone else's coat from the coat rack at the dance, of stealing a
purse from a school locker, or of spreading a juicy piece of

gossip, etc.).

The teacher then pulls two names from a hat at a time.

The person whose name is called first must accuse the second
person of one of the items on the list.

The accused must deny the story.
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LINGUISTIC CONTENT: 6 EXAMPLE:

6. Subject + reflexive / pronominal I1 s'est lavé dans la salle
verb in passé& composé de bains.
(+ completive) Elle s'est reposée aprés une

journée bien fatigante.

LANGUAGE FUNCTION

- narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Describing a Comic Strip Sequence

Skill areas:
Materials:
Procedure:

Listening, speaking

Eight separate numbered comic strip frames

Students get into eight groups and elect one representative per
group.

Each group is given one numbered frame of an 8-frame comic strip
sequence. The teacher tells students that the frames illustrate a
day in the life of a man named Eric Moreau. The teacher calls
attention to the number in the top right hand corner of each
frame. FEach group makes up at least 3 sentences for its frame, of
which at least one sentence uses the above structure in the past
tense.

The eight representatives stand up in front of the class. They
stand in order, according to the numbers on the frames, in order
to relate the complete story.

Each representative says his/her 3 sentences in turn.
Representatives listen to what the other representatives say to
make sure the story makes sense. The rest of the class helps with
corrections as the representatives proceed in order, picking out
mistakes in logic, etc. (refer to the comic strip sequence on the
following page).
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UNE JOURNEE DE LA VIE DO'ERIC MOREAU
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Note: Conic strip is taken from Parler et fcrire, avec 1a bande
dessinée - C.E.C.
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Voild comment se passe une journée dans la vie d'Eric Moreau,
homme de carriére et pére de famille:

1. 11 s'est réveillé 3 7h.
I1 s'est levé.
I1 s'est habillé.

2. I1 s'est lavé.
I1 s'est brossé les dents.
I1 s'est rasé la barbe.

3. TI1 s'est occupé de son bébé.
I1 s'est rendu 3@ la garderie pour y déposer sa fille
11 s'est dépéché pour aller au travail.

4. au travail:
I1 s'est mis & 1'oeuvre.
I1 s'est informé des réunions de la journée.
I1 s'est chargé d'un grand projet.

5. 3 midi:
I1 s'est rendu 3 la cafétéria.
I1 s'est changé les idées en mangeant.
Il s'est servi un repas.
Il s'est payé un dessert.

6. le soir:
Il s'est occupé de faire 3 manger pour sa fille.
I1 s'est préparé une omelette.
I1 s'est servi un café.

7. 11 s'est dépé&ché pour regarder son émission préférée.
I1 s'est détendu en ensemble de sport.
I1 s'est gité en grignotant des chips.

8. 11 s'est couché 3 11h.
I1 s'est promis d'avoir de beaux réves.
I1 s'est endormi.
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LINGUISTIC CONTENT: 7 EXAMPLE:

7(a) Preposition + quoi + verb ? A quoi penses—tu?

De quoi parle-t-il?
Avec quoi prépare-t—-on une quiche?

(b) Preposition + qui + verb ? Avec qui sors—-tu vendredi?

De qui parles-tu?

LANGUAGE FUNCTION

~ seeking factual information

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Class Survey
Skill areas:
Materials:
Procedure:

Listening, speaking, writing

Paper, pens

Students get into groups of 3 or 4 and make up questions based on
a theme. (e.g. la cuisine: "A quoi sert une serviette? Avec quoi
mange-t—-on la soupe? De quoi a-t-on besoin pour mettre le
couvert? etc.")

All groups pool their questions, which are then written up on one
sheet. The questions must all have the same structure.

Each student receives a copy of the sheet and marks down an answer
for each question.

When the students have completed the questionnaire, they circulate
around the classroom and ask each other the same questions.
Whenever they come across a student whose answer is the same as
their own, they mark down that person's name beside their own
answer.

The first student to find five other people with the same answer
for five different questions is the winner.

2. A quoi penses-tu?

Skill areas:
Materials:
Procedure:

Listening, speaking

None

Choose a word (blanc, fleur, musique, t&lé&phone, voiture, soleil,
etc.) and write it on the board.

Ask a student "A quoi te fait penser le mot 'blanc'" and write the
answer given on the board, e.g. neige, while asking student to
justify choice. Ask another student "A quoi te fait penser le mot
'neige'” and write the answer again. Continue for 10 - 12
students then start with a new word.

Variation

Have students make list of their own word associations and present

them to their classmates.
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LINGUISTIC CONTENT: 8 EXAMPLE
8. Noun + preposition Le stylo avec lequel j'écris
lequel / laquelle / etc. + completive est 3 mon pére.

Je ne connais pas le livre duquel
tu parles.

LANGUAGE FUNCTION

- describing

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A Guessing Game

Skill areas:
Materials:
Procedure:

Listening, speaking, writing

Paper, pens

Students get into threes and think of objects for which they make
up a sentence using the above structure. The sentence serves as a
clue to the identity of the object and is written down.

Students get into threes again, making sure that they are not with
the same people that made up the original group. In turn, each
student announces his/her clues to the others in the new group and
they try to guess the identity of the mystery objects.

Students share the best puzzles with the class. \
(e.g. La chose avec laquelle j'attache ensemble deux feuilles
d'habitude est faite de métal plié.

Solution: une trombone

L'objet dans lequel tu mets tes vé@tements avant un voyage est

pratique pour le camping.

Solution: un sac a dos.).

-~

8]
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LINGUISTIC CONTENT: 9 EXAMPLE
9. Noun + preposition + qui Je comnnails la femme pour qui
+ completive il travaille.

LANGUAGE FUNCTION

- expressing facts about people and events

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Clue
Skill areas:
Materials:
Procedure:

Listening, speaking

Cue cards, text

Introduce the text about the robbery. Tell the students that they
are expected to describe how the crime was committed.

Have the students get into groups of 4. Make sure that everyone
has a cue card and that each group has a complete set of 4 cards.
Have the students share the information on the cue cards and try
to reconstruct the details of the crime.

Have different groups share their findings and discuss any
disagreements.
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LANGUAGL PFUNULLILUN

- describing activities

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Depuis quand?
Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Student notebooks

Have students write 5 peices of information about themselves
(e.g.: "Je collectionne des timbres. Je sors avec Julie, Je
travaille dans un supermarché.” etc.) They pair up with other
students to exchange information and ask questions based on the
above structure (e.g. "Depuis quand collectionnes—tu des timbres?
Depuis quand sors-tu avec Julie? Depuis quand travailles—tu au
supermarché&?” etc.) As a final result have several students
report to the group the information they have discovered about
thelr classmates.

2. Problem—-Solving

Skill areas:
Materials:
Procedure:

Listening, speaking

Script, recorded cassette, tape recorder

Students receive a map of a neighborhood and listen to teacher
describing the whereabouts and activities of a group of students
who all have a student council meeting to attend. Details such as
the time and place of the meeting and the length of time it will
take them to get there are given on the tape.

The class determines who makes it to the meeting, who does not,
and why. This may be discussed in sub-groups.

Sample script:

Cing &léves de 1'école Sacré Coeur de Magog ont une rencontre du
comité d'école mercredi aprés-midi 3 5h 3 1'école. Ecoutez chaque
description et trouvez qui va &tre 3 la réunion. Utilisez
seulement 1l'information fournie dans ce texte.

Sonja prend deux autobus pour se rendre & 1'école. Le premier
passe devant sa maison 3 4h00. Il la dépose 20 minutes plus tard
au coin de Lariviére et de Champlain, ot elle attend 10 minutes.
Elle prend 1l'autobus numéro 8 jusqu'd 1l'école. C'est un trajet de
15 minutes.

Marc n'habite pas trop loin de 1'&cole. Donc, il s'est permis de
se bronzer sur la plage avant la réunion. Il est 13 depuis 4h30

et il dort profondément.
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3. Time~table
Skill areas:
Materials:
Procedure:

5.
6.
7.
8.
9.
10.
11.
12.

quel &tait ton vétement préféré?
quel 8tait ton jeu préféré?

quel était ton €mission préférée?
quelle &tait ta chanson préférée?

quel(le) &tait ton ami(e) préféré(e)?
quel(le) &tait ton adulte préféré(e)?
quelle &tait ta bande dessinée préférée?

quelles &taient tes vacances vnmm rées?

Listening, speaking, writing

Prepared chart

Distribute the following chart to the students and have them fill
it in the next day.

zoan S0 cs0 000000000 000000000000 c0000eEe .—Umﬁmu ®ses 0000000000000

L'heure Od 8tais-tu? Que faisais-=tu? Comment &tais-tu?

(content/triste/
fatigué, etc.)

7000
9h00
11h00
13h00
15100
171h00

19h00

21h00

Have students discuss their charts in small groups, i.e. ask each

-

other: Ol é&tais-tu 3 11 heures. Que faisais-tu? Etc.
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LANGUAGE FUNCTION

- describing the future

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1.
Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Paper, pens

Have students make predictions for several classmates. Collect
them in, read them out, omitting the name of the student for whom
the prediction is intended. Have students attempt to guess whose
future is being described. The student described may accept or
reject the prediction.

Variation: Have students work in pairs and each write down 5-8
predictions for their partner's future. Taking turns, they read
their predictions to their partner who may either accept or
reject them.

2. Writing Fortune Cookies

Skill areas:
Materials:
Procedure:

writing

Paper, pens

Students bring in fortune cookie recipes and present them to the
others in French.

The best recipe is chosen, and a few students make up a batch of
cookies at home.

A few others make up predictions for the fortune cookies which
they keep secret and write on slender strips of paper ready to be
inserted into the centre of the cookies.

When the cookies are ready, they are given to the students for
reading, comparing and eating.
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vous

(a) au présent / 3 1'imparfait / Je vous la passe.
au futur simple Je 1'y prenais tous les jours.

Tu la leur enverras demain.

(b) au pass& composé Je vous 1'ai passée.

Je 1'y ai pris une fois,
Tu la leur as envoyée hier.

(c) verbe + infinitif Je vals vous la passer.

Je pouvais 1l'y prendre tous
les jours.
Tu veux la leur envoyer.

(d) 8 1'impératif négatif Ne me la passe pas!

Ne 1'y prends pas!
Ne la leur envoie pas!

LANGUAGE FUNCTION

- inviting others to do something

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Magic/Card Trick Demonstration

Skill areas:
Materials:
Procedure:

Listening, speaking

Whatever props the demonstration calls for.

The teacher first gives an explanation of a mind-reading
demonstration which is illustrated on the following page. He
indicates the magician's instructions. (This comic strip serves
as an example for the students.) .

Students then break up into groups of 3 or 4. Each group picks a
trick to demonstrate to the class, preferably one involving props
and audience participation as this would necessitate the use of
the above structure.

The class audience tries to guess how each trick is accomplished.
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Students break up into groups. Each takes a theme and completes a
list of 10 rules. The rules may be tongue-in-cheek or serious
statements about the habits and customs of modern society.

The class may compile an etiquette guide of which each student
receives a copy.

3. Problem—Solving

Skill areas: Writing (or speaking)

Materials: Paper, pens

Procedure: Each student elaborates a problem involving a few people and
writes a letter asking for advice to the advice column of the
school newspaper.
The letters are collected and redistributed. Each student writes
an answer to a letter, and contributions are read aloud or
submitted to the school paper.
The students may do the activity in the form of a phone-in advice
show involving a panel of experts.
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LANGUAGE FUNCTION

- asking for directions

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Finding One's Way Around a New City

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Directions flowchart

Each student receives a copy of the directions flowchart. The
above structure will be used by the students within the pattern
suggested on the flowchart to ask questions about location,
distance, direction, etc., for places and activities of interest
in an unknown city. (This activity may be useful for a class
field trip, for example.)

First, the teacher points out major aspects of the chart, such as
the two roles, that of asker and answerer, and the four basic
streams the conversation may follow, A, B, C or D.

The teacher may then try out one or two streams impromptu with one
or two students so that the class may better understand how the
chart works.

Then students individually note down half of the conversation,
taking either the role of asker or answerer for two streams.
Next, students try out oral practice of invitations for a whole
conversation in pairs. They may try out more streams and switch
roles.

The teacher circulates and helps students out with areas of
difficulty.

The teacher may then do a summary of grammatical points and
particular functional difficulties for the benefit of the whole
class. The class also goes over alternatives for the function
boxes.
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tous les professeurs seraient gentils. Je commencerais ma journée
avec le frangais et puis... etc.

A class discussion could follow where students could talk about
the things at school they would like to see changed and whether or
not the proposed changes would ever be possible.

3. Que ferais—-tu?
Skill areas: UListening, speaking, writing
Materials: None
Procedure: Prepare a list of questions to ask the class. Ask questions to
the whole class and give students time to come up with individual
responses.

Examples of possible questions:

Que ferais-tu...
si tu gagnais 10 000 $?
si tu apercevais un voleur 8 la fenétre de ton voisin?
si tu &tais perdu dans une ville que tu ne connaissais pas?
si tu enfermais tes clés dans ta voiture?
si tu n'avais pas assez d'argent pour payer ton repas au
restaurant?
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= asking for clarification, clarifying

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Establishing the Details of an Accident

Skill areas:
Materials:
Procedure:

Listening, speaking

Poster of the scene of an accident, instruction sheets

Students are shown a large picture or poster of the scene of an
accident shortly after it has taken place. Students break up into
three groups, A, B, and C, each of which will deal with one stage
of the scene. (before, during and after)

Each group receives a sheet with three to five instructions for
clarifying details of the accident for their assigned stage. (e.g.
BEFORE: Décris ce qui provoque 1l'accident. Montre ce que font les
participants pour se protéger. Explique ce que font les

témoins.)

Each student thinks up answers for the directives his group has,
using both clues in the picture and his own imagination,

When everyone is ready, students regroup so that each new group
contains one Group A student, one Group B student and one Group C
student. Each new group together establishes the complete
accident story, plecing together their answers to their original
group questions into one coherent whole.

One representative from each group orally recreates the accident
as his group saw it, for the class. The class identifies
differences in the accident stories.
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était trés jolie.

(b) verbs with '&tre' as an auxiliary Marie est partie avec Richard.
Ils sont sortis ensemble.

(¢) reflexive / pronominal verbs Elle s'est lavée.
Elle s'est lavé les mains.

LANGUAGE FUNCTION

- seeking factual information about
things, people, events.

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Billboard Messages

Skill areas: Listening, writing

Materials: Paper, pens

Procedure: Students think up a short note in which they ask someone (a
teacher, parent or friend) to return an item that had been lent to
them. (e.g.: a book, clothes, sports equipment, etc.)
Students write down their messages on a large noticeboard or on
the blackboard. In their messages, each student asks what has
become of an the item lent.
Then, each student looks for the message addressed to him/her and
writes down an answer.

Example

MIKE! Qu'est-ce que tu as fait de mon ballon de basket?
MARC

Mike finds the message and answers as follows:

Je 1'ai prété a Jeff.
MIKE

mxmamwm"

A Sonia

As—tu encore la jupe de Suzan?
Non, je la lui ai donnée.

SONIA
p.s. Veux—tu son pantalon? Je 1'ai encore.
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LANGUAGE FUNCTION

- expressing intention/promising

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Selecting a student representative to help organize a school dance, a class
pizza party or the annual winter carnival

Skill areas:
Materials:
Procedure:

Listening, speaking, reading, writing

Candidate evaluation forms

The class is divided into 3 groups. One student in each group
becomes an election candidate. That student and the group prepare
their election platform indicating what they plan to accomplish on
the committee (e.g. question budget, participation extérieure,
groupes musicaux 3 faire venir, etc.).

When the candidates are ready, they must present their plans to
the class.

A five-minute question period is then set aside for each
candidate.

Each student fills out an evaluation form as the 3 candidates
present their plans to the class in turn.

Students then vote, referring to their evaluation forms to help
them make the best possible choice.

Votes are counted and the winner is announced.

Example: grille d'évaluation (une pour chaque candidat)

Passable Bon Trés bon

1) Le/la candidat(e) est dynamique

2) Présente des idées réalistes

3) Apporte des idé&es nouvelles

4) Représente tous les int&ré@ts de la classe
5) Défend son opinion

e
DN NN
W W W ww
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LANGUAGE FUNCTION

- expressing wishes/desires

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. Guided Imagery Activity

Skill areas:
Materials:
Procedure:

Listening, speaking
None
Tell students to put their heads on their desks, close their eyes,
and get comfortable. Allow them a few moments of relaxation.
Then tell students, still with their eyes closed, to think of what
would happen and what it would be like:
- if they were - rich
— a famous rock star
- the school principal
= 1f they owned - a motorcycle, etc.

Pause for a few minutes in between each of these suggestions to
give students sufficient time to form images and ideas in their
minds.

Students then get into groups and tell each other what they had
pictured in their minds during the relaxation period.
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results on the board.
Sample questions:

1. Si tu pouvais manger de la glace/des &pinards/des frites pour
diner, combien de fois par semaine en mangerais-tu?

2. Si tu pouvais te coucher 3 1 heure du matin, combien de bois
par semaine le ferais—tu?

3. 81 tu pouvais avoir des chats/des chiens, combien en
aurais—tu?

4. Si tu pouvais choisir un nombre de frdres/soeurs, combien en
aurais—tu?

5. 81 tu devais choisir un pays ol passer les vacances, quel pays
choisirais—tu?
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LANGUAGE FUNCTION

- reporting/describing

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. Telephone
Skill areas:
Materials:
Procedure:

Listening, speaking

None

The class is divided up into 3 groups. Provide one person in each
group with a short text, a cartoon, or a picture that tells a
(short) story. That person in each group begins the game by
telling a story to the person next to him. He/she whispers the
story so that no one else in the group can hear it.

The second person then repeats the story to the next person, and
SO om.

The last person to hear the story says it out loud for the benefit
of the group (e.g. Il dit que...). Together, they all verify that
the details are accurate.

NOTE: In this activity, the aim is not to repeat the sentences
word for word as heard, but to give the correct details of the
story.
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LANGUAGE FUNCTION

= narrating

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. The Intruder Comic Strip

Listening, speaking

Story summary as indicated.

Read or distribute the following story to the class.

Skill areas:
Materials:
Procedure:

H.
2.
3.

4,
5.
6.
7.
8.

-

Quelqu'un frappa 3 la porte.

Un homme ouvrit la porte.

L'inconnu entra dans la maison et ferma la porte derridre
lui.

Il sortit un pistolet.

I1 commanda 3 1'homme de se diriger vers la fenétre.

I1 lui demanda d'ouvrir la fenétre.

I1 lui dit de sauter par la fenétre.

I1 ferma la fenétre et s'en alla.

Students then get into groups of 3 and attempt to make up an
explanation for this sequence of events.

One representative from each group then relates its explanation
the class.

to
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- expressing whether something is
considered a logical conclusion

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. What Hmooo.w
Skill areas:
Materials:
Procedure:

Speaking, reading

Cue cards

Students get into groups of two or three and the teacher
distributes cue cards with questions using the above structure to
each group. There are as many cue cards as students.

mxmsmpmu

"Que serait-il arrivé si:

1. les Japonais avaient découvert le Canada?
2. Hitler avait gagné la guerre?
3. 1'homme n'avait pas découvert la roue?"

One student in each group reads out the sentences one at a time.
Each student in the group says one consequence that the sentence
could entail and one member of the group volunteers to jot down a
few words on the cue card to help them remember each idea.

Then each student takes a cue card and pairs up with a student
from another group. The pairs exchange the information contained
on their cue cards.

A group discussion and pooling of ideas would be a good way to
finish this activity.
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LANGUAGE FUNCTION

- giving advice

SUGGESTED ACTIVITIES FOR REINFORCEMENT

1. A Dating Guide

Skill areas:
Materials:
Procedure:

Listening, speaking, writing
Paper, pens

The class is told that it will make up lists of what not to do on
the first date and it is then divided up into two groups according
to sex. Therefore, the girls will make up a list of what not to

do on a first date from their point of
a list of their opinion of what not to
One member of each group volunteers to
findings to the class, and the teacher
the board as they come up.

When the two lists have been divulged,
their differences and come up with one
entitled "A Dating Guide".

view, and the guys make up
do.

present the group's

notes down main ideas on

the class must then discuss
comprehensive list,
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partie en voyage.

LANGUAGE FUNCTION

= narration

SUGGESTED ACTIVITIES FOR REINFORCEMENT

l. Telling Stories

Skill areas:
Materials:
Procedure:

Listening, speaking

Paper, pens

Students each make up one sentence using the above structure.

The teacher collects the sentences and puts them in a hat.
Students get into pairs. One student draws a sentence from the
hat and reads it out loud. The partner must make up a story that
explains the sentence. When finished, he/she then draws a
sentence for the first student to explain, and so on, until all
the pairs have had a turn (e.g. Student A: Ga fait trois ans que
je ne t'ai pas vu. Student B: C'est parce que j'ai beaucoup
voyagé. Je suis allé &tudier en Afrique. Je suis tombé& malade
aprés une année d'études et je suls resté dans un hdpital pendant
6 mois. J'ai voulu retourner au Canada apr@s ¢a, mais il y avait
une une guerre civile et je ne pouvais pas partir. Aprés ca, je

suis allé en France, old j'ai complété mes &tudes. Voil3d!).
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seconaes plus tard, 11 a entendu un coup de reu et 11 a 1mmedlatement
appelé la police.

Lorsque les policiers sont arrivés sur les lieux du crime, ils ont trouvé
la porte de 1'appartement entrouverte. Dans la pidce il y avait une
jeune femme. Elle portait un imperméable. C'é&tait Mademoiselle Roberge,
la secrétaire de la victime. FElle tenait un fusil et elle criait: "I1
est mort; il est mort!™

Sur une chaise, prés de la fenétre, il y avait le corps de M. Larochelle,
un avocat. Il &tait mort. Sa téte reposait sur le clavier de sa machine
3 écrire. Dans sa main il tenait une publicité d'une importante
compagnie de voiture frangaise.

Les policiers ont remarqué que la vitre de la fentre était cassée. La
fenétre &tait ouverte et il y avait de 1'eau sur le plancher. Il y avait
aussi des éclats de vitre dehors dans le jardin. TIls ont aussi vu des
empreintes de pieds faites par une femme. Les empreintes pointaient vers
la maison.

Dans la piéce, il n'y avait rien d'exceptionnel, sauf quelques gouttes de
sang sur le plancher et un peu d'eau pré&s de la fendtre. Tout le reste
était normal.

Lorsque les policiers ont parlé 3 Mlle Roberge, elle leur a dit que

M. Larochelle &tait son employeur et qu'il lui a demandé de venir
chercher des documents trés importants. Lorsqu'elle est arrivée, elle
1'a trouvé mort dans sa chaise.

Répondez aux questions suivantes:

1. Est-ce que M. Larochelle s'est suicidé ou est-ce qu'il a &té
assassiné? Expliquez.

2. S§'il a &té assassiné, qui est le meurtrier?
M. Renaund, Mlle Roberge ou quelqu'un d'autre?

Solution:
M. Renaud is the murderer.

The victim left one clue, the picture of a European car
advertisement. (Renaud = Renault!)
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4) Le professeur d'&ducation physique vient de crier aprds un de

-

tes amis 3 propos de son devoir. Il a fait g¢a devant tout le

monde.

Tu sais que la vie familiale de ton ami est difficile

et que cela affecte sa capacité de travailler.
- Tu prends le professeur 3 part et lui demand: d'&tre moins

sévére envers ton copain.

-

- Tu prends ton ami & part apr@s la classe et tu le consoles.
— Tu ne fais rien parce que cela ne te regarde pas.

5) L'ami de ta meileure copine te t&léphone pour t'inviter 3

-

sortir avec 1lui.

- Tu acceptes 1'invitation, mais tu n'en dis rien 3 to copine.

-

- Tu refuses l'invitation et tu n'en dis rien 3 ta copine.

- Tu discutes de 1'invitation avec ta copine avant

de décider
quoi faire.

2. Qu'est-ce qu'il faut?
Listening, speaking, reading, writing

Skill areas:
Materials:
Procedure:

None

Ask students to make a short list of their answers to the
following questions:

'Qu'est-ce qu'il faut pour avoir de bonnes vacances?'

Possible answers would include e.g.

- 11
- 11
- i1
- i1
etc.

faut partir.

est important d'aller ol il fait beau.
est nécessaire d'aller avec des amis.
vaut mieux ne pas aller avec les parents.

Other possibilities: 'Qu'est-ce qu'il faut pour avoir une bonne
soirée/un bon mariage/pour &tre riche/pour se débarrasser de la
pollution/pour &tre &lu comme politicien/etc.'
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determining which of the commercial programs currently available will best
serve the needs of teachers and students in each jurisdiction.

Materials

Sample materials are available from publishers. Sales representatives are
usually very cooperative in providing materials for examination with a view
to possible implementation. For pilot puroposes, a reduced price is
sometimes available. It is important to have available for examination all
of the components of a commercial program in order to assess it in a fair
manner.

Program Evaluation Committee

The Director of FEducation, Superintendent and Principal(s) establish a
committee which will include interested and experienced teachers to study the
materials and to recommend one or more programs for pilot or for use.
Teachers are involved because of their knowledge of the students' needs and
in order to ensure some ownership by those who will implement the program and
make it work. TIf time does not permit a pilot, the committee may recommend
the material for immediate implementation.

Understanding the Commercial Program

An important first step is to obtain a detailed explanation of the
philosophy, organization and intent of the commercial program. This can be
provided by the author(s), by a consultant hired by the publishing firm to
explain and promote its program, or by a teacher who has experienced success
with this program in a similar context.

The Pilot

After carefully examining each company's materials and after hearing their
presentations, the Program Evaluation Committece may recommend that one or
more of the programs be piloted. Teachers involved in the pilot should
include some who are more experienced, some with less experience and some
with different levels of competence in French, in order to predict the
success each program would have when used by the core French teachers in
general. Sometimes publishing firms sponsor summer courses to help teachers
who will be using their program.

At regular intervals, the pilot teachers report to their colleagues,
identifying strengths and weaknesses. Teachers not involved in the pilot
project may wish to try certain selected activities or units with their own
classes.
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Low

A.
The
1.

10.

General Considerations

commercial program:

provides a general philosphy and orientation
which coincides with the one outlined in the
appropriate Curriculum Guide, focusing on an
oral appraoch and the need to develop communi-
cative as well as linguistic competence.

although prepared for a different context,
can be adapted to a local situation where
much less time is available to complete the
program

is suitable for the starting grade level in
this jurisdiction

provides a Teacher's Guide which explains
fully the philosophy and orientation of the
program

provides a complete set of audio and visual
materials, reducing teacher preparation time

is available at a reasonable cost

can be integrated with programs in use at
lower/higher grade levels

encourages an integrated approach to listening,
speaking, reading and writing

uses a balance of formal instruction, practice,
and communicative activities appropriate to the
student's stage of development

provides methods for evaluating students which
relate to instructional objectives and which
occur at suitably frequent intervals
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D.
The
1.

encourages the revision of teaching/learning
strategies when necessary

suggests learning activities which provide
challenge and satisfaction

includes student-centered activities including
group work

Language Use

commercial program:

has a philosphy and orientation which corresponds
to the goals and objectives for the Core French
program as outlined in the appropriate Curriculum
guide

accepts communicative competence as an essential
goal for language study and as a Common Essential
Learning skill

leads students from structured content to free
communication of their own ideas

provides activities where meaning is central

suggests language use activities for a variety
of real or simulated situations

provides or encourages opportunities for varied
aplication of language skills (large group,
small group work, narration, dialogue)

suggests evaluation strategies which measure
students' progress in communicative competence

presents cultural activities which illustrate
language use by Francophones

provides opportunities to integrate French
with other subject areas
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Students are evaluated by their teachers. While this evaluation can be con-
ducted in a variety of ways, to achieve a variety of purposes, success is
contingent upon the teacher's knowledge and understanding of evaluation func—~
tions, principles and procedures. The importance of the development of
teacher competencies in student evaluation cannot be over-emphasized.

For a full discussion of the evaluation process, please refer to the Depart-
ment of Education document "Student Evaluation — a Teacher Handbook for Divi-
sions I, IT, III and IV" published in June, 1983.

A. Function of Evaluation¥*

1. To Improve Learning

a) To assess student progress.

b) To review decisions about student progress.

c¢) To establish levels of attainment (standards) against which
student performance can be measured.

2. To Provide Information on Student Progress

a) To indicate to the student the progress he/she is making in
meeting specified objectives.

b) To indicate to the teacher how effective his/her teaching has
been.

c) To provide information regarding the effectiveness of school
programs as they relate to specified objectives.

3. To Assist With Administration and Counselling

a) To provide background information for counselling and guidance.

b) To identify student potential for subsequent education
experiences.

c) To facilitate the making of decisions at the classroom, school and
system levels with respect to student placement.

*Taken from: Student Evaluation - a Teacher Handbook for Divisions I, II,
IIT and IV, Saskatchewan Department of Education, June 1983.
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objectives and be based on familiar classroom activities.

Students

should always be given the opportunity to practise and apply their skills
in the ways in which they will be assessed on their mastery of them.

The chart below indicates the various tests which can be administered in
different situations and for different purposes.

Types of Tests
1. Aptitude Tests Achievement Tests
Proficiency Tests Attainment Tests
Placement Tests
2. Formative Tests Summative Tests
3. Criterion Referenced Tests Norm Referenced Tests _
4. Diagnostic Tests Prognostic Tests
Progress Tests
5. Teacher—Made Tests Standardized Tests
6. Perception Tests Production Tests
Comprehension Tests Tests of Integrative Skills
7. Simple Skill Tests Mixed Skill Tests _
8. Discrete Point Scoring Tests Global Point Tests
General Impression Scoring Tests
9. Pre-Tests Post-Tests
Re-Tests
10. Quizzes/Tests Examinations
11. Open—Ended Answer Tests Multiple Choice Tests

Teachers are reminded of the following considerations in relation to

evaluation:

1. °

Aptitude, Proficiency or Placement tests are used as a predictor of

success.

° Achievement or Attainment tests indicate the level of proficiency

attained to date.
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e a0l a SLIHLICLLy Objecilve marxking scheme should not prevent
the administration of such a test. Oral production tests should be
an integral part of the evaluation process.

Single Skill tests deal with only one of the four communication

skills: listening, speaking, reading, or writing. For example, a
quiz testing the oral discrimination between the (y) and (u) sounds
in rue-roue, lu-loup, bu-boue, su-sous, etc...

Mixed Skill tests deal with more than one communication skill. In

the same examples, if the student sees the words (reading) and
speaks them aloud (speaking), more than one communication skill ig
involved.

Discrete Point Scoring tests are designed to test a student's
knowledge and mastery of a specific language item.

General Impression Scoring tests are used to assess the student's
ability to communicate ideas in context. The mark is based on an
overall impression measured against pre-determined criteria.

Pre—tests give the teacher a clear idea of what the student already
knows in order to establish the starting point for a given
presentation.

Post—tests are given at the end of the lesson. They may be the
same as the Pre—tests or may be parallel tests.




Isuoear  (T1)

+1003 Sujonpoad paed jaodaz

B f12x1sw Suleq 3InoylTtm SuTuaeoa] 2IBIT[TOR] pue usyjJuaiils

03 ATuteuw pou8Tsap °1e saanpadcoad uoIjeNIEAD 243 IBYJ SaNnsu?
asyjany T1Im jedyoutad 3yl °STTTHS UOTIBOTUNEWOD B AJUTeW
psute aSen3ue] puod@s B jo Sufyoeal 8yl jo sjuswaanboax ayj
SutoTJIa0BS ‘a8A®MOY ‘3Inoylfm [ooyds 9yl jJo Aorrod Zurisald
TIea®A0 2yl Yy3Tm soproutoo meafoad Buyisal ayl eyl sansus
TTI# fedioutad 8yl -wea8oad yousalg 2100 3yl Jo saarjoalqo
2y3 109w 03 SJjUSPNIS pue I92Ydeal 24yl 10J 2[qTssod 3T sayew
juswuoifau® Sutuies] Teisus3 2yl eyl saansud Tedioutad oyl

Tedtoutag (D

Tooyos (@

*S3U9pNilS pue sasaydeal SIT

¢ £37unuwod jeyl JO suoTjeloadxd OT3ISITELI 9yl 3091Jea TTIm weaload
Butise3 9yl +3jusuodwod aaTidepe STyl IunodOE® OJUT 9jeI TIIM
saanpoooad uofleNTRAD pu®B <2319 ‘SuTllqeiowrl 23enbeope ‘syeTraejeu
81qe3rns ‘sasydeol poarjrrenb Jurpraoad Aq suoTITpuod JuTuaes]
wnwijdo apracad o3 jdwejje spaeoq [OOYdS °*UOFIBNITS [EBOOT 9yl 03
woyl @93eT[2a pue 3depe jsnm UOTITPPR UT Pue SIUTTSPINS wNTNOTIAND
ueMIyD3IBNSEBS 92Uyl Ul paurrino saarloalqo ay3z jdope spaeoq Tooyos

spaeog Tooydos (4

*20anosai B se pasn weafoad

[e1oaswwe2 LuB JO 3jusjuod 9yl £q ueyl aaylea saarivalqo orzsyyesa
9s9yl £q popInd aq pInoys sa3ianpodoid UOTIBNTEBAH °UOTIBNTBAD
juapnis J[B JO ©103j3a9yl pue Juryoesl JO SISeq 9yl wWioj [Ie pInoys
Pue uemayoaeyses uTl weaSoad yousaqg 2100 ® UT 9TqTSEa] 2a® sapTnd
2sayl ul peolels saarloalqo TeanjInd pue [eRUIPNITIIE “OT3sTn3uTl
Y], -°sTseq apIm-sdutsoad ® uo sweaBoad youaij SI0D I0J UOTIDAITP
sopIa0ad UOTIEBONPY UBMBYDIBYSEBS “sSapInd wnindTiind s3] JOo sueau Ad

uoT3IedNpPHE uemaydIIeyseg (B

A3TTTqTsuodsax paaeys v -1

uemMayD3BYSBS U sweifoid Youalg 910) UT UOTIBNTEBAY I0J SUOFIBPUIWWOIIY °*(

- 0¢¢ -



ML A AY ARV AUVUULGV Al CAaulll alTaese

A chart has been prepared for each of the areas of language study:
oral comprehension (listening); oral production (speaking); written
comprehension (reading); and written production (writing). These
charts have been prepared as an alternate way of expressing
curriculum content in the four language study areas. They are
intended to clarify the skills students should be encouraged to
develop and to indicate a variety of ways in which material may be
presented. Since all evaluation should reflect classroom procedures,
the charts may be used as a guide for teaching as well as for
evaluation purposes.

In each case the aspect of language study has been identified (e.g.
written comprehension - reading) and the specific skill has been
analysed in terms of the type of comprehension/production possible in
the classroom (purpose). An indication has been given as to the
relative importance of each type of comprehension/production in the
course (percentage). Ways to expose students to each type of
comprehension/production have been listed (medium) to ensure variety
of presentation. The skills needed by students to perform well in
any given area are identified (skills) and some indication of their
relative weighting has been suggested.

In all cases, the different purposes and the component skills must
be taught and evaluated. The listings under the heading 'medium'
are simply suggestions of ways in which varied material may be
presented to the students. The medium to be used remains the choice
of the individual teacher.

In a communicative approach, oral comprehension, oral production,
written comprehension and written production are taken to be inter-
related aspects of communication rather than separate skills and it
is essential that both teaching and evaluation procedures take this
into account. Evaluation in any particular skill area should include
an assessment of the students' ability to communicate ideas in
specific situations that are as realistic as possible.

Whenever possible and within the limits of the students' experience,
teaching and testing of language skills should include utilisation,
comprehension and appreciation of authentic materials, both oral and
written.
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PRONUNC
INTON:
LIAL
RHY"
SMOOT!
STRUC
VERB I
VOCABULALI
CLART’
MESS
QUALT?
MESS.
SUGGE
PERCE}

SKILLS

PURPOSE MEDIUM

oral reading

oral
SPEAKING TO presentations
CONVEY role-playing 40
INFORMATION dialogues

C.G. activities

phone

conversations

giving
SPEAKING instructions
TO GIVE playing games 20
DIRECTIONS giving

directions

oral

presentations
EXPRESSING debates
OPINIONS, role-playing
EMOTIONS AND conversations 30
ATTITUDES singing

drama
SPONTANEOUS conversations
SPEECH singing 10

ORAL

PRODUCTION (SPEAKING)
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SKILLS

PURPOSE MEDIUM
filling in form
WRITING TO résumé
CONVEY letters
INFORMATION postcards 50
messages
written answers
paragraphs
recipes
directions
WRITING TO instructions 10
GIVE maps
DIRECTIONS games
warnings
WRITING TO editorials
EXPRESS letters
OPINIONS AND | postcards 30
FEELINGS surveys
questionnaires
written answers
CREATIVE compositions
WRITING poetry 10
songs

WRITTEN PRODUCTION (WRITING)
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The list of resource materials includes the following information: Title,
Author, Publisher, Description, Recommended level. (The recommended grade
level for the resource material is meant to serve only as a guideline and the
actual level will be determined by the interest and ability of the individual
class). The publisher is abbreviated and cross referenced to the list of
distributors under useful addresses, section XIII.

A. Supplementary Reading
1. Books
LE FRANGAIS CHEZ NOUS - G. Robert McConnell, fditions Aquila (AQU)

A richly illustrated, full-colour series of 12 cultural readers. Each
component of the series features a carefully graded linguistic
progression and is set in a different francophonme community. A
detailed teacher's manual accompanies each component and features oral
activities, blackboard activities writing activities, art and acting
activities.

Titles: 1. Bonjour Marc

2. Bienvenue 3 Timmins!
3. Chez les Dubé

4. En route!

5. Bienvenue 3 Ottawa!
6. La famille Tremblay
7. Vive 1'hiver!

8. Visite & Hull

9. Bienvenue 3 Noglville!
10. Chez les Giroux

11. Salut, les cousins!
12. Bonne Féte, André!

Level: 7-8
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Level: 9-10

- Visite 3 Montréal - Visit to Montreal during the Saint-Jean Baptiste
Festival. Dialogue format with exercises and French-English vocabu-
lary. Verbs in present tense.

Level: 9-10

— Voici le Québec - Reading selections about Quebec dealing with
topics such as cities, industries, customs, geography and sports.
Exercises and projects, French-English vocabulary. Verbs in present
tense.

Level 9-10

- Salut Québec! - Presentation of different aspects of Quebec city
through dialogues and reading texts. Grammatical explanations and
questions included. Verbs in present, past, imperfect and future
tenses. Marginal glossary and French-English vocabulary at end.

Level: 10-12

- Vie du Québec - Book deals with a restaurant, a party and a tour of
Montréal through dialogues and reading selections. Verbs in pre-
sent, imperfect and future. Grammar explanations, exercises and
French-English vocabulary included.

Level: 10-12

J'AIME LE QUEBEC - G. Robert McConnell, Editions Aquila (AQU)

A series of 4 cultural readers which aim to familiarize students with
the province of Québec. Each text focuses on a different region and
presents the diverse faces of the province through text, maps and
photos.

Level: 9-10

Titles: La Gaspésie Le TLac-Saint-Jean
Le Saguenay Les Laurentides
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AVENTURE A GASPESIE - Omer Latour and Claudette Robinson, J.M.
Dent and Sons (F&W)

Adventure story which takes place in Gaspesie and involves a plot to
steal a famous painting. French vocabulary and exercises included.

Levels: 8-10
AVENTURE A OAKVILLE - Omer Latour et Claudette Robinson, J.M. Dent
and Sons, (F&W)
Adventure of a heroin ring and problems encountered to prove innocence
of Michel Leblanc. Written mainly in present tense and contains

excercises.

Levels: 8-10

PARLEZ-MOI - OECA Staff and Nada Dimitrievich, 64 pages (CCP)

Supplementary French reader that is an adaptation, in comic strip
format, of 10 of the episodes in TV Ontario French series. Parlez-moi
teacher's manual is available.

- Sol au restaurant - Sol et le Sapin de No&l

- Sol et le voleur - Sol et le facteur

- S0l et le météo - Sol au magasin de chasseurs
- Sol et le médecin - S0l 3 la bibliotéque

- Sol et le mecano - Sol et la maison hantée

Level: 7-9
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- La souris de ville et la souris des champs.
- Le lion et la souris

- Le lidvre et la tortue

- Le berger et le loup

~ Les souris, la clochette et le chat

- La lati@re et le pot au lot.

Level: 8-10
COLLECTION LIRE - Yves Bouchereau and Robert G. McConnell -
Editions Aquila (AQU)
Series of 12 books dealing with a variety of different topics. Voca-
bulary makes use of French-English cognates and word repetition. Each

book includes French-English vocabulary as well as numerous exercises.

- Les dragons de Lacolle - Amusing discovery of dinosaur skeletons
near a Québec village.

- L'énergie - Man's discovery and dependence on energy.

- Les Gamiens arrivent — A visit to earth by green men from the planet
Gamma.

- Les grandes inventions — A history of great inventions.

- Les iles fantdmes — The disappearing islands of the oceans.

- Mission S~14 ~ Further adventures of the Gamiens on earth.

- Les monstres du Lac Champlain - Prehistoric water monsters visit the
1976 Olympics.

- Le mystére du jeune pharaon — The discovery of the tomb of the great
"Pharaon Toutankhamon”.

- Le mysté@re du triangle des Bermudes — Bermuda Triangle story.
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A la station—service = Les travaux ménages

- A 1'hétel - A 1'hépital
= Au snack-bar - A 1'agence de voyages
- Au magasin de disques = A la banque

Au téléphone
Un job d4'été

Au restaurant
Le rendez-vous

Level: 9-10 Level: 11-12

FRENCH EASY READERS - Irwin Publishing Inc. (IRW)

A series of classic stories adapted for students of core French. The
readers relfect as much of the style and flavour of the original works
as possible and are based on controlled vocabulary and structures.

Niveau 1

- La rue aux trols poussins/Le mari de Mélie, Georges Simenon
= Le livre de mon ami, Anatole France

Lettres de mon moulin, Alphonse Daudet

Le voleur d'enfants, Jules Supervielle

Poil de carotte, Jules Renard

Level: 9-10

Niveau 2

- Enigmes, Georges Simenon

- Maigret et la fantdme, Georges Simenon

- Maigret et le clochard, Georges Simenon

— Les enfants terribles, Jean Cocteau

- Le diable au corps, Raymond Radiguet

- Le grand Meaulnes, Alain-Fournier

- Les petits enfants du sidcle, Christiane Rochefort

Level: 10-11



&

L R e -

yjoq Suysn youaij Teanjeu ‘IeSTD UT USIITIM SI8peaa T JO SOFISS ¥

- - B % -

(ndv) eitnby suorlipd - SAYILSAW - SAANADFT - SIIOMY

01-8 :1°ae°7]

* SJUBWNDO0P
usT03s 9A91a3@a 9of7od dysy Asyi ‘sainjuaApe SNOFIBA 1933y °S9Tds
Aq poddeupTy 2ae ULIPTIYD 113qoY 8yl ‘BMEIIQ U] — SYTOA S3D109S SIT -

«193dooyTay ® £q penosaa Buyeq pue 93T s,19ddeal e Butiaes
dn pus ‘@0B1 OOP-T3S B UO JJO 385 BUUY PUB UBA[ - P3TU0JOW UY -

*Buta BuirS88nms Znap e ur
dn 3ySneo 398 pue Sujysyj o8 senboel pue ueB9[ - S3SN3IP3UBP XNEBI SV -

-adeos?o
03 @3el @9yl o3jul 3IJTI° e Jjo dunl uaapTTIyd @yl pue Ino SIea1q 3ITJ
3se103 B usym 2iaewiyStu B ojuf suini dwed Iiswung - 33I10J UD SINJUDAY -

*3UTW
psuopueqe ue uj A[fuej oyl sdeil YOFym aYOUBTBAE UER pUB JUIPJIOE
ute1l B £q POUSATIUS ST I3ANODUBA UT ABPITOY I23UImM Y — dYDUBTBAE,T -

*so1zznd piom pue Apnis LieIngedoa ‘uoysudyaadwod UIIITAM puB

{B10 10J S19MSUEB PUB S9SIOI9X® UM OTQRIIBABR [ENUBW S,I3YdEI] *25Ud]
juesaiag -sjuaTeafnbe ysyTSug ou yatm 88esn Lie(ngedoAa SPTM ATTuE]
upTpeUR) B INOQE Saianjuaape s[qeqoiduy jeymadwog °S}00q ¢ JO SVTI9S

(M34) €suog pue jua@ °W°[
‘2ANBUITTTIA OT[°TABK I8 2puoie’]
puelroy ‘osfqniany Ano-uedf - LYAG0Y ATIINVA V1 A STANINIAV SH'T

CI-11 124897

Toudeg [eooael ‘°o1W BW 9P NBIIBYD 9T -
auaap soIn[ ‘suny el B 21193 B[ ¥(Q -
19ssoy ydasor ‘uoly o7 -

jef0a] Tauay “so(neda saT ans 831Y) €T -
€ NMBIATIN

- 8¢CT -



Level: 8-12

DIALOGUES SYMPATHIQUES - Anne Moreau, Copp Clark Pitman (CCP)

Thirty brief humorous dialogues illustrating features of culture in
French-speaking countries. They are presented with basic vocabulary
and structures and a variety of exercices - grammar, comprehension,
self-expression, verbs, scrambled sentences - follow each dialogue. A
teacher's guide is also available.

Level: 9-10

LES DUVAL - Anne Topping, Copp Clark Pitman (CCP)

This story about a French family and their greedy cat Minou is written
entirely in the present tense with a vocabulary of about 400 words.
There are no infinitives, comparatives, object pronouns or relative
pronouns.

Level: 9-10

OPENINGS IN FRENCH - Steven Glover, Copp Clark Pitman (CCP)

Three entertaining stories which combine a lively cartoon approach
with plenty of reinforcement of basic vocabulary and structures.

- Chateau Mordeau - a story about the hectic life of a present-day
vampire in his crumbling castle.

~ Victor Vaurien - the plight of a photographer for whom nothing ever
goes right.

- Superrobot - an adventure describing the most unusual crime-fighter
of them all.

Every two page episode is followed by two pages of exercises:
comprehension, role-playing, vocabulary and basic writing.

Level: 9-10



| e o . T et L, o
03 sjuspnis 23eafijouw sSufpeaa 1S9a9IuI-Y3TH °LAITNOTIFIP pue Yyiduof
Jo 19pao uf paduanbes sBujpesa ujejuUCD 7 pPUY | Si19pEAl BUWRIOUBJ YL

(HIH) epeue) yieaH *D°q
‘9339TBA °W BOD9QIY ‘9339TBA [NEJ-UBS[ — SYAQVAY VWVIONVd HHL

11-0T :T=A971

STIEed B 3JIOR
inzy,p 23Q) B[ ans 3wWfA) :SITITL

*osuadsns pue andtajuyr ‘A193s4W USIqEOD SITI0IS DINJUIAPE

989Yy] ‘S9[19S SUBTPBUEBD XNEBIIBYD 9Yl 03 JBWIOI UT IBTTWIS °S3IX3)
9sayl 103 gsodwoo gssed pue 3yejaieduwy 2yj Jo 9IpaTmouly B pIdU SIUIPNIS
*90uUB1] JO BOIE® JUDISIFIP B UT 39S UYOEO SI3peal PaleliIsniF ¢

(d00) uewirg Raer) ddop ‘sweITTTM 312qO0y pue i9selg ue] - FJO4NA NI

0T-6 :T®Aa97]

s8ujadg jjueg ne aafue(q
ji0x TeLoy ne Julapyoul
JPU3IUOIJ NEBIIBY) NEB 23Fnsinog :S9[ITL

*STTTNS 98enduey
doToAsp pue 31S2193u] Juepnis °3e[NEWIIS 03 2andTajul pue Li1d3sfw
‘aanjusAape aUTqUOD S3FI03s 9YJ °3Isodwod Pssed ayl jo Fparmouy

2mWOS Y3JTM Sjuapnis 1o0j poaud[sop siopeal poI1BIAISNITT ¢ JO SIOIIA38 ¥

(dp)) uewitd
yaer) ddop ‘smelTIM 1i9qoy pue Iaseay Ue] - SNATIAVNVO XAVALVHD
OHIO "HWPOJ
*20ouBag JO U081 TNIIInEaq SIY3 INoqe UOFIrmIOJUT punoildyoeq
sopn[ouj pue osusl 3jussaad 3yl Uuf A7@atiue ua33Tam ST 1T ‘poIealisnITl

TT®M °TPTW 2y3 ul Aepyioy uo ATJWej UBFSTIBJ © YIJM STedp 41035 oYy

(d09) uewirg jaer) ddop ‘Suiddo] auuy - SHINVOVA SANNOL

- ov¢ -



=yyLLLUL LU, DUUR LULLUUES VUVULAdDULaly <cliU COLHPICIelSIVE eAelCLSES
to precede story, as well as comprehension and discussion ques-
tions.

- Une Grande Surprise — Results of the misinterpretation of a
father's surprise in comic play form. Good variety of exercises.

- Le Jardin de la Mort - Mystery story written in present, past and
future tenses. Extensive exercises.

- La Maison Hantée: Le Marteau Rouge - Adventures of a group of boys
in a haunted house. Good vocabulary building exercises.

- La Pollution - Water, air and noise pollution dealt with as major
world problems. Individual or group projects included with a
variety of exercises.

- Tout est Bien qui Finit Bien - Comic play involving husband, wife
and mother-in-law. Present tense.

- Voyage 3 La Lune - Actual broadcasts between Apollo 8 and the bases
at Houston and Cape Kennedy are used to recount the space voyage
around the moon in 1968. Present and imperfect tenses. Numerous
exercises.

Level: 9-11

LES CLASSIQUES EN BANDES DESSINEES - Catherine Bry - Centre
Educatif et Culturel (CEC)

12 titles available grouped into 3 levels of difficulty. These
classic tales have been adapted for intermediate students. Richly
illustrated these readers have controlled vocabulary and structures
and exercises and questions are suggested.

Niveau 1

- Robinson Crusoé

—~ Robin des bois

-~ Le Scarabée d'or et autres contes fantastiques
- Les voyages de Gulliver

Level: 9-10
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SUR LES TRACES DE L'HIVER - Léonard Rosmarin and Bernard LeCerf,
Prentice-Hall Canada Inc. (P-H)

Series of brief articles, each dealing with a differenc aspect of a
Canadian winter: snowmobile invention, speed and figure skating, life
in the Arctic, Québec winter carnival and hockey. Written mainly in
present tense with French—-English glossary. Teacher's guide.

Level: 9-11

L'ESPACE EN JEU - Monique Nemni, Jacqueline Nemni, Prentice-Hall
Canada Inc. (P-H)

With astronomy as its theme this reader covers a variety of topics
including the solar system, the phases of the moon and ancient myths
and beliefs associated with astronomy. A wide range of activities to
develop both oral and writing skill is provided. A complete teacher
resource package is available.

Level: 9-11

POUR LE PLAISIR - Rose—-Héléne Arsenault, Armand Elbaz - Centre
Educatif et Culturel (CEC)

A collection of 4 illustrated readers designed to encourage reading
for pleasure. Contemporary themes, interesting characters readily
understandable vocabulary and structures.

Titles: Midi...boulevard Rosemont
Un certain été
Drame & Cap-Blanc
La grande course

Level: 10-12
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Level: 11-12

CANADIAN FRENCH READERS - Centre fducatif et Culturel (CEC)

A collection of 5 books aimed at knowledge and appreciation of French
Canadian cuiture. Short texts emphasizing both the content and
language. Illustrated.

-~ Contes Fantastiques du Québec. Roger Tremblay, Ren& Labonté.
- Readings emphasizing both the French Canadian culture and language
acquisition. Each section followed by a study section offering
suggestions as to vocabulary, comprehension and discussion.
French-English vocabulary.

- ftrangers de la Baie James. Roger Tremblay, André Bastien
Segers, Jean. - Struggle for survival in the northern wilderness of
Québec. Introduction to various aspects of the James Bay proejct
and French Canadian culture. Questions, exercices for comprehension
and a French-English vocabulary are included.

- Visages de la Chanson Québecoise. Roger Tremblay. Kovik. - A book
for the study of Québec singers such as: Mary Travers Bolduc, Felix
LeClerc, Gilles Vigneault, Claude Lé&veillée, Jean-Pierre Ferland,
Robert Charlebois, Pauline Julien and Diane Dufresne. This book
complements the poetry in book 5, Le Frangais International,
Vocabulary and comprehension exercises, discussion guide at end of
each section.

- Visages du Québec. Roger Tremblay, Henriette Major = Life in
Québec, Discussion on territory, inhabitants, history, work, seasons
and culture. Study and discussion possibilities suggested.

Includes a number of Québec recipes. French-English vocabulary.

- Visages de 1'Acadie. Roger Tremblay, Catherine Rubinger - Allows
students to discover the richness of Acadia through portraits of its
people, countryside, history, literature and arts.

Level: 11-12
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Speaklliy COUlLT1eS and rreichn Ccaltools, SLOoIles dllid dCtlvitles cain
easily be handled by the student. Notes for teachers and a student
workbook, ALBOUM, is also available.

Level: 7-8

BONJOUR - Scholastic magazines, (SCH)

BONJOUR is the second level of the Scholastic magazine series. Writ-
ten entirely in French it provides longer articles, more challenging
crossword puzzles and games to stimulate and interest the students.
Vocabulary 1s carefully graded over the 9 issues per year. A supple-
mentary teacher's guide is availble.

Level: 8-10

REVUES MENSUELLES FRANCAISES - Vanwell Publishing, (VAN)

Three new monthly magazines from France, now available in Canada.
These magazines contain games, puzzles, short articles and illustrated
vocabulary used in authentic situationmns.

Level: 7-8 Mdme

Level: 8-9 Jeunes
Level: 9-10 Ensemble

B. Multi-media Kits
a) The following list of kits introduces the French—-Canadian tradition of
folktales and story telling providing culture through folktales.
L'HABITANT ET SON MOUTON - Developed by OISE, (P-H)
Reading comprehension kit about an habitant who sells one sheep to 3

different people and goes to court. Components — one cassette, 35
student booklets, Village Scene Card, 6 character cards and teacher's

guide.

Level: 8-9 (minimum one year French reading experience)
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VISITE A QUEBEC - W. Campbell et al., (ADW)

Components in kit include a filmstrip and Teacher's Resource book.
Filmstrip takes students on a tour of old Québec City. Teacher's
resource book contalns introductory material, frame by frame English
film script, black-line masters of games, puzzles, quizzes and maps of
"Le vieux Québec”.

Level: 9-11

JOUR DE FETE A CALGARY - F.G. Howlett et al., Yale Book (YAL)

Components include 36 colour slides, 2 scripts at different levels of
difficulty, cassette of scripts, copies of activities, teacher's guide
and resource booklet

Level: 9-11

TORONTO: LA VILLE REINE - Yale Books (YAL)

A visit to Toronto... in French. Kit includes 36 colour slides of
Toronto, French scripts at 3 levels of difficulty, cassette of
scripts, three card games, various activities, suggestions for
teacher.

Level: 8-10
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Level: 9-10

LA METEO - R. Elsass, J. Howard, R. Ullmann, (OISE)

The resource kit is based on a simulated weather broadcast and can be
used to teach geography as well as French.

Components: reel to reel tape, flannel board map, 6 weather markers,
classroom maps, with duplicating masters, teacher's guide.

Level: 9-10

LE TEMPS DES SUCRES - R. Ullmann, V. Argue, M. Balchunas, (OISE)

Presentation deals with present and traditional methods of
sugaring—off in Quebec. The presentation is introduced by an Indian
legend using flannel graph figures.

Level: 10-11

Audio-Visual Materials

Educational Media Services has many French programs on audiotape and
videotape which are available to Saskatchewan schools. Numerous films
for teaching French as a second language are also available. Please
refer to the title index section of a current Educational Media Services
catalogue for a complete list of French materials. Booking procedures to
be followed are also outlined in the current catalogue. Recent acquisi-
tions to be distributed by Educational Media Services will be announced
in the French service bulletin "La Chronique”.

ICI RADIO-CANADA - CBC Enterprises (CBC)

Ici Radio—Canada le francais 3 1l'heure! is a new series from

Radio-Canada, the French language network of the Canadian Broadcasting
Corporation, available on videocassettes. Each video is accompanied by a
teaching guide.
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PARIS EN METRO - D.C. Heath, Apple, Beginner - Intermediate (HTH)
UN REPAS FRANGAIS - D.C. Heath, Apple, Beginner — Intermediate (HTH)
LE DEMENAGEMENT - D.C. Heath, Apple, Beginner - Intermediate (HTH)
LES SPORTS - D.C. Heath, Apple, Beginner - Intermediate (HTH)

EN VILLE - D.C. Heath, Apple, Beginner - Intermediate (HTH)

EN VACANCES - D.C. Heath, Apple, Beginner — Intermediate (HTH)

ASSOCIATIONS 2 - EXPRESSIONS SIMPLES - Emmanuel Chénard, Apple,
Comm 64, Beginner — Intermediate (FM)

SYSTEME "TUTEUR" - Guy Trépanier, IBM, Comm 64, allows you to design
your own lessons for individualized instruction (GT)

MICRO SCRABBLE - fiditions FM, Apple, Comm 64, Intermediate (FM)
KIDWRITER - Spinnaker, Apple, Beginner - Intermediate, (QL)
PEANUT PICTURE PUZZLES - Random House, Apple, Beginner, (QL)
CHERCHEZ LA DIFFERENCE - Apple, Beginner - Intermediate, (CFORP)

VERBES EN "ER" - Berthel et Hinsberger, PET, Comm 64, Beginner -
Intermediate, (CFORP)

ANI-MOTS - Computerre, Apple, Beginner — Intermediate (CFORP)

VOYAGE DANS L'ESPACE - Kapuskasing R.C. School Board, Comm 64,
Beginner (CFORP)

FRENCH ACHIEVEMENT 1 - Microcoputer Workshop, Apple, Beginner -
Intermediate (SS)

HARTLEY VOCABULARY SERIES - Litus Software, Apple, Beginner (LS)
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D, S

Designed to provide genuine communication in the classroom, these books
provide tasks based on the concept of an "information gap”. Two books
each containing complementary information are provided ot each level.
Students work in pairs to complete a task, or find out information.

A LA CARTE - Marie-Thé&rése Bangard, Malcolm Raddan and Pat McLagan,
The Resource Centre (RC)

2 books each containing 22 units based on full-page illustrated display
of informative material — advertisements, tickets, menus, signs, forms,
etc. Encourages students to read for a purpose and uses wide range of

authentic materials taken from brochures, magazines, newspapers, etc.

PHOTO-STOP - Sue Coling and Marie-Thérése Bangard, The Resource
Centre (RC)

Stimulating photo exploration material designed to provide practice in
describing a scene or an incident. The book contains photos selected for
their dramatic and exploitable content and each photo is followed by four
sets of activities which require an increasingly creative response from
students.

J'AIME ECOUTER - Sue Finnie, The Resource Centre (RC)

4 topic based packs of listening materials comprising a cassette and
photocopiable teacher's book. The cassettes contain varied recordings of
public announcements, radio broadcasts, news and weather reports etc. as
well as dialogues, interviews, recorded messages and entertaining
sketches. The emphasis is on real communication.

C'EST A DIRE - Sue Finnie, The Resource Centre (RC)

Wide variety of activities involving pair-work, group-work and
whole~class work aimed at encouraging oral work.



*9NSST JUdI9JITP B JueM NOL BSWI) Ydes
angoTejed e 3sanbai 3snw noj csen3o[elED YOUDI4 9Y3J SATID31 03 I9pA0 UT
1ST] SurlTRW Ou ST 319yl osTy -onSoTeB3lBD 9yl WOAJ sws3lT Jo Sulispio ou
- ATuo sasodand TeuolleOonpe I0J pasn aq 03 3ie sandofele) :830U 9SS

T1L1-696 (90€) :1°3
1d4G WS NS ‘eurday
*315 peoag 0GO1
*Jul ®BpRUB) S1EAG
193euey 3011351Id
yoong TLieq Iy :03
Buratam £q poufreiqo aq Aew pue yoduaaj Ul S[QEITEAER °JB sSon30TRIEBD SIEDg

SANDOTIVIVO SUVES

*3urysal 21 ur saoT3orad pue sonbruyoal 3sejer

9yl uo uorjemiojut saplaoad osTe sjooq 3y +oous3adwod IATIBITUNWWOD
8utaelsoj 103 soy893ealS pue SBOP] 923910U0D sapiaoid pue yoaeasal
uof3fsinboe 71 UT SonSST pue Spuail 3juaiind sozdATeue jooq 3yl

(Mav) ‘uouBiaeg

LS = dDO11OVid WOOYSSVID ANV X¥OHHIL :IONALAJWOD FAAILVOINAWWOO
*S9T3ITATIOR pue saweld SATIBROTUNUWOD AUBW SUTRIUOD YDIyYm >3ooq V
(030) ‘@339ydERy ‘SsTAOpM

sTedSueli - HEAONVT IA ASSVID VI SNVA SAAILVIINAWWOD SPLIALLOV I3 XnAl

*Buiyeads
pue BullTam ‘Buypeas Jo STTINS OFseq =21epyTosuod dlay YoTym - SUOOIIED
pue sataols-ojoyd “smoTaiejul “safzznd “sazzynb - S$aTITATOR JO L38TaEA

9pTM SuftuteluOd S)00q 90F30ead 98enuel peleaIsnyTI ATYSTY ¢ JO SOTALS VY

(DW) @ajuap 90anosay 9yl - ONIROA

- 09¢ -



— The Golden Phoenix and Other French Canadian Fairy Tales - Marius
Barbeau, Oxford University Press, Toronto.

A collection of fairy tales brought over from France to North America
by early colonists.

— The Christmas Wolf - Claude Aubry, McClelland and Stewart Ltd, Toronto,
1965.

A folk tale about a wolf, glossary of French terms is included at the
back of the book.

- The Magic Fiddler and other Legends of French Canada - Claude Aubry,
Clark Irwin.

A collection of canadian legends drawn from current folk literature of
Québec and Ontario. (Some discretion is needed in the selection of
certain stories in this book.)






M3C 2Al

ADW Addison-Wesley Publishers
P.0. Box 580
26 Prince Andrew Place
Don Mills, ON
M3C 2T8

ADP Agence de Distribution Populaire Inc.
955, rue Amherst
Montréal, PQ
H2L 3K4

AQU Aquila Communications Ltd.
2 Thorncliffe Park Drive #35
Toronto, ON
M4H 1H2

ATL Atlantic Book Ltd.
35 Cobequid Drive
Truro, NS
B2N 5R1

CBC CBC Enterprises
Box 500, Station A
Toronto, ON
M5W 1E6

CSLI Centre for Second Language Instruction
34 McLean Hall
University of Saskatchewan
Sasktoon, SK
S7N 0WO

CFORP Centre Franco-ontarien de ressources pédagoqiques
339, rue Wilbrod
Ottawa, ON
KIN 6M4
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LEM

NFB

O0ISE

PAU

PCI

PER

M3Z 4X6

Irwin Publishing Inc.

180 West Beaver Creek Rd.
Richmond Hill, ON

L4B 1B4

Editions Léméac Inc.
5111, rue Durocher
Qutremont, Québec
H2V 3X7

National Film Board of Canada
245 Main Street

Winnipeg, MB

R3C 1A7

Publication Sales

The Ontario Institute for Studies in Education
252 Bloor Street West

Toronto, ON

M5S 1V6

Les fditions Paulines

3965, est, boulevard Henri-Bourassa
Montréal, PQ

H1H 1L1

Presses de la Cité Ltée
9797, rue Tolhurst
Montréal, PQ

H3L 227

Periodica
C.P. 444
Outremont, PQ
H2V 4R6

Prentice-Hall of Canada Ltd.
1870 Birchmount Road
Scarborough, OKN

M1P 237
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CFORP Centre Franco-ontarien de ressources pédagoqiques
339, rue Wilbrod
Ottawa, ON
K1IN 6M4

FM fditions FM
1113, rue Desnoyers
Laval, PQ
H7C 1Y6

GT Guy Trépanier
344 Richelieu
Québec, PQ
G1R 1J8

HTH D.C. Heath Canada Ltd
Suite 1600
100 Adelaide St. W.
Toronto, ON
M5H 189

LS Litus Software Inc.
2952, Chesswood Drive
Downsview, ON
M3J 2wW6

QL Québit Logiciels Inc.
c.P. 292
Succ. Bourrassa
Montréal, PQ
H2C 3G2

SCC Strider Computer Centres Ltd.
6691A Elmbridge Way
Richmond, BC
V7N 4N1

SS 4900 Cdte St-Luc Rd.
Suite 202
Montréal, PQ
H3W 2H3
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For individual/group tours of Europe
International Study Tours

1436 Corydon Avenue

Winnipeg, MB

R3N 0J3

tel: 204-453-9111

E.F. Foundation

625 Dorchester Blvd. West
Suite 910

Montréal, PQ

H3B 1R2

NACEL

Provincial Coordinator
7723 Sherwood Drive
Regina, SK

S4Y 1G8

306-949-3803

International Homestays and Language Programs Inc.
38 Birch Hill Lane

Oakville, ON

L6K 2N9

416-845-4482

Posters, Maps and Literature

Poster Pals
Box 487
Smithville, ON
LOR 2A0

Macarons/Buttons
P.0. Box 2146
Niagara Falls, ON
L2E 6Z2

Services Culturels Frangais
66A - 1485 Portage Avenue
Winnipeg, MB

R3G OW5
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Bilingual Centre / Centre d'Etudes Bilingues
218 College West

University of Regina

Regina, SK

S4S OH2

omﬂammonwmoosmrmsm:mmmHmmnn:nn»on\omnnnma.msmmwmnmamnnmmm
ﬁwmwcmm Secondes

34 McLean Hall

Univeristy of Saskatchewan

Saskatoon, SK

S7N OWO

Saskatchewan Council of Cultural Organizations
2205 Victoria Avenue

Regina, SK

S4P 0S4

La Commission Culturelle Fransaskoise
2132 Broad Street

Regina, SK

S4P 1Y5

Société Radio-Canada
2242, rue Broad
Régina, SK

S4P 4Al

2. National

Ontario Institute for Studies in Education
252 Bloor St. West

Toronto, ON

M5S 1V6

Conseil des Arts du Canada
255, rue Albert

Ottawa, ON

K1P 5V8



THE Wed

W ‘3adTuuy

@soajuol ana ‘ggg

S2puodss sanJue] 9p SInNasssjoad SIP SUUSTPRUEBD UOTIBRTIOSSY
/ sasyoes], o8en3ue puodag JO UOTIBRTDOSSY UBIPBUE)

0% 419

0d ‘oeqand

TIna@juy,p an1 ‘g

onbriguy us osyedueay o97A e[ 9p T112Suo)

- cLe -



	0.pdf
	1.pdf
	2.pdf
	3.pdf
	4.pdf
	5.pdf
	6.pdf
	7.pdf
	8.pdf
	9.pdf
	10.pdf

